
Checkpoint 8.4. 
 

Increase mastery-oriented feedback 
 

Feedback Rubric  
A Feedback Rubric for peer revision is a tool that helps students evaluate the quality of the 
feedback they give to their peers during the revision process. A Feedback Rubric might include 
criteria for success (describing ineffective, moderately effective, and highly effective feedback, for 
example) and possibly examples of high-quality feedback that students can use to create or 
improve upon feedback when responding to peers’ writing. A Feedback Rubric informs students 
about what is expected when they share constructive feedback about their peers’ writing, which 
helps students move beyond vague feedback (e.g., “That was good”) to constructive, helpful 
advice. Feedback Rubrics could be used when analyzing an entire paper, but peer revision sessions 
are most useful when focusing on one part of the writing task (e.g., focusing a thesis statement, 
organizing a body paragraph). A Feedback Rubric works hand-in-hand with the rubric used to 
grade the writing assignment. 
 
 
 

Individual Reading Conferences  
Individual Reading Conferences are a one-on-one meeting between the student and teacher that 
allows the teacher to provide personalized feedback (e.g., specific goals, next steps, book 
selection) to support individual reading instruction. A teacher begins a conference by noticing a 
behavior that is positively influencing a student’s reading abilities (e.g., “I noticed that you are 
re-reading the parts you do not understand!”). During each conference, a student has the 
opportunity to read a selection of a text with support, answer comprehension questions given by 
the teacher, and/or discuss reading behaviors and book selection. At the end of the conference, 
the teacher uses observations of the student’s reading abilities to provide targeted instruction to 
improve the student’s reading skills (e.g., one or two helpful reading strategies provided on a 
sticky note or written in a reading journal). The student takes this feedback and practices applying 
the strategies independently. 
 
 
 

Math Flashcards  
Math flashcards are generally created for students to practice their math facts (addition, 
subtraction, multiplication and division) and can be extended to other math concepts such as 
fractions, decimals, area, percentages, etc. Each flashcard has the mathematical problem written 
on one side and the answer/solution written on the other side. The student looks at the side with 
the problem, determines the answer, and then checks the solution by flipping the card over. 
Flashcards work well in helping students master memorization of math facts as well as supporting 
repeated practice of math skills. 
 
 
 



Modeling Behaviors  
Modeling behaviors is specific direct instruction of behaviors that students need to learn. 
Modeling behaviors can be for behavior in the classroom, social environments and other school 
settings such as the playground or cafeteria. With modeling, the teacher typically identifies and 
introduces the behavior that he/she is planning to model and why it is important. The teacher 
then models the behavior in the exact manner that she would want the students to perform the 
behavior. She gives the students the opportunity to practice the modeled behavior in the situation 
in which this behavior is expected. When students are demonstrating the behavior, the teacher 
offers positive feedback and praise in order to reinforce the modeled behavior. 
 
 
 

Modified Distance, Pace, or Duration  
Modified Distance, Pace, or Duration refers to any adjustment in distance, pace, or duration that 
allows students to complete tasks with success (e.g., decreasing 15 warm-up laps around a 
gymnasium to 8 laps, reducing a sprinting pace to a jog/walk, minimizing duration at a fitness 
station from 5 minutes to 3 minutes). Modified Distance, Pace, or Duration is typically 
implemented in the physical education (PE) setting, and expectations are explained before 
students engage in the tasks to guide student participation and performance. On the other hand, 
this strategy can also be applied in the classroom setting by allowing a student to work at a 
modified pace or duration of time (e.g., complete 10 math problems instead of 20 in 10 minutes, 
work for 7-8 minutes then take a 1 minute break before continuing independent work). Modifying 
Distance, Pace, or Duration supports students by making tasks achievable thereby instilling a sense 
of accomplishment for students. 
 
 
 

Peer Critique  
Peer Critique is a process where students give critical and constructive feedback to one another on 
projects or other student work while the teacher either facilitates or participates as a member of 
the critique group. During Peer Critique, students present their work to the entire class and their 
peers share insights about what they notice, things they like about the work, and where they see 
room for improvement. Peer Critique helps students gain knowledge and ideas from each other 
through reviewing each other’s work. Peer Critique also helps students develop ‘real world’ skills 
of giving and receiving evaluation and feedback, which can be used in the future when working 
with colleagues and supervisors. 
 
 
 

Peer Editing  
Peer editing is a process in which students pair up or work in groups to edit each other’s writing 
after having completed the prewriting, drafting and revising stages of writing. Peer editing 
generally helps students to improve, revise and edit a piece of writing. Peer editing breaks down 
the task of editing into manageable steps. 
 
 



 

Peer Tutoring  
Peer tutoring is having peers actively involved with teaching each other and reinforcing learning of 
academic skills. With peer tutoring, the pairs are set up such that tutors serve as both the tutor 
and tutee. Peer tutoring could be expanded to include peer groups such as literature circles or 
discussion groups. Peer tutoring works well in most academic subjects. 
 
 
 

Plastic Sleeves  
Plastic sleeves are clear pockets in which one can slip pages into for student practice. They allow 
students to easily write and change responses using erasable markers. Plastic sleeves offer 
students a format to easily update, edit and revise work based on teacher feedback and new 
understanding. The sleeves can be used with practice problems, particularly those with multiple 
steps. They can also be an efficient tool for facilitating guided practice with resources intended for 
manipulation, such as a graphic organizer, graph or coordinate grid. Because students can quickly 
revise their responses with little effort, student anxiety is often reduced with the use of plastic 
sleeves and erasable markers. 
 
 
 

Progress Monitoring  
Progress Monitoring is a process in which data is collected and analyzed to determine the 
effectiveness of instructional practices, and then used to make strategic changes in instruction to 
increase students' skill or standard mastery. To Progress Monitor, the teacher selects a specific 
skill or learning standard to teach and assess for a whole class, small group, or individual student. 
Next, the student(s) are assessed to identify strengths and gaps within the skill or standard; this 
information is used to generate a timed, measurable learning target or goal. Then, during 
pre-identified intervals (e.g., quarterly, after each lesson, at the end of a unit), the teacher 
re-assesses the student(s) to measure the progress they have made. If progress has been 
demonstrated, the data is used to help identify which instructional practices are effective, and the 
teacher may choose to increase the criteria for mastery (e.g., 80% accuracy to 90% accuracy). If 
progress has not been demonstrated, the teacher analyzes the data to identify how to best change 
instruction in order to improve outcomes (e.g., identify opportunities for re-teaching, select 
different instructional interventions). Data collection for Progress Monitoring can take various 
forms, including using curriculum based assessments (e.g., teacher-created assessments, 
rubric-scored projects), criterion-referenced tests (e.g., state standardized assessments, Advanced 
Placement Exams), or behavior charting (e.g. task analysis, ABC data, frequency data). 
 
 
 

Revision  
Revision is the process of incorporating feedback, adding on, and refining specific elements of a 
previously submitted written assignment. Teachers may ask students to consider a particular 
question when revising or to incorporate a newly learned skill or strategy. When returning drafts 
to students with comments and feedback, allowing for revision can encourage student 



engagement and provide an opportunity for students to implement the suggested changes quickly, 
rather than waiting for the next assignment. Working with existing drafts instead of starting from 
scratch for each writing assignment can help students maintain momentum, focus their efforts on 
specific objectives, and build up to "final draft" quality over time. 
 
 
 

Running Records  
A Running Record is an ongoing formative assessment that helps teachers identify a student’s 
independent reading abilities and comprehension of a leveled text. While administering a Running 
Record, a teacher reminds students to use word-solving strategies and to cross-reference while 
reading since the student must read without teacher support. As a student reads a short passage 
or book at their anticipated independent reading level, the teacher uses specific annotations on a 
separate copy of the text to keep a “record” of the student’s performance (e.g., miscues, 
omissions, self-corrections, re-reads, substitutions). After reading, the teacher does not teach into 
errors the student made. Instead, the teacher assesses student comprehension by asking the 
student to summarize or answer literal and inferential questions related to the text. 
 
 
 

Self-Monitoring  
Self-monitoring is a process by which the student is actively engaged in reflecting, assessing and 
working toward academic, behavioral and social goals. With the support of a teacher or mentor, 
the student has determined the skills and steps necessary to achieve a pre-determined goal. In 
order to learn how to self–monitor, the student might start off with a checklist of the tasks 
required to achieve a certain goal. As the student is working, he would assess progress with the 
goal using the task list. He is able to compare his behavior or skills to a determined set of tasks or 
behaviors that are listed as necessary to reach a goal and determine whether he is on target. 
 
 
 

Self-Portrait Books  
In Self-Portrait Books, early learners periodically draw portraits of themselves throughout the 
school year, allowing teachers and students routine opportunities to monitor and evaluate the 
development of fine motor skills. At the beginning of the year, the teacher explicitly models how 
to create a self-portrait by showing students the building blocks of drawing one’s face (e.g., shapes 
that make up facial features). Following teacher modeling, students use the acquired skills to draw 
pictures of themselves and write their names on a line below their drawings. Once students 
complete their portraits, the portraits are displayed in the classroom and later preserved in a 
Self-Portrait Book. Students create new portraits periodically (e.g., monthly, quarterly) to add to 
their books. Throughout the year, the teacher prompts students to evaluate their own 
developmental growth (e.g., more controlled lines and shapes, increased attention to detail). As 
young learners are rapidly developing fine motor skills, Self-Portrait Books are effective in allowing 
teachers and students to concretely measure and celebrate ongoing progress. 
 
 
 



Shout Outs  
Shout Outs are verbal acknowledgements that can be made by either teachers or students to 
recognize an individual student’s actions. Shout Outs can be shared with the explicit purpose of 
honoring all students’ strengths and celebrating individual growth. This strategy can be used to 
highlight either academic or social emotional growth. It can also be a form of mastery-oriented 
feedback, focused on a student’s effort and strategy use rather than on an attribute of the person 
(e.g. "I am proud of how persistent you were to complete the project" vs. "You are so smart"). 
Shout Outs are an opportunity for teachers to recognize actions related to multiple identities 
inside and outside of the classroom (e.g. learner, volunteer, singer, or big sister). Using Shout Outs 
as part of a regular routine can positively impact students' growth mindset, self-concept, 
self-confidence, and self-awareness of his or her strengths. 
 
 
 

Visual Behavior Poster  
A Visual Behavior Poster is a visual poster that is displayed in the classroom to provide support and 
reminders for expected or desired behaviors in the classroom. This poster could include classroom 
rules and expectations or specific behaviors that the students are learning in the classroom or 
during certain routines throughout the day. The visual poster is helpful for students who may need 
a visual reminder or additional support for learning the classroom behavior. In addition, the 
teacher can also refer to the visual behavior poster when she is modeling or reteaching the 
behavior. A smaller version of the poster in the form of a chart on a desk or notebook can be used 
to individualize the behaviors for a specific student or group of students. 
 
 
 

White Board Response  
Individual white boards, also known as dry erase boards, are a tool the student actively uses 
during an academic or social lesson. As an alternative to pencil and paper, each student has a 
white board measuring approximately 12 inches by 12 inches with a dry erase marker and eraser. 
With prompting by the teacher, the student completes assigned tasks throughout the lesson (e.g. 
a single math problem). After completing tasks, students follow the teacher's prompts to turn their 
white boards so their work is facing the teacher. As each student has a white board, and the work 
is completed in marker, white board response allows teachers to effectively and efficiently assess 
the understanding of the entire class. Teachers are empowered to provide immediate and 
targeted feedback. White boards are also highly engaging for students as they are an alternative to 
paper and pencil, allow for brisk pacing and yield meaningful practice with the teacher's support 
and feedback. 
 
 
 

Writing Conferences  
Writing conferences are a part of the writing process in which students meet with the teacher in a 
one-on-one setting at specific times in the writing process (e.g., when a draft is ready for revision, 
when a student feels stuck) in order to receive feedback and support in a timely manner. Before 
meeting, the teacher should review a writing draft and develop a specific objective to guide the 



conference (e.g., Does the textual evidence in paragraph #2 support the thesis statement?). The 
focused nature of the conference provides the student with individual attention and 
encouragement, which motivates the student to reflect on his/her writing and confidently pursue 
the next step of the writing process. During the conference, the student and teacher discuss a 
draft, possible revisions, and/or relevant writing strategies for improvement. After the conference, 
the student independently revises work based on feedback. 
 
 
 


