
Checkpoint 8.3. 
 

Foster collaboration and community 
 
 

3-Act Math  
3-Act Math is an inquiry-based strategy where students analyze a visual image with the three-part, 
story-telling structure (i.e., set up, confrontation, resolution) to demonstrate and solve a math 
problem. In Act 1, the teacher sets up a conflict or problem using an image (e.g., a time-lapsed 
photo of someone shooting a basketball) and poses a question (e.g. "Does the ball have the 
correct trajectory to go through the hoop?") During Act 2, students confront the problem by 
identifying what information and resources are needed in order to find resolution (e.g., 
mathematical formulas, mass of the ball). After students have developed a plan to solve the 
problem, the teacher presents key information (e.g., the height of the basketball hoop) and 
prompts the students to work in their groups to calculate an answer. For Act 3, the teacher 
provides resolution by revealing the answer, concluding with a student discussion about their 
experiences while solving the problem (e.g., strategies used, successes, challenges). 
 
 
 

Active Listening  
Active Listening is a communication strategy where students give their full attention to the 
speaker and concentrate on what is being said. Students use body position, listening skills, and 
response techniques to maximize their understanding as well as convey that they are listening to 
the speaker. 
 
Components and Skills of Active Listening: 
-- Look at the speaker, avoid personal thoughts, do not prepare a response 
-- Use an open posture and affirming comments and gestures (e.g., head nodding) 
-- Save comments until after the speaker is done unless it is to clarify meaning 
-- Ask brief clarifying questions and periodically summarize the speaker’s thoughts to ensure you 
understand 
-- Remember that everyone is entitled to their own opinion, voice disagreements respectfully 
 
 
 

Assisted Reading  
Assisted Reading is a fluency intervention in which a struggling reader is supported by a proficient 
reader (e.g. peer, teacher, parent) in order to provide immediate feedback to build fluency skills 
(e.g. phrasing, expression, word count). The teacher provides a passage that is at the child’s 
instructional reading level (90-94% word accuracy). The student reads aloud for 1 minute while the 
proficient reader tracks his/her errors. If a student stumbles on a word for more than 5 seconds, 
the proficient reader will provide the word. The proficient reader tallies the number of words read 
correctly in one minute. Then they go over the errors together and the student practices reading 
sentences that contain the errors. Finally, the proficient reader and struggling reader reread the 



passage together. This strategy provides immediate fluency and decoding support, which allows 
struggling readers to build their reading skills and confidence. 
 
 
 

Big Books  
Big Books are enlarged versions of texts that allows an educator to implement Shared Reading -- 
sharing a common and intimate reading experience with a larger group of students. Shared 
reading and the use of big books are a research-based strategy that can help new readers and/or 
new readers in the language (i.e. ELL). Big Books often contain illustrations and 
repeated/predictable passages of text that facilitate comprehension and interaction. 
 
 
 

Book Buddies  
Book Buddies is a collaborative reading strategy that pairs primary readers with intermediate 
mentor students in order to build community across grade levels. Book Buddies blends social 
interaction with literacy activities that can be used in cross grade level partnerships (e.g., shared 
reading, read aloud, echo reading). This strategy begins with teachers from separate grade level 
classrooms meeting to plan partnerships to help manage student interactions and to choose a 
convenient and consistent time for Book Buddies to meet and build a routine. Buddies meet at 
least 1-2 times per month. During each visit, partnerships spread out around the classroom and 
enjoy one-on-one reading time together. Book Buddies helps all students build confidence and a 
love for reading as each partnership bonds and grows together. 
 
 
 

Book Club  
A Book Club is a small group of students who meet regularly to discuss their thinking about a 
common book or text. These groups generally meet during the school day and discuss a variety of 
texts (e.g., article, poem, novel) across content areas. Prior to a Book Club meeting, students read 
a predetermined text or selection and prepare discussion points to share with their group (e.g., 
character observations, questions, predictions, connections, etc.). Students then engage in a 
growing conversation about the text and use critical thinking skills to expand and synthesize ideas. 
These student-led discussions build collaboration skills as well as individual accountability as 
students are expected to come to the meeting prepared to meaningfully participate in the 
conversation. Book Clubs can also be a powerful tool for differentiating instruction by allowing a 
teacher to strategically assign texts and form groups to support student needs. 
 
 
 

Call and Response  
Call and Response is when students verbally respond in unison with an identical statement to a 
"call" (e.g., a statement or question). This strategy can be used to activate and prime students' 
brains for a learning activity as well as commit new learnings into long-term memory. Every 
call/response pairing has a specific purpose. For example, in order to promote persistence, a 



teacher might state prior to beginning a difficult academic task, "Doing your best..." and students 
would respond, "Means never stop trying!" Using each call/response pairing regularly throughout 
the school year strengthens students' capacities for learning new content and increases the speed 
at which they can recall knowledge and skills. Using Call and Response creates an energetic culture 
that positively engages the entire classroom. 
 
Essential Components of Call and Response: 
 
Each "call" is unique and different from the others 
"Call" elicits a specific, explicitly taught response from the students 
Phrases are age-appropriate and easy to remember 
 
 
 

Carousel Brainstorming  
In Carousel Brainstorming, small groups rotate through several topic-specific stations and students 
collaboratively brainstorm written responses (e.g., on chart paper posted at each location) to 
reflect their knowledge about each topic. First, a teacher sets up a desired number of stations, 
each highlighting a different brainstorming subtopic. Next, students in small groups visit each 
station to record as many ideas/terms related to the topic as possible before transitioning to the 
next station (i.e., 1-2 minutes). When the next group arrives, students first read through the notes 
left by the previous group before adding new ideas that have not yet been included to build 
reflection and grow conversations. This process repeats until each group has visited every station. 
 
 
 

Check In/Check Out  
Check-in/Check-out (CI/CO) is an intervention that includes two daily conferences between a 
student and adult mentor (e.g., teacher, counselor, etc.). At the beginning of the day or class 
period, the student “checks in” with a mentor to set academic or behavioral goals and discuss 
strategies for meeting those goals. During the school day, the student tracks their progress using a 
daily tracking sheet that incorporates teacher feedback. The student meets again with their 
mentor later in the day for a “check out” conference. During this meeting, the student and mentor 
review the progress tracking sheet and celebrate and reflect on the student’s progress. CI/CO 
conferences increase student motivation and foster positive relationships in school. 
 
 
 

Circle Time  
Circle Time is a daily class meeting in which the teacher leads the class through a purposeful and 
predictable agenda that includes essential early learning skills (e.g. calendar, weather, counting, 
preview of the daily schedule) and opportunities for community building (e.g. shout outs, sharing). 
First, the teacher gathers students in a circle and references the posted Circle Time agenda. The 
teacher then engages students in interactive practice of each agenda item. While the exact 
content of a Circle Time agenda will vary from teacher to teacher, best practices dictate that 
agendas include critical skill practice, community building and an overview of what is to come 
during the school day. During Circle Time, the teacher often relies heavily on visual aids such as a 



calendar, weather chart or alphabet chart. Circle Time affords young learners the social interaction 
they crave while also allowing for predictable and repetitive practice of critical early learning 
concepts. 
 
 
 

Clock Appointments  
Clock Appointments is a communication strategy in which students make “appointments” in order 
to conduct multiple, short discussions to deepen understanding. Using the simulation of 
scheduling appointments with peers (e.g., 12:00, 3:00, 6:00, 9:00 time slots) students create 
ready-made sets of partners. These appointments do not reflect the actual time of day the 
students will meet, rather they serve as a signal for which partner to meet with at certain points 
during the activity. After scheduling appointments, the teacher presents a question (e.g., “What’s 
the author’s purpose in this book? How do you know?). Students are then cued to meet (e.g., 
“Meet with your 12 o'clock appointment to discuss!”). Partners meet until another cue occurs with 
a new question for students to deliberate. Students continuing rotating until all appointments 
have been met. Clock Appointments differ from other partner strategies in that it incorporates 
movement in a specific, well-controlled manner, and it improves students’ cognitive engagement. 
 
 
 

Closing Circle  
Closing Circle is a daily class meeting that promotes reflection and community at the end of the 
school day; used as a transitional activity to prepare students for dismissal in a calm and positive 
manner. In Closing Circle, a teacher gathers students together prior to dismissal and facilitates a 
familiar routine. A typical routine begins with closing questions, is followed by a reflection of 
highlights from the day and ends with a farewell song that signals dismissal. While the exact 
routine will vary from teacher to teacher, the Closing Circle should initiate dialogue that promotes 
reflection of the day’s activities and interactions and promote a sense of community and 
accomplishment, encouraging enthusiasm for the next school day. Closing Circle is a productive 
method for teachers to intentionally and effectively wrap up the school day. The sense of 
community, reflective engagement and uplifting transition to school dismissal, make Closing Circle 
a particularly meaningful strategy for early learners. 
 
 
 

Community Circle  
A Community Circle is a safe discussion space in which students and the teacher sit in a circle so 
that all members’ faces are visible to one another. What distinguishes a Community Circle from a 
group discussion is that Community Circles are explicitly used as an opportunity for students to 
build community. In a Community Circle, the teacher participates as an equal member of the 
classroom, facilitating discussion rather than directing it. To give space for students to share their 
authentic voice, teachers can have students submit topics or have students lead the discussion. 
Community Circles increase motivation and engagement, empowering students by giving them an 
opportunity to express differing thoughts and opinions in a safe, non-judgmental space. 
 
Essential Components to Community Circle: 



 
Circle: All students face each other without barriers between them 
Talking Piece: Object held by speaker (e.g. feather, rock, seashell, etc.) that gets passed around the 
circle 
Facilitator: Student or teacher 
Student-Centered: From setting the agreements (rules) to leading the discussion, all aspects of 
Community Circle are student-led 
Routine: A set list of steps for the group to follow during the Community Circle 
 
 
 

Complex Instruction  
Complex Instruction is a cooperative engagement strategy where a teacher assigns or has students 
choose roles that are vital to completing a group task or project. A group assignment for this type 
of strategy should use enriching, challenging curriculum that embraces many types of learners. 
After selecting a group task, the teacher creates specific roles tailored for student interests, 
learning profiles, and/or readiness level. When presented with the various roles, students are 
given clear expectations and/or a checklist of tasks and understand that all roles are not only 
engaging, but necessary. Roles should rotate among students often during different group 
assignments. Equitably dividing the work among the group members ensures all students will 
participate cooperatively while guaranteeing that all components of an assignment or project are 
completed. 
 
 
 

Cooperative Learning  
Cooperative Learning is when students are given opportunities to approach learning activities in 
peer groups, usually in teams of four where each team member has a specific role (timekeeper, 
note-taker, discussion leader and reporter). During this group learning time, team members work 
around a specific learning objective while developing other skills such as learning how to share, 
solving problems, giving and receiving feedback, providing encouragement and sharing. Students 
benefit from a shared learning experience where they are given chances to develop both social 
and oral language skills. 
 
 
 

Echo Reading  
Echo Reading is a type of instruction in which students read text after a teacher reads the same 
text aloud in order to help students develop fluency, expression, and decoding skills. The teacher 
models fluent, expressive reading while reading aloud small chunks (e.g. a sentence, a paragraph) 
to students. Teachers and students use copies of the same text or a shared big book. After 
listening, students read aloud the same portion of the text after the teacher. The strategy supports 
the skills of both turning printed text into spoken words and building expression when reading 
aloud. Through modeling by teacher and peers, students learn to integrate fluency and expression 
into their reading. 
 
 



 

Equity Sticks  
Equity Sticks are a set of sticks (usually popsicle sticks) on which the names of individual students 
in a class or group are written. The teacher pulls from the Equity Sticks at random when choosing 
students to ensure an equal chance of participation. Equity Sticks help reduce any intentional or 
unintentional bias a teacher may have when calling on students. Equity Sticks can be used when 
checking for understanding during a lesson and asking for student reflections or reactions. They 
can also be used when selecting students for special tasks (e.g., classroom jobs), assigning student 
groups, and for many more classroom choices. 
 
 
 

Fishbowl  
A Fishbowl is a large group activity where several students participate in a discussion while the 
remaining students (who are usually seated in a circle surrounding them) observe the 
conversation. To implement a Fishbowl discussion, the teacher first chooses a discussion prompt 
and identifies specific discussion skills for students to incorporate in their conversation (i.e., asking 
open ended questions, using a talking piece, or disagreeing respectfully). The teacher explains 
these objectives to the class before selected students participate in the small group discussion. 
After the Fishbowl discussion has ended, all students join in a second conversation to reflect on 
the process and techniques used during the original discussion. Fishbowl discussions give students 
the opportunity to practice and evaluate discussion techniques and develop social skills. Fishbowls 
can also promote classroom community by encouraging students to consider multiple perspectives 
and build common understandings. 
 
 
 

Give One, Get One  
Give One, Get One is a discussion strategy where students actively and intentionally seek and 
share information with one another. Students first write down several ideas or important learnings 
in response to a prompt or question provided by the teacher. Students circulate the classroom and 
at the teacher’s prompting pair up with a partner. Each partner “gives” or shares one of their ideas 
as the other partner "gets" or listens and writes it down. After a couple minutes, the teacher 
signals for students to find new partners and repeat the process. Following several partner 
changes, the class discusses the key ideas they learned from one another. Give One, Get One can 
be used to help students generate ideas about a new topic, review key concepts after a unit, or 
gather evidence in response to a text-based question. Utilizing this strategy also encourages 
participation as students collaboratively share and build knowledge on a topic. 
 
 
 

Grand Conversation  
A Grand Conversation is a student-led whole-class discussion around a specific topic. This strategy 
differs from other types of discussions in that it is entirely student-driven, with the teacher 
participating as a member of the group--only intervening as needed to facilitate and scaffold the 
conversation. Students sit in a large circle and begin with an essential question or interpretive 



prompt. The talk pattern is conversational with students taking turns speaking in a spontaneous 
manner or by using a signal to identify when they would like to speak (e.g., a thumbs-up). Students 
call on one another and exchange ideas, information and perspectives. The students bring closure 
to the conversation by summarizing, drawing conclusions, or establishing goals for the next Grand 
Conversation. 
 
 
 

Guided Peer Discussions  
Guided Peer Discussions are discussions between students where the teacher provides scaffolding 
and specific tools to facilitate the discussion. Guided Peer Discussions allow teachers to use 
strategies in a natural context to support student growth in communication, expression, and 
language discourse. Prior to Guided Peer Discussions, the teacher models specific peer discussion 
techniques (e.g. Think-Pair-Share, using Talking Chips) and pre-teaches any necessary skills or 
vocabulary. The teacher also provides supports such as communication sentence starters (e.g. I 
think that ___. I agree/disagree with ___. Although the author states _, I believe.), visual aids (e.g., 
images, writing discussion frames on the whiteboard) and graphic organizers. During the 
discussion, the teacher can support engagement and communication by prompting students to 
clarify, elaborate, respond to comments, build on each other’s ideas, ask questions, and 
participate equitably. 
 
 

Interactive Notetaking  
Interactive Notetaking is a process in which the teacher leads students through the notetaking 
process. The teacher may use specific notetaking templates such as Cornell notetaking, t-charts or 
other graphic organizers. With the modeling, the class may read a document or literature book, 
listen to a lecture or story, or watch a historical film. As the students are reading and/or following 
the lecture, the teacher models how to take notes by recording the main facts or ideas, outlining 
the plot or structure of the document, etc. Once the students have learned how to take notes, 
they can practice taking notes during lectures and/or when reading academic content. 
 
 
 

Jigsaw  

Jigsaw is a form of cooperative learning where students become “experts” on the content or 
materials and teach each other the key terminology, understandings and learnings of the research 
or analysis of the text. Initially, the students are broken into small groups in which each group 
works on a particular section of a theme, lesson or reading content. The content could be a short 
reading section in a chapter of a book, research material on a specific topic or a precise area in 
academic subjects (e.g. natural disasters, people in the civil war, science instruments). In each 
“expert” group, the students work together to read the assigned text or research material, analyze 
and comprehend the content, summarize the text and understand key terms, timelines, etc. Once 
the students have become experts on their topic/section, each expert moves into another 
cooperative learning group (e.g. jigsaw group) that has one expert from each of the earlier groups 
such that all content from the lesson or theme can be shared/taught in the second group. Because 



it is small group in nature, each student can communicate and share what he/she has learned and 
teach other students the content. This process helps students to learn how to work together to 
break down and understand the material as well as orally share what they have learned. This 
supports both comprehension of the material as well as increasing incorporating language in 
academic group work. 

 
 
 

Line of Continuum 

 A Line of Continuum is a discussion strategy where students demonstrate a wide range of 
opinions about a topic by physically distributing themselves in correspondence with their opinion 
(e.g., creating a line or a U-shape). First, the teacher designates two areas in the room that 
represent opposing responses (e.g., strongly agree/disagree, overjoyed/heartbroken, two 
characters from a novel) and degrees of intensity between them (e.g. agree/neutral/disagree, 
happy/neutral/sad). After deliberating, students can choose to stand on the far end of either side 
of the continuum based on the intensity of their opinion or can remain in the middle if they are 
unsure or neutral. While lined up, students discuss the topic with a partner or the entire class and 
are encouraged to defend their stance by using evidence. The physical movement required in this 
strategy gives students an opportunity to share silently and the continuum aspect provides 
opportunities for students to see opinions are complex and diverse rather than right and wrong. 

 
 
 

Listening Dyads 

 Listening Dyads is a communication strategy in which each student in a paired partnership takes 
an uninterrupted turn to verbally respond to a discussion prompt while the other student actively 
listens. Before beginning Listening Dyads, students sit facing each other (i.e. knees to knees) and 
designate who will speak first. Then, the teacher poses a student-centered question and allows for 
independent think time (approx. 30 seconds). Once students are ready, the teacher sets a timer 
(i.e. anywhere between 2 to 30 minutes) and instructs the first speaker of each pair to begin 
sharing. The speaker may share as much or as little as they wish and may choose to sit in silence 
for some or all of their allotted time. Listeners are expected to be fully attentive (e.g. maintain eye 
contact, give non-verbal cues that indicate listening), but cannot interrupt the speaker (or the 
silence) for any reason, including to ask clarification questions or provide feedback/advice. At the 
end of the speaker's time, the timer is reset and the students switch roles. Confidentiality norms 
can build emotional safety, such as, what is shared in a Dyad is not repeated nor asked about after 
the Dyad is complete. 

 
 
 

Oral Presentation  



Oral presentations provide an alternative to written language. Students may answer questions 
from a teacher or peer in an interview format, or present their thoughts independently about a 
text, problem, or concept. Teachers can provide resources such as sentence frames and word 
banks, and guidelines such as time or length requirements (e.g., "Speak for 1 minute about 
________" or "Prepare 4-6 sentences in response to _________"). Oral presentations can also 
assess students' comprehension and pronunciation of key vocabulary. 

 
 
 

Partner Reading  

Rather than reading independently, students can be divided into pairs or small groups and read 
the text aloud together or take turns reading aloud to each other. This is a cooperative learning 
activity that fosters pragmatic skills (e.g. taking turns), provides opportunities for students to 
model fluency for each other and allows the teacher to move around the room and informally 
assess fluency. 

 
 
 

Pass The Picture  

Pass the Picture is a comprehension activity where students work in small groups to answer a 
series of pre-determined questions about an image that is passed around to their teammates, 
one-by-one. While seated in a circle, each group is presented with a picture with questions 
attached to the back. The first student holding the picture reads the first question aloud and 
teammates respond by sharing their knowledge and perspectives. Once the question has been 
answered, as determined by the group or after a set amount of time has passed, the picture is 
passed to the next student and the next question is read aloud and answered. Teachers can have 
students participate verbally, require students to take notes, or have the group collectively write 
one paragraph on the topic during this process. 

 
 
 

Peer Buddies  

A Peer Buddy is a student or group of students who support a student with a disability to enhance 
or facilitate positive peer interactions, increase opportunities for socializing and help the student 
understand and negotiate his/her social landscape. A Peer Buddy is oftentimes an ambassador for 
the student with the disability and helps the student interpret the environment around him and 
socialize with others. 

 
 
 

Peer Critique 



 Peer Critique is a process where students give critical and constructive feedback to one another 
on projects or other student work while the teacher either facilitates or participates as a member 
of the critique group. During Peer Critique, students present their work to the entire class and 
their peers share insights about what they notice, things they like about the work, and where they 
see room for improvement. Peer Critique helps students gain knowledge and ideas from each 
other through reviewing each other’s work. Peer Critique also helps students develop ‘real world’ 
skills of giving and receiving evaluation and feedback, which can be used in the future when 
working with colleagues and supervisors. 

 
 
 

Peer Editing  

Peer editing is a process in which students pair up or work in groups to edit each other’s writing 
after having completed the prewriting, drafting and revising stages of writing. Peer editing 
generally helps students to improve, revise and edit a piece of writing. Peer editing breaks down 
the task of editing into manageable steps. 

 
 
 

Peer Interview  

Peer Interviews are three rounds of discussion where one student interviews a peer about a 
specific topic while a third student observes and takes notes, with the students rotating the role of 
interviewer, interviewee, and reporter for each round. Before the activity begins, the teacher 
assigns initial roles to students in each group using “role tags” (e.g., each one separately labeled). 
Once a topic is introduced, students are given a few minutes to brainstorm and generate 
thoughtful interview questions. Each interview lasts 3-4 minutes, and students are provided with 
an extra minute between roles to prepare for the next one. The teacher uses a cue, such as “Role 
change!” between interviews to signal students to pass “role tags” to the right. After all three 
interviews have been conducted, students share their observations and notes with each other in 
their small-groups in order to consolidate their findings. 

 
Peer Interview Role Rotation Guide: 
1: Interviewer - A / Interviewee - B / Reporter - C 
2: Interviewer - C / Interviewee - A / Reporter - B 
3: Interviewer - B / Interviewee - C / Reporter - A 
 
 
 

Peer Tutoring 

 Peer tutoring is having peers actively involved with teaching each other and reinforcing learning of 
academic skills. With peer tutoring, the pairs are set up such that tutors serve as both the tutor 



and tutee. Peer tutoring could be expanded to include peer groups such as literature circles or 
discussion groups. Peer tutoring works well in most academic subjects. 

 
 
 

Play Partners 
 Rather than working or playing independently, students can engage in any center work or play 
with a partner. Partnering gives students the opportunity to both model play and work behaviors 
for their peers and observe the behaviors of a peer. Social skills like taking turns and waiting for a 
turn can be practiced and reinforced during partner time, as can problem-solving and 
communication skills (e.g., How to disagree with a peer, how to ask a peer for help). The youngest 
students benefit greatly from watching their peers perform fine and gross motor skills. 
 


