
Checkpoint 9.3. 
 

Develop self-assessment and 
reflection 
 
 

Anger Trigger Analysis  
Anger Trigger Analysis is a process during which students identify triggers or situations that 
commonly cause them to feel angry and determine alternative behaviors to display instead. An 
Anger Trigger Analysis typically involves guiding students to reflect on previous times they have 
felt angry and their response. Independently or with the help of a teacher, students then generate 
strategies and positive actions they can engage in when encountering similar situations in the 
future. This process empowers students to acknowledge emotions, plan coping strategies, and 
take ownership of their behavior. Encouraging students to recognize their triggers helps build 
self-regulation skills and promotes a positive behavioral and emotional climate within the 
classroom. 
 
 
 

Auditory Equipment Self-Help  
Auditory Equipment Self-Help is a self-monitoring strategy in which a student is encouraged to 
recognize and report equipment issues with personal hearing devices (e.g., hearing aids, cochlear 
implants, FM Systems) using self-advocacy statements, such as “My batteries are dead” or “I’m 
having signal malfunctions.” A teacher first introduces common issues that the student might face 
while using hearing devices along with helpful terminology to use while seeking auditory 
equipment support. This strategy can be used to bring awareness to equipment issues (e.g., “Oh 
no, I notice that your cochlear implant is not working.”) or to encourage a student to 
independently seek support (e.g., “Next time, you can tell me, “I need new batteries.”). While 
applying this strategy typically happens in real time when breakdowns with devices occur, a 
teacher could also set up scenarios where the student can practice Auditory Equipment Self-Help 
(e.g., planning when batteries die to strategically work on a student’s use of self-advocacy 
statements). 
 
 
 

Auditory Feedback Loop  
Auditory Feedback Loop is the process in which after a message or question is presented to a 
student with hearing loss, the student uses a three-part cycle that includes producing a response, 
processing this verbal response for mispronunciations, and correcting speech and language 
productions if necessary (e.g., Say it, Process it, Modify it). Similar to how someone that has a cold 
may not be able to hear their own production of words clearly (e.g., “my mom” sounds like “by 
bob”) or has difficulty gauging volume control due to congestion, students with hearing loss 
require direct training in order to listen and process verbal productions. Supporting an Auditory 



Feedback Loop includes repeating the student’s productions to bring attention to words that were 
mispronounced. A cue can be provided with repetition of the incorrect production to allow the 
student to correct the message (e.g., “I heard you say, “I wim in the water.”). Students 
subsequently learn how to correct errors independently through repetition of this process. 
 
 
 

Auditory Preferential Seating  
In Auditory Preferential Seating, a student sits in a place in the classroom that increases access to 
auditory information and reduces distractions related to sound (e.g., closer to a teacher, next to a 
quiet student, away from ambient noises). This preferred seat supports the student in the ability 
to be closer to audible sound (e.g., ability to lip-read and visibly see the speaker) or slightly 
distances a student from audible noise to support hearing sensitivities. To determine a preferred 
seat, a teacher identifies auditory distractions that are present in the classroom (e.g., heating or 
AC units, open windows, nearby hallway) in order to determine how particular seating choices 
could impact a student's ability to hear and process information throughout the school day. A 
student can be directed by the teacher to move to a seat in a chosen area to support hearing 
abilities, and over time the student can independently choose a preferred seat while learning to 
self-monitor auditory needs with teacher check-ins when needed. 
 
 
 

Check In/Check Out  
Check-in/Check-out (CI/CO) is an intervention that includes two daily conferences between a 
student and adult mentor (e.g., teacher, counselor, etc.). At the beginning of the day or class 
period, the student “checks in” with a mentor to set academic or behavioral goals and discuss 
strategies for meeting those goals. During the school day, the student tracks their progress using a 
daily tracking sheet that incorporates teacher feedback. The student meets again with their 
mentor later in the day for a “check out” conference. During this meeting, the student and mentor 
review the progress tracking sheet and celebrate and reflect on the student’s progress. CI/CO 
conferences increase student motivation and foster positive relationships in school. 
 
 
 

Checks for Auditory Understanding  
Checks for Auditory Understanding is a progress monitoring strategy in which a student confirms 
that information presented auditorily was received accurately (e.g., student discriminated 
between like-sounding words, heard all steps within a direction). After auditory information is 
presented (e.g., directions, read alouds, group discussion), a teacher asks the student a 
comprehension question to check if the information was processed (e.g., “Hudson, what are the 
three steps for today’s assignment?” / “Shea, which partner shares first?”). If the student responds 
correctly, instruction continues. If the student missed or misheard the information, the teacher 
reiterates it (e.g., with reduced pace, by breaking down directions into smaller chunks, providing 
acoustic highlighting of a target word/detail that was missed). After, the teacher checks a second 
time to confirm that the student processed the information. Check for Auditory Understanding 
supports students’ auditory development and helps build self-advocacy skills by promoting 
self-reflection (e.g., identifying when clarification is needed). 



 
 
 

Exit Tickets  
Exit Tickets are brief formative assessments that gauge students’ understanding of a concept or 
topic at the end of a class or session. Exit Tickets include short prompts or tasks (e.g., short quiz, 
interest survey, partner activity, etc.) that can be completed by students in written, verbal or 
interactive forms. When completing Exit Tickets, students process and reflect on information 
learned, summarize key ideas, and apply their knowledge. In addition, Exit Tickets provide 
important feedback on student understanding that guides instructional decision-making and helps 
teachers determine lesson pacing and areas for reteaching. 
 
 
 

Goal Setting 
 Goal setting is a process in which the teacher works with the student on identifying academic, 
social and behavioral goals. Once the student has determined the goal, the teacher mentors the 
student in breaking down the goal, determining the steps necessary to achieve the goal and 
creating a time frame for learning the goal. As the student works on the goal, the student can use 
a self-monitoring checklist to track progress in the goal area and identify successes or steps the 
student has made toward reaching the goal. 

 
 
 

Guiding Questions  
Guiding questions are questions provided to students, either in writing or spoken verbally, while 
they are working on a task. Asking guiding questions allows students to move to higher levels of 
thinking by providing more open-ended support that calls students' attention to key details 
without being prescriptive. Guiding questions might prompt students to recall key previous 
knowledge; focus students on the most important issues; help students move from the factual to 
the analytic; guide students through a higher-order thinking process (problem solving, hypotheses 
formation); help students see connections; have students consider what has or has not worked in 
the past; or sustain student engagement by involving them as active participants in thinking and 
analysis. 
 
 
 

Kinesthetic Calm Down Strategies  
Kinesthetic Calm Down Strategies are activities that use slow sustained heavy work for muscles 
(e.g., carry something heavy) or gentle rhythmic movements (e.g., slow rocking) to support 
self-regulation. When students display high-energy or agitation, the teacher encourages students 
to participate in tasks that activate their muscles (e.g., pulling a weighted wagon, yoga poses) or 
engage in slow rhythmic actions (e.g., tai chi, slow breathing) in order to return to a calm state. 
These activities can be built into the classroom schedule to provide opportunities for all students 
to participate in short, structured movement breaks while minimizing stigma for students that 



might need to engage in these activities on a more frequent or as needed basis. Engaging in these 
activities help students release neurotransmitters that positively impact attentiveness, drive, and 
self-awareness. 
 
 
 

Learning Logs  
Learning logs are a tool that allow students to write about key concepts they are learning. They 
generally look like a two-column graphic organizer. On the left-hand side, students or the teacher 
write topics they are learning or questions they have on a given concept they have been studying. 
In the right-hand column, students write corresponding notes or answers. The teacher can 
respond and make notes as well. Learning logs promote student reflection, allow students to 
monitor their own learning and push students to synthesize and organize ideas learned. Learning 
logs can be filled out the last few minutes of class or at the end of the week. 
 
 
 

Listening Dyads  
Listening Dyads is a communication strategy in which each student in a paired partnership takes an 
uninterrupted turn to verbally respond to a discussion prompt while the other student actively 
listens. Before beginning Listening Dyads, students sit facing each other (i.e. knees to knees) and 
designate who will speak first. Then, the teacher poses a student-centered question and allows for 
independent think time (approx. 30 seconds). Once students are ready, the teacher sets a timer 
(i.e. anywhere between 2 to 30 minutes) and instructs the first speaker of each pair to begin 
sharing. The speaker may share as much or as little as they wish and may choose to sit in silence 
for some or all their allotted time. Listeners are expected to be fully attentive (e.g. maintain eye 
contact, give non-verbal cues that indicate listening), but cannot interrupt the speaker (or the 
silence) for any reason, including to ask clarification questions or provide feedback/advice. At the 
end of the speaker's time, the timer is reset, and the students switch roles. Confidentiality norms 
can build emotional safety, such as, what is shared in a Dyad is not repeated nor asked about after 
the Dyad is complete. 
 
 
 

Name Emotion  
In Name Emotion, a teacher supports early learners in identifying their emotions through 
reflective listening and expressive language in order to bolster students’ emotional intelligence. 
When working with young students, the teacher remains actively engaged in observing and 
“listening” to students’ behavior. As notable behaviors arise, the teacher acknowledges students' 
emotions and helps students name what they are feeling (e.g., Ella, you are mad. A friend took 
your toy and you are mad.”). As students gain familiarity identifying emotions, the teacher begins 
to encourage students to express their feelings using language skills (e.g., “Instead of throwing the 
toy at your friend, what words can you use to let your friend know how this made you feel?”). 
Name Emotion supports students' self-awareness and offers validation of powerful emotions, 
which is effective for young learners that are actively building language and communication skills. 
 
 



 

Online Tools  
Educational websites and apps can support student engagement and provide individualized 
practice spaces to work on academic skills. Teachers may direct students to online templates, 
games, or software that support writing organization and spelling, provide screen-reading services, 
and promote literacy or numeracy. Computer work can be included in center time, incorporated 
into incentive systems, and used for individual and group projects. 
 
 
 

Problem Solving Checklist  
A Problem Solving Checklist is a checklist that can be used by a student and/or class that outlines 
the steps necessary to complete simple or complex math problems. The Problem Solving Checklist 
might include an approach or a step-by-step algorithm for solving the math problem. These 
checklists can help students master simple and complex algorithms, organize mathematical steps 
and complete math problems independently. 
 
 
 

Reading Stamina Chart  
A Reading Stamina Chart is a visualization tool in which students track the amount of time spent 
engaged in reading independently (i.e., without becoming distracted or distracting others) in order 
to monitor stamina and progress over time. Students use their charts to set daily achievable goals 
based on previous performance (e.g., a student who was able to focus and read independently for 
9 minutes on Day 1, might set a goal of 10 minutes for Day 2). Over several consecutive 
independent reading sessions (e.g., one week up to one month), students use a timer to gauge 
how long they were able to read without interruption, and then color boxes in a column to 
represent daily times on the graph. To support students’ ability to focus and read independently 
for increasingly longer periods, a teacher provides strategies for building stamina (e.g., sit away 
from distractors, the right to “abandon” a book after realizing it strongly lacks interest). 
 
 
 

Repeated Readings  
Repeated Reading is a reading fluency strategy in which students are given repeated opportunities 
to read a short passage (typically 50-200 words) as fluently as possible in under a minute. Students 
who need help with fluency and comprehension will benefit from this strategy. In a one-to-one 
setting, the student reads the read a passage at their independent level (95% accuracy or above) 
for a minute. The teacher marks the teacher copy for miscues and where the student stopped at 
one minute and marks the charts the score. Then the teacher reviews the miscues and reads the 
entire passage with the student following along. Last, the student practices the text repeatedly for 
3 to 4 minutes on their own using the minute timer, focusing on fluency, more than accuracy. They 
can come back to the teacher for the final reading check. The teacher marks the word count on 
the student’s WCPM progress chart. 
 
 



 

Replacement Behaviors  
Replacement Behaviors is a strategy where the teacher positively reinforces a student for using a 
desired behavior (e.g. raising a hand) instead of a non-desired behavior (e.g. shouting out in class). 
When first teaching a replacement behavior the teacher determines the function of the 
non-desired behavior (i.e., why the student is responding using the non-desired behavior). 
Functions of behavior can including attempting to gain access to something or someone or to 
avoid/escape a non-desired situation, environment, or person. Then the teacher identifies an 
appropriate replacement behavior to meet the same need. For example, a student that walks out 
of class in order to avoid doing their classwork can be given the option to request a break instead. 
The replacement behaviors are explicitly taught and modeled to the student and the teacher 
provides many, repeated opportunities for practice. Reinforcement is provided immediately when 
the student uses the replacement behavior. This is an effective strategy for creating long-term 
behavior changes because the strategy does not rely on punishment and teaches the student 
appropriate behaviors that can be generalized across environments. 
 
 
 

Shared Progress Monitoring  
Shared Progress Monitoring is when the student and teacher work together to assess and reflect 
on the progress toward mastery of an academic or behavioral goal. First, the student and teacher 
use baseline data to identify a goal. Then, they develop an action plan for how to achieve the goal 
and what type of data to collect and how. Together, the student and teacher analyze the collected 
data, celebrate progress, and adjust goals as needed. This strategy differs from traditional, 
teacher-centered progress monitoring models in that students identify and articulate their own 
areas of strength and growth, and teachers use this information to focus their instruction to 
support each individual student. 
 
 
 

Thinking Routine  
A Thinking Routine is a clear set of procedures (e.g., See, Think, Wonder Routine) or physical 
learning moves (e.g., Fist to Five) that help students process and internalize information. Thinking 
Routines encourage students to explore content more deeply by making connections to previous 
knowledge, critically analyzing material, and monitoring and reflecting on their learning. As a 
result, challenging content is made more accessible and students gain confidence and 
independence as learners. When Thinking Routines are used regularly in the classroom, they 
promote a culture of inquiry and encourage students to work together to build shared 
understanding. 
 
Essential Components of Thinking Routines: 
 
Easy to remember (often incorporate mnemonic devices or rhyming) 
Simple (e.g., set of questions, short sequence of steps) 
Used consistently by students independently or in small groups 
 
 



 

Vocabulary Knowledge Rating Sheet  
Vocabulary Knowledge Rating Sheet (Kinsella/Feldman, 2004) can be incorporated into lessons to 
help students with language learning needs to pre-assess their knowledge of key vocabulary as 
they are encountering new words. This process increases student engagement and active 
involvement, activates prior background knowledge and prepares the student to learn and 
incorporate new words into his/her vocabulary. 
 
When using the Vocabulary Knowledge Rating Sheet during explicit vocabulary instruction, the 
teacher introduces a word or list of words by writing the vocabulary list on a whiteboard. Students 
then transfer the list by first reading the word aloud with the teacher and then writing the word 
on the Vocabulary Knowledge Rating Sheet. For each word, the students individually rate their 
prior knowledge of the word on a scale of 1-4. 
 
4 – I can use/teach the word. 
3 – I can define the word. 
2 – I have heard or seen this word before. 
1 – I have never seen or heard this word before. 
Once the students have self-assessed, they write what they think the word means on the 
Vocabulary Rating Sheet. Throughout the lesson, the teacher explicitly teaches the meaning of the 
word by pronouncing, explaining through examples, providing the context and common usage of 
the words. At the end of the lesson, students reassess their word knowledge using the 4-point 
scale. 


