
Checkpoint 3.3. 
 

Guide information processing and 
visualization 
 
 
3-2-1 Summary 
3-2-1 Summary is a comprehension strategy in which students identify three new 
discoveries, two interesting facts, and one lingering question after reading a text or 
viewing a video. Teachers can choose to use the 3-2-1 Summary strategy to assess student 
learning or as a prewriting strategy to help students organize ideas. The teacher 
introduces the content (i.e., short passage, article, video) and then provides students with 
time to review the information (e.g., read aloud, independent reading, partner reading). 
After, students use the 3-2-1 Summary strategy to list three new discoveries (e.g., “I 
learned that whales are mammals.”), two interesting facts (e.g., “Whales are not fish!”), 
and one question (e.g., “Are whale sharks whales or sharks?”) in order to synthesize the 
information they learned and grow inquiries. 
  
Act Out a Problem 
Acting out the Problem is a strategy in which students physically act out what is taking 
place in a word problem. When given a written word problem in math, students can 
discuss the critical elements of the text including what the problem is asking and which 
aspects are relevant or irrelevant. Then, problems can be acted out by actual students, 
who may utilize props or manipulatives to illustrate what is taking place in the problem. 
Navigating word problems can be challenging for many reasons including academic 
vocabulary, reading level requirements and the multiple steps involved. Acting out the 
Problem can bring the problem to life, helping students to conceptually understand what 
the task involves and aiding in comprehension and problem-solving. Additionally, this 
strategy may increase student motivation and add personal relevance to the 
problem-solving process. While math teachers of all grade levels may use this strategy, 
elementary math teachers are likely to find the strategy most useful.  
 
Alphabet Blocks 
Alphabet Blocks are cube-shaped manipulatives imprinted with letters of the alphabet 
which students manipulate in order to build early literacy skills (e.g., print awareness, 
letter recognition, phonemic awareness). The teacher can introduce the blocks as an 
instructional tool (e.g., introducing letters of the alphabet) or begin by including them as a 
free choice toy (e.g., for building or stacking). Then, as the class is engaged in literacy 
instruction and practice, the teacher utilizes the Alphabet Blocks to support students. As 
students grow their reading skills from basic letter recognition to beginning to spell words 
and recognize patterns, the teacher engages students in utilizing the blocks in increasingly 
sophisticated ways. Alphabet Blocks can be incorporated in instructional modeling, 



interactive practice, learning centers, or in games. As early learners are often strong 
kinesthetic learners, Alphabet Blocks are effective as they allow for physical manipulation 
of the letters.  
 
Auditory Feedback Loop 
Auditory Feedback Loop is the process in which after a message or question is presented 
to a student with hearing loss, the student uses a three-part cycle that includes producing 
a response, processing this verbal response for mispronunciations, and correcting speech 
and language productions if necessary (e.g., Say it, Process it, Modify it). Similar to how 
someone that has a cold may not be able to hear their own production of words clearly 
(e.g., “my mom” sounds like “by bob”) or has difficulty gauging volume control due to 
congestion, students with hearing loss require direct training in order to listen and process 
verbal productions. Supporting an Auditory Feedback Loop includes repeating the 
student’s productions to bring attention to words that were mispronounced. A cue can be 
provided with repetition of the incorrect production to allow the student to correct the 
message (e.g., “I heard you say, “I wim in the water.”). Students subsequently learn how 
to correct errors independently through repetition of this process.  
 
Auditory Positioning 
With Auditory Positioning, a teacher strategically positions themselves near a student with 
hearing loss after a breakdown in understanding occurs, such as a missed word or 
difficulty discriminating a word. This allows the student to receive optimal auditory access 
with an assistive hearing device (e.g., cochlear implants, hearing aids). When applying 
Auditory Positioning, the teacher often sits next to the student and positions their head 
sideways and behind the head of the student. This allows the teacher to provide auditory 
input directly into the device. The strategic positioning of the teacher’s turned head also 
ensures that there is no additional noise picked up by the microphones (e.g., most 
commonly the speaker’s breathing). After Auditory Positioning is used, a teacher will 
typically ask the student to repeat what was heard to help monitor student 
understanding.  
 
Auditory Repair Strategies 
With Auditory Repair Strategies, a student with hearing loss is encouraged to ask for 
clarification or repetition of information presented auditorily in order to reduce 
conversational or instructional breakdowns. When supporting Auditory Repair Strategies, 
a teacher first models question formats that a student can use during early 
communication breakdowns, such as “Say it again please” for repetition, or “I don't 
understand?” for clarification. Once a student is able to use these independently, the 
teacher supports the student in self-generating questions that include more details to 
repair communication breakdowns throughout the school day (e.g., “If you did not 
understand, what can you ask?” / “If you missed one of the direction steps, what can you 
do to help yourself figure out the missing information?”). Supporting Auditory Repair 
Strategies resolves breakdowns in understanding, helps build self-advocacy skills, and 
ensures that students with hearing loss remain an integral part of conversations.  
 



Auditory Sandwich 
Auditory Sandwich is a listening comprehension approach in which students are presented 
with an auditory message (e.g., simple directions, phrase that includes a new term or skill 
that the student may not understand), followed by a visual (e.g., picture, symbol, sign, 
item, hand gesture), and then the visual is removed with the auditory message presented 
a second time for repeated exposure to the sound. Auditory Sandwich can be used to 
support a variety of student needs (e.g., those with hearing loss, auditory processing 
disorders, executive functioning disorders, ELL) while comprehending and processing 
simple auditory messages and when teaching new vocabulary, especially for early 
learners. During the second presentation of the message, teachers can also verbally 
highlight target words or any words that a student appears to miss by changing tone or 
volume (e.g., “It’s time to wash your hands.”) in order to reinforce language and give 
students a heightened opportunity to use listening skills.  
 
Auditory Wait Time 
Auditory Wait Time is a verbal processing technique in which students are provided time 
to process information presented orally (e.g., a question posed, introduction of new 
vocabulary, modeling of a sentence) before expecting a verbal or nonverbal response and 
continuing instruction. When using Auditory Wait Time, the teacher pauses and waits 
before providing a repetition of the information or the answer. The teacher can also 
prompt surrounding peers to wait patiently while Auditory Wait Time is offered (e.g., 
“Let’s all just take some “think-time.” / “I can see Auburn is thinking deeply.”). While 
Auditory Wait Time can be implemented as a whole class strategy, it can also be 
particularly effective for students with hearing loss that are often actively working on 
listening skills and require additional time to process auditory information. It also creates 
the expectation of responding before a repetition or answer is provided.  
 
Building Auditory Tracking 
Building Auditory Tracking is a listening comprehension support in which a student is 
directly taught and encouraged to follow the vocalizations of multiple speakers in a large 
group setting (e.g., whole group lessons, discussion forums) through the use of prompting 
and redirection. In order to Build Auditory Tracking, a teacher prompts a student with 
hearing loss or a student that demonstrates difficulty focusing using cues, such as “It is 
Billy’s turn. We should all be looking at Billy now,” to allow students to transition their 
attention from one speaker to another. While Building Auditory Tracking, a teacher might 
also ask comprehension questions based on information shared by another student (e.g., 
“Travis, where did Jade say she went over Winter Break?”) in order to monitor student 
comprehension and optimize the auditory listening experience. A teacher can also 
reference a visual that supports Building Auditory Tracking (e.g., eyes on speaker, body 
towards speaker, quiet hands).  
 
Calculator 
A calculator is a mathematical tool that can perform basic to complex mathematical 
operations. A simple calculator usually has functions for addition, subtraction, 
multiplication, division, percentages and square roots. There are also more specialized 



calculators such as scientific calculators, graphing calculators and conversion calculators 
(e.g. changing Celsius to Fahrenheit or converting dollars to euros). Calculators do not 
replace learning mathematical problem-solving skills. However, calculators can support 
students with mathematical processing skills and increase efficiency when solving 
problems.  
 
Checks for Auditory Understanding 
 
Checks for Auditory Understanding is a progress monitoring strategy in which a student 
confirms that information presented auditorily was received accurately (e.g., student 
discriminated between like-sounding words, heard all steps within a direction). After 
auditory information is presented (e.g., directions, read alouds, group discussion), a 
teacher asks the student a comprehension question to check if the information was 
processed (e.g., “Hudson, what are the three steps for today’s assignment?” / “Shea, 
which partner shares first?”). If the student responds correctly, instruction continues. If 
the student missed or misheard the information, the teacher reiterates it (e.g., with 
reduced pace, by breaking down directions into smaller chunks, providing acoustic 
highlighting of a target word/detail that was missed). After, the teacher checks a second 
time to confirm that the student processed the information. Check for Auditory 
Understanding supports students’ auditory development and helps build self-advocacy 
skills by promoting self-reflection (e.g., identifying when clarification is needed).  
 
Chunking 
Chunking is strategy in which content is grouped into smaller units in order to make 
information easier to retain and recall. Because short-term memory can only hold a 
limited amount of data at a time, chunking helps the brain quickly and easily process 
information in order to transfer it into long-term memory. Chunking can be used to 
support learning in any content area. Teachers can chunk content into smaller parts, such 
as assigning one paragraph at a time versus an entire chapter. Higher order thinking and 
complex tasks can also be chunked. For example, students might begin by focusing on one 
skill (e.g., only identifying variables in math problems); then after demonstrating mastery, 
focus on a different skill using the same text or problem (e.g., solving for x).  
 
Co-Teaching Stations 
Co-Teaching Stations is a model where two teachers simultaneously conduct different 
lessons or activities related to the same content at stations or learning centers. Teachers 
work together to pre-plan teacher-led stations where new content can be introduced to 
groups, as well as independent stations where students can engage in reinforcement 
activities. To enable smooth transitions during rotations, all stations are paced so that 
teaching ends at the same time and independent work is rigorous and sustainable. 
Co-Teaching Stations should not be used for intervention or re-teaching to small groups. 
Instead, both teachers are actively introducing and delivering new content to each group. 
Co-Teaching Stations are an efficient use of time that allows students to experience 
repeated exposure to content and enables teachers to deliver targeted, small group 
instruction.  



 
Daily Conversation 
Daily Conversation is an intentional, interactive strategy that supports students’ language 
skills (e.g., speaking, listening, vocabulary acquisition) as teachers purposefully engage 
students in reciprocal exchanges throughout the day. To facilitate Daily Conversation, the 
teacher identifies and creates opportunities to engage students in conversation (e.g., 
circle time, free play). As opportunities arise, the teacher initiates conversation with 
students, intentionally engaging in dialogue to ask questions, respond to questions, share 
experiences and model listening skills. Daily Conversation allows teachers an opportunity 
to purposefully support students’ speaking and listening skills, building upon foundational 
elements of language through casual and engaging interactions. Frequent modeling and 
consistent opportunities to practice through reciprocal exchanges make Daily 
Conversation effective for early learners.  
 
Directed Reading-Thinking Activity 
The Directed Reading-Thinking Activity is a metacognitive reading comprehension strategy 
in which teachers are guiding students to monitor their reading thought-process. Before 
reading the assigned text, teachers Direct the students to make predictions about the text 
using the text features (e.g., title, pictures, etc) to access any background knowledge they 
have on the topic. Then students read the text, pausing at specific sections of the text 
marked by the teacher to Reflect on what they read and modify any predictions, referring 
to evidence from the text. At the end of each section the students Think about what they 
have read and make final modifications. The strategy can be modeled by a teacher in a 
class mini lesson, small group, or individual reading conference. Good readers use 
metacognitive strategies automatically to understand what they are reading. The DRTA is 
a guided way teachers can demonstrate how that process works in their brains.  
 
Discrete Trial Training 
Discrete Trial Training (DTT) is a teaching method where teachers break skills into 
“sub-tasks” and teach each one using cues, prompting, and reinforcement during 
repeated learning opportunities (trials). DTT creates highly structured and motivating 
learning environments for learners that find it difficult to follow complex procedures or 
complete multi-step routines. Teachers identify the skill they would like to teach, break 
apart the skill into its sequential or simplest parts, and determine the sequence to teach 
each sub-task. For example, to teach a student to write their name the student needs to 
hold a pencil properly, know how to spell their name correctly, and be able to print each 
letter. For each sub-task, the teacher determines a cue to elicit the behavior, 
reinforcements for correct responses, and reteaching and prompting procedures. The 
teacher conducts multiple trials to teach each sub-task until the student successfully 
performs the desired behavior.  
 
Echo Reading 
Echo Reading is a type of instruction in which students read text after a teacher reads the 
same text aloud in order to help students develop fluency, expression, and decoding skills. 
The teacher models fluent, expressive reading while reading aloud small chunks (e.g. a 



sentence, a paragraph) to students. Teachers and students use copies of the same text or 
a shared big book. After listening, students read aloud the same portion of the text after 
the teacher. The strategy supports the skills of both turning printed text into spoken 
words and building expression when reading aloud. Through modeling by teacher and 
peers, students learn to integrate fluency and expression into their reading.  
 
Elkonin Boxes 
Elkonin Boxes are a set of boxes that are commonly used by early elementary students to 
model segmenting words into individual sounds/phonemes. These boxes can be pre-made 
or drawn on the spot by the teacher to demonstrate the number of phonemes in each 
word. After the teacher reads the word, the student repeats it and begins segmenting the 
individual sounds as he/she slides tokens or manipulatives into each sound box. For 
example, to segment the word “ship,” a student would slide tokens into three boxes to 
represent the individual sounds they hear (“sh,” “i,” “p”). This multi-sensory approach 
builds phonological awareness and early literacy skills (e.g., decoding, noticing spelling 
patterns) by helping students recognize the distinct sounds that make up a word.  
 
Explicit Instruction 
Explicit Instruction is an instructional approach that involves teaching a specific skill or 
concept using several systematic steps to support students with learning new content or 
mastering previously taught concepts. When delivering Explicit Instruction, lessons are 
organized around critical content, complex skills are broken into smaller parts, and 
instructional routines (e.g., Check for Understanding, Turn and Talk) are used to ensure 
that students remain engaged. The teacher begins Explicit Instruction by stating the 
learning goals and connecting them to prior learning. The teacher then highlights 
important details of the concept or skill, models key processes with clear instructions, and 
gives opportunities for students to engage in guided and independent practice while 
providing feedback. Through structured routines and clearly articulated teaching, Explicit 
Instruction supports the needs of a variety of learners by reducing misconceptions and 
promoting skill development.  
 
Fixing the Fuzziness 
In Fixing the Fuzziness, students use questions or prompts to help them identify content 
that is unclear (i.e. "fuzzy") while reading a text, then apply previously taught reading 
comprehension strategies to "fix" or clear up the content to gain a better understanding. 
A teacher explains that strong readers constantly check for meaning (e.g. at the end of a 
sentence, paragraph, page, end of a book or passage) by asking self-monitoring questions, 
such as, "What's the 'who', 'what', and 'where' of what I just read?", "Can I make a movie 
in my mind?", or "Did I have a feeling/reaction?" When a student identifies a 
self-monitoring question they cannot answer (i.e. "fuzziness"), they are directed to use a 
variety of reading strategies to "fix-up" misunderstandings and gain more clarity (e.g. 
re-read the text, summarizing, context clues). This strategy allows students to actively 
self-monitor, and it teaches students techniques to independently correct confusions 
while reading.  
 



Flipped Classroom 
A Flipped Classroom is an instructional approach where students are given the 
responsibility to explore and study new content independently (generally as a homework 
assignment preceding the class session), while most class time is spent digging deeper into 
the content through enrichment or reinforcement activities. This approach inverts the 
traditional classroom structure where the teacher’s primary role is to provide direct 
instruction in class and practice is done by students independently at home. Providing 
content beforehand enables students to prepare for the next day’s learning and engage in 
the material at their own pace and allows the teacher to differentiate the content and its 
presentation format based on student needs ( e.g., PowerPoint handouts, videos, 
readings, podcasts, etc.). Because less class time is spent learning new material, students 
can engage in more interactive activities focused on applying new knowledge and skills in 
meaningful ways as the teacher provides targeted support.  
 
Labeled Diagram 
A labeled diagram is a drawing, chart or graph that is used to visualize a concept. Labeled 
diagrams can be used in math, science and language arts in order to help students 
understand the relationships among different parts of the diagram.  
 
Listening Station 
A Listening Station is a center-based engagement strategy in which students listen to an 
audio recording (e.g., of a book, speech, other educational videos) in order to increase 
reading fluency and deepen comprehension through auditory processing. A Listening 
Station contains equipment to play audio files (e.g., tape or CD player, iPod, iPad, sets of 
headphones) and a variety of texts. A teacher first establishes a routine by modeling and 
reinforcing expectations for participating at a Listening Station. After, students use the 
Listening Station independently (e.g., individually, with a partner, or a small group). This 
strategy supports students through auditory, kinesthetic and visual input.  
 
Literacy Manipulatives 
Literacy manipulatives are physical objects that aid understanding of concepts or 
processes by allowing students to physically demonstrate and see the concept or process. 
The use of manipulatives provides a way for students to learn concepts in a 
developmentally appropriate, hands-on, experiential way. Literacy manipulatives can be 
used to promote reading and writing skills, particularly in the early stages of literacy 
development for young readers. For example, a student might use word cards (flashcards) 
and a pocket chart to build sentences or letter cubes to create words while isolating 
specific vowel sounds and consonant blends. Literacy-based manipulatives can be used to 
assist individual readers or in larger settings where a teacher may want to model or 
demonstrate a concept or process for the whole class.  
 
Math Exemplar 
A math exemplar is a teacher-provided model of a math problem that has been correctly 
and fully completed. A math exemplar illustrates the key concepts, skills and steps 
required to successfully solve a given problem. Assessment criteria are demonstrated 



within the exemplar so that students know what is expected in order to meet the 
standards that will be assessed. As math exemplars make the problem-solving process 
explicit, students are taught to understand the embedded concepts and generalize them 
to novel tasks. Math exemplars can be used to highlight critical features of new concepts, 
or they can be utilized as a reference material that students can access as a support during 
guided or independent practice.  
 
Mid-Workshop Interruption 
A Mid-Workshop Interruption is an intentional announcement used to communicate a 
brief pointer, reminder, or compliment halfway through independent practice. While 
students are working on an independent task, the teacher makes a brief interruption using 
a signal that gains everyone's attention (e.g. a bell, a patterned clap). Once everyone is 
attending, the teacher uses the moment to reinforce a teaching point, share an 
observation, address a misconception, or highlight an exemplar. Afterward, the teacher 
uses another signal to return students' attention back to their independent tasks. Giving a 
planned Mid-Workshop Interruption increases students’ ability to maintain focus on a 
challenging task by allowing the brain to refresh and refocus, and is an opportunity to 
provide a framework for how students can continue working diligently for the remainder 
of the workshop.  
 
Mnemonics for Argumentative Essay Planning 
Mnemonics for Argumentative Essay Planning (e.g. STOP, RAFT) are direct, memorable 
strategies that use verbal and visual cues to help students brainstorm and prepare their 
ideas as they plan an essay and take a side on an issue (e.g., take a side on school 
uniforms). When applying the mnemonic, students decide on their topic and stance on the 
issue (e.g., take a side on school uniforms). They also use the strategy to gather ideas and 
information to strengthen their argument and begin to organize their argument. This 
process allows students to develop and formulate their ideas before they write and gives 
teachers the ability to provide targeted feedback and direction before students begin their 
draft. Students also develop independence through the ability to apply mnemonics to 
future essay planning.  
 
Mnemonics for the Writing Process 
Mnemonics for the Writing Process are organizational and memory aids to apply during 
the writing process that help students to organize ideas, elaborate, and revise more 
independently and improve writing quality. Teachers introduce each of the Mnemonics 
for the Writing Process whenever they are applicable. For example, when fine-tuning 
paragraph structure, the teacher would introduce the mnemonic PEEL. When students are 
struggling to elaborate by further developing a draft, tips from mnemonic EXPAND could 
be taught. Teachers introduce mnemonics through mini-lessons or in writing conferences. 
Students refer to mnemonics for revision when peer editing or revising independently. 
This strategy is effective because writing involves complex tasks and mnemonics break 
down the process into short, digestible steps in ways that students can remember, apply, 
and reuse independently. Research shows that students who spend more time planning 



have higher quality writing products, and mnemonics help students plan writing and 
organize ideas.  
 
Modeling Routines, Skills, and Procedures 
 
Task Modeling is a visual instructional strategy in which teachers show students how to 
perform a skill/routine/procedure by demonstrating the series of steps involved before 
asking students to complete those steps independently. The teacher first defines the task 
for students by breaking down the skill/routine/procedure into discrete steps (e.g., First, 
Next, Then, After, Last). Using verbal explanations and physical modeling, in addition to a 
written list with an optional picture outline of task steps, the teacher describes and 
demonstrates student expectations. After, students are provided with an opportunity to 
practice the task with support before being expected to engage in the task with 
independence.  
 
Multiplication Chart 
A multiplication chart is a table that shows you the product of multiplying two numbers 
together. Multiplication charts can be used when students are having challenges 
memorizing math facts and/or understanding basic math concepts such as multiplication. 
In general, the charts have a horizontal & vertical column. The numbers in the horizontal 
and vertical column represent the two numbers that are being multiplied. The number 
located within the chart is the product of the two numbers being multiplied.  
 
Number Line 
A number line is visual line where every point along the line represents a real number. A 
number line can start or end with any number but is assumed to extend towards infinity in 
either direction. As one moves along the number line from left to right, the values of the 
numbers increase or decrease. Any number that is to the right of zero is a positive number 
and any number to the left of zero is a negative number. Students can use number lines to 
understand math concepts such as adding and subtracting, positive and negative integers, 
fractions, greater than, less than, etc. Number lines can also be used for understanding 
early number sense such as counting and comparing whole numbers.  
 
Paragraph Template 
A paragraph template is a graphic organizer specifically designed to assist students in 
writing a paragraph. In particular, paragraph templates help students identify the 
components of a paragraph (e.g. topic sentence, supporting details, conclusion) as well as 
their the sequence and order. 
 
For example, in a "Hamburger Chart", the details of the paragraph make up the inside of 
the template (e.g. meat, lettuce, tomato) while the top of the bun is the introduction and 
the bottom of the bun is the conclusion.  
 
Parking Lot 
Parking Lot is a strategy where a teacher provides a space for students to anonymously 



write their ideas and ask questions about a given topic. The Parking Lot contains four 
sections for students to “park” their insights (i.e., questions, positives, changes, and “aha” 
moments). Students use sticky notes to contribute their thinking into the Parking Lot. The 
teacher consistently monitors student submissions and creates a routine forum to share 
student inquiries and thoughts (e.g., at the end of content lessons or at the end of the 
day). A successful Parking Lot not only gives students an easy way to communicate their 
voice to the classroom community, it also makes the internal dialogue of the classroom 
community transparent.  
 
Pictorial Directions 
Pictorial Directions are visual task outlines in which students are given images, such as 
pictures, photos, or diagrams in sequence, in order to navigate the actions required to 
successfully complete classroom tasks (e.g., daily morning routines, center time 
responsibilities, small group or independent work). A teacher uses simple images for 
Pictorial Directions (e.g., hand drawn, free clip art images, actual photographs) to support 
visual learners as well as students with hearing loss that might have difficulty processing 
instructions presented verbally for a task. Pictorial Directions are typically displayed in a 
universally accessible area while a student is completing the task (e.g., at the student’s 
desk, on a wall near a center/activity location). While strategies like a checklist also 
support students that have difficulty independently following multistep directions, 
Pictorial Directions differs in that it provides students with imagery while completing a 
variety of tasks.  
 
Picture Walk 
A picture walk is a pre-reading strategy where the teacher guides students through the 
pictures in a text. The teacher begins with the cover of a book and examines the cover art. 
Using the cover art, the teacher can prompt the class or a small reading group to make 
predictions about what the title means and continue to make predictions as the teacher 
and students look through the pages. The teacher discusses with students what they 
notice in the illustrations, making note of setting and characters. As the teacher moves 
through the illustrations, the teacher gets the students to notice differences in the 
characters, based on what they see. In particular, the emotions displayed on character 
faces or changes in action and setting. This sets up a story in students’ minds before 
reading of the text begins, allowing for an opportunity to preview and activate prior 
knowledge to deepen the reading of the text that follows.  
 
Pre-K Journals 
In Pre-K Journals, students draw pictures, scribble write and write strings of letters about a 
provided or self-selected topic in individual notebooks to build early literacy skills (e.g. 
phonological awareness, narrative skills). First, the teacher models writing by “thinking 
aloud” about what to write about and draws a picture or writes words to display to the 
whole class (e.g. on an easel and large writing pad). Next, the teacher writes a sentence 
about the picture and models how to "sound out" the words, copying any sight words 
needed from the word wall. After teacher modeling, students practice recording their 
ideas in individual notebooks. Young learners benefit from frequent modeling, daily 



practice and the freedom and encouragement to take risks and express their thoughts 
through journaling.  
 
Question-Answer Relationship 
Question-Answer Relationship (QAR) is a comprehension strategy that supports students 
in recognizing, answering, and developing four subcategories of questions (i.e., “Right 
There”, “Think & Search”, “Author & You”, “On Your Own”) in order to strengthen 
understanding. The teacher explains that students must first consider the type of 
questions they might encounter as readers before deciding how to answer them, and 
continues by introducing each QAR (e.g., “Right There” answers can be lifted directly from 
a text, whereas “Think & Search” answers will require you to look across 
paragraphs/pages. “Author & You” responses will require you to make inferences, while 
you will need to use your schema to answer, “On Your Own” questions.”). After, a text is 
read aloud and predetermined questions are asked that represent each QAR type, 
allowing students to practice answering questions based on how they are identified.  
 
Rank, Talk, Write 
Rank, Talk, Write is a summarizing strategy in which students identify the key ideas of a 
text, rank each idea by order of importance, and then compare their analysis with peers in 
order to collaboratively form a summary statement about the text. When introducing this 
strategy, the teacher defines how to rank key ideas (e.g., “1” next to the most important 
idea, “2” and “3” next to the second and third most important summaries of each 
concept). After reading a text, students work independently or in partnerships to identify 
what they believe to be key ideas (e.g., writing summary statements on a graphic 
organizer, highlighting directly on a copy of the text) and rank each key idea. Students 
then actively engage in small groups to review notes about their text analyses and work 
together to create a summary statement (e.g., on a whiteboard, chart paper).  
 
Reading Flashcards 
Reading Flashcards provide guided practice and support students in focusing on individual 
words. Students should practice reading the words aloud or silently almost every day. 
Printed or handwritten flashcards of sight words and/or words with specific features (e.g., 
word families, blends) should be used. Reading Flashcards can be used individually, with 
the teacher, or in small groups throughout the day, before a reading lesson, during 
transitions, or at home. Each flashcard isolates a specific word, like sight words or new 
vocabulary, so that students can focus on decoding one word at a time instead of a 
sentence or longer text. Using Reading Flashcards helps students find patterns among 
words. Through practice, students’ reading fluency and decoding skills will improve.  
 
Reading Guide Strips 
Reading guide strips are practical assistive reading tools designed to help readers better 
see, focus and remember what they read. They usually look like ruler-sized strips with a 
tinted, transparent window that are placed over text that needs to be read to help kids 
focus on the text. They are intended to be used as an intervention for struggling readers 



to reduce word and line skipping and pattern glare, enhancing reading fluency and 
improving reading comprehension.  
 
Reading Stamina Chart 
A Reading Stamina Chart is a visualization tool in which students track the amount of time 
spent engaged in reading independently (i.e., without becoming distracted or distracting 
others) in order to monitor stamina and progress over time. Students use their charts to 
set daily achievable goals based on previous performance (e.g., a student who was able to 
focus and read independently for 9 minutes on Day 1, might set a goal of 10 minutes for 
Day 2). Over several consecutive independent reading sessions (e.g., one week up to one 
month), students use a timer to gauge how long they were able to read without 
interruption, and then color boxes in a column to represent daily times on the graph. To 
support students’ ability to focus and read independently for increasingly longer periods, a 
teacher provides strategies for building stamina (e.g., sit away from distractors, the right 
to “abandon” a book after realizing it strongly lacks interest).  
 
Recasting An Auditory Message 
Recasting An Auditory Message is a listening tool in which a teacher repeats a student’s 
utterances and expands each message or adjusts it to be grammatically correct (e.g., a 
teacher recasts a student's statement of "I eated snack," by replying, "Oh, you ate your 
snack quickly. It must have been delicious!"). A teacher can use a student’s simple 
utterances or even gestures, such as pointing or reaching for an item, when recasting and 
expanding messages into complete sentences. When presenting a recast auditory 
message, a teacher first makes sure to be within proximity to the student (e.g., within 
range of a student’s hearing equipment). Presenting recast auditory messages using a 
reduced pace also helps to ensure that the student can process the newly modeled 
utterance. Recasting an Auditory Message helps students of all ages expand their 
language skills since basic language skills are required in order for this strategy to be used.  
 
 

Repeat the Directions 
Repeating the directions or clarifying a task is a strategy in which students are asked to 
internalize instructions that are given and relay them, in their own words, to classmates, 
teachers or aides. The strategy allows for a basic comprehension check from the students 
prior to acting on a given task. The opportunity to verbalize one's own understanding of 
the directions can deepen student understanding and increase accountability. Solidifying 
student understanding prior to the outset, coupled with extra think time, may help 
alleviate students' insecurities regarding how to start the task. The strategy can be 
implemented at all grade levels and content areas in ways that are developmentally 
appropriate. Repeating the directions or clarifying the task can benefit all students' active 
listening and may be especially helpful for those with reading comprehension or auditory 
processing difficulties. 
 
 
 



 

Save The Last Word For Me 
Save The Last Word For Me (STLWFM) is a discussion strategy where students select 3-5 
excerpts (e.g., words, sentences, quotes) from a text that they agree or disagree with, 
found interesting, or still have questions about, to discuss with peers and deepen 
understanding. Students are given index cards to record and identify these reactions. On 
the front of the card, students highlight direct information that stood out for them. On the 
back, students include comments about “why” they choose this information (e.g., what it 
meant to them, a connection they made to their personal life). In small groups, a focus 
student first reads the statement on the front of their card. After, only the other group 
members discuss and debate why they think this information was selected. After sharing 
their reactions, the focus student “gets the last word” by vocalizing their original 
comments (i.e., identified on the back of their card). Students take turns sharing excerpts 
until all insights have been addressed. While other discussion strategies foster 
collaboration, STLWFM differs in that it structures meaningful conversations using 
student-generated inquiries. 
 
 

Sensory Bins for Language Learning 
Sensory Bins for Language Learning are a type of tool in which students practice relating 
first letters or sounds to actual words and objects by exploring hands-on materials. As 
students handle objects, they connect words and word meaning to physical objects, which 
is great for kinesthetic learners. To create Sensory Bins for Language Learning, teachers 
choose physical objects (e.g., small toys, foam or magnetic letters, images on paper). 
Teachers create bins by gathering objects that start with the same first letter (one bin per 
letter) and label them with the letter. Students choose a bin then practice naming objects 
and isolating beginning sounds. In a more advanced version of this strategy, students sort 
objects from multiple bins into groups by first letter sound. 
 
 
 

Silhouette 
In Silhouettes, students create an outline of an image that represents a topic or subject 
and fill the center of it with relevant drawings, images, and words. When assigning 
Silhouettes, the teacher provides guidelines for the type of content the students are 
expected to display in their work. Teachers can ask students to fill Silhouettes with 
symbolic representations of themes and motivations as well as facts and significant 
events. Teachers can use Silhouettes to showcase key facts about individual students, 
story characters, historical figures, countries, and many other areas of study. This strategy 
allows students to visually and kinesthetically process content, helping students make 
connections between key concepts, symbols, and ideas. 
 
 
 
 



Sketch-To-Stretch 
Sketch-to-Stretch is a comprehension strategy where students illustrate (draw) key ideas 
and details from a text to demonstrate their understanding and analyses. The teacher 
stops at key points during a read aloud or after students have independently read a text to 
"sketch" their response to a comprehension or analysis prompt (e.g. "Draw a symbolic 
representation of the character", "Sketch the conflict as you understand it"). Students 
then share their drawings and explain how they made connections about information 
revealed in the text, thereby "stretching" their knowledge. This strategy promotes 
engagement while students read, fosters open discussions of student interpretations, and 
supports multiple intelligences (i.e., visual learners). 
 
 

Songs, Raps and Chants 
Songs, raps and chants provide a fun and engaging method of teaching content to children 
while building oral language. Songs, raps and chants can perform several functions, from 
teaching students conversational English and vocabulary to helping them learn 
mathematical facts. Providing repeated practice with a selected song, rap or chant 
provides students with the opportunity to learn from pattern and rhythm. Adding 
movements also encourages students to make connections to the meaning of the words in 
the song, rap or chant. 
 
 

State the Facts 
State the Facts is an early learning strategy in which a teacher directly gives students facts, 
labels and other background knowledge using clear and simple language. As part of the 
instructional planning process, the teacher reflects upon students’ present knowledge and 
anticipates potential areas of misunderstanding, including content that is outside 
students' frame of reference. The teacher then determines which facts, vocabulary, labels 
and other background knowledge can be directly relayed to students to support 
clarification or deepen understanding (e.g., “This whole body of land is called a continent. 
The United States is part of the continent called North America.”). Typically, teachers 
utilize the State the Facts strategy at the outset of the lesson, so that new knowledge can 
be built upon the information that is given. As early learners are rapidly building their 
bases of knowledge, State the Facts is effective in reducing barriers related to unfamiliar 
items, vocabulary or context. Furthermore, the strategy affords student a purpose for 
learning, clear expectations and a focal point for instruction. 
 
 

Sticky Notes 
 
Sticky Notes is an instructional strategy where students use small slips of paper to 
organize ideas and process information. Students use these slips to record key ideas, mark 
points of confusion in a text, and note connections to previously learned content. After 
recording ideas, students can also rearrange the slips of paper to organize information and 



graphically display their thinking. Sticky Notes encourages students to interact with 
content and utilize metacognitive skills to reflect on their learning. 
 

Strategy Groups 
 
Strategy Groups are student-centered small groups where a teacher meets with 3-5 
students who need support with a specific strategy or skill, regardless if students are 
performing at different instructional levels. Strategy Groups are designed to be flexible 
(e.g., no set number of meetings) and students move in and out of groups frequently as 
students begin to independently apply strategies and shift to focus on new ones. Before 
conducting Strategy Groups, a teacher uses informal observations and formal assessments 
to determine individual student needs and target skill groups. Next, the teacher provides 
each group with explicit instruction in a single target area (i.e. area of growth), and the 
group applies the strategy through repeated practice using independent level content to 
help remediate that skill for each student. 
 
 

Syllable Cards 
Syllable Cards are sets of between 8 and 20 cards created or purchased by the teacher 
that each have a syllable from a word (e.g., cvc, cvce, or cvcc) which the teacher mixes up 
and gives to the student to physically sort in order to build multisyllabic words (e.g, 
wis-con-sin). This strategy is used to practice building multisyllabic words with previously 
learned syllable rules that are taught in isolation. In one-on-one or small groups, students 
can use the cards to make multisyllabic words from their spelling list or when read aloud 
by the teacher. This strategy helps students build their decoding skills by applying the 
rules of spelling and syllabication to build familiar words. 
 
 

Tactile Alphabet Letters 
Tactile Alphabet Letters are a type of tool in which students physically make alphabet 
letters or trace letters on pre-created cards with their hands in order to internalize their 
shapes and sounds. Through using materials (e.g., beads, clay, shaving cream, sand), 
students practice forming letters with their hands. As they shape the letters, they can also 
practice saying letter sounds. Students can use pre-created cards with textured letters 
made of sand or similar and trace the shapes of the letters to practice forming them and 
reading aloud. This strategy is effective because students trace or create letters in a 
hands-on way, enhancing memory and writing proficiency. It appeals to students who 
learn kinesthetically because they use materials and sensations while learning. 
 
 
 
 



Task Analysis 
A Task Analysis is specific direct instruction of a skill broken down into smaller, more 
manageable discrete steps that allows students to work on the task one part at a time, 
instead of trying to master the whole task at once. When creating a Task Analysis, the 
teacher first identifies a target skill (e.g., logging onto a computer to access a specific 
program). Next, the teacher determines what prerequisite knowledge and skills an 
individual student has before outlining the sequential steps the student will need to follow 
in order to complete a task successfully (e.g., some students can handle larger steps, while 
others require smaller steps). After, the teacher provides direct instruction of each step 
and offers students multiple opportunities for guided practice to ensure success. 
 
 

Teacher Modeling Academic Task 
Teacher modeling includes explicit instruction on how to complete a task. When tasks are 
modeled, students learn by multi-sensory observation. Students observe the teacher 
thinking aloud while attempting to complete the skills required to complete the task. 
 
 
 

Teacher Modeling Mindset 
Teacher Modeling Mindset is social emotional development support strategy in which 
teachers use modeling rather than telling to illustrate appropriate attitudes, 
problem-solving and behavior. To effectively facilitate Teacher Modeling Mindset, the 
teacher acts as a keen observer, attentive to students’ interactions, while monitoring 
students’ behaviors and exchanges. As opportunities arise, the teacher responds to 
students’ needs and intervenes to model appropriate dialogue, behavior and provide 
feedback (e.g., “I sometimes feel overwhelmed, too. When I feel this way, I take a big 
breath and count to three. Let’s try it together!”). By acknowledging students’ needs and 
responding calmly through modeling, students can internalize and transfer increasingly 
sophisticated mindsets to future situations, bolstering social emotional development, 
particularly emotional intelligence. 
 
 
 

Think Aloud 
A think aloud is an interactive process in which the teacher shares her internal cognitive 
thinking process aloud as a way to support and scaffold various reading comprehension 
strategies such as summarizing, retelling, asking questions and making connections (e.g. 
text-to-self, text-to-text, text-to-world). As the teacher is reading a text aloud, she helps 
students by modeling and constructing the meaning of the story by verbalizing what she is 
thinking. With the think aloud, the teacher may focus on 1-2 reading comprehension 
strategies. The purpose of a think aloud is for students to learn how to monitor their 
comprehension and understanding of the story as they are actively engaged in the reading 
process. 



 
 
 

Thinking Routine 
A Thinking Routine is a clear set of procedures (e.g., See, Think, Wonder Routine) or 
physical learning moves (e.g., Fist to Five) that help students process and internalize 
information. Thinking Routines encourage students to explore content more deeply by 
making connections to previous knowledge, critically analyzing material, and monitoring 
and reflecting on their learning. As a result, challenging content is made more accessible 
and students gain confidence and independence as learners. When Thinking Routines are 
used regularly in the classroom, they promote a culture of inquiry and encourage students 
to work together to build shared understanding. 
 
Essential Components of Thinking Routines: 
 
Easy to remember (often incorporate mnemonic devices or rhyming) 
Simple (e.g., set of questions, short sequence of steps) 
Used consistently by students independently or in small groups 
 
 

Warm-Up 
 
Warm-Ups are brief academic activities completed by students at the beginning of a class 
or lesson. Warm-Ups typically reinforce prior learning or introduce new topics and can be 
presented in a variety of formats (e.g., specific tasks written on board, bell work packets, 
collaborative activities, etc.). Utilizing Warm-Ups on a regular basis creates a predictable 
routine for students and promotes successful transitions between classes or activities. In 
addition, Warm-Ups provide opportunities for students to practice skills, activate 
background knowledge, and prepare for new learning. 


