
Checkpoint 8.1. 
 

Heighten salience of goals and 
objectives 
 
 

Discrete Trial Training  
Discrete Trial Training (DTT) is a teaching method where teachers break skills into “sub-tasks” and 
teach each one using cues, prompting, and reinforcement during repeated learning opportunities 
(trials). DTT creates highly structured and motivating learning environments for learners that find 
it difficult to follow complex procedures or complete multi-step routines. Teachers identify the 
skill they would like to teach, break apart the skill into its sequential or simplest parts, and 
determine the sequence to teach each sub-task. For example, to teach a student to write their 
name the student needs to hold a pencil properly, know how to spell their name correctly, and be 
able to print each letter. For each sub-task, the teacher determines a cue to elicit the behavior, 
reinforcements for correct responses, and reteaching and prompting procedures. The teacher 
conducts multiple trials to teach each sub-task until the student successfully performs the desired 
behavior. 
 
 
 

Fishbowl  
A Fishbowl is a large group activity where several students participate in a discussion while the 
remaining students (who are usually seated in a circle surrounding them) observe the 
conversation. To implement a Fishbowl discussion, the teacher first chooses a discussion prompt 
and identifies specific discussion skills for students to incorporate in their conversation (i.e., asking 
open ended questions, using a talking piece, or disagreeing respectfully). The teacher explains 
these objectives to the class before selected students participate in the small group discussion. 
After the Fishbowl discussion has ended, all students join in a second conversation to reflect on 
the process and techniques used during the original discussion. Fishbowl discussions give students 
the opportunity to practice and evaluate discussion techniques and develop social skills. Fishbowls 
can also promote classroom community by encouraging students to consider multiple perspectives 
and build common understandings. 
 
 
 

Progress Monitoring  
Progress Monitoring is a process in which data is collected and analyzed to determine the 
effectiveness of instructional practices, and then used to make strategic changes in instruction to 
increase students' skill or standard mastery. To Progress Monitor, the teacher selects a specific 
skill or learning standard to teach and assess for a whole class, small group, or individual student. 
Next, the student(s) are assessed to identify strengths and gaps within the skill or standard; this 
information is used to generate a timed, measurable learning target or goal. Then, during 



pre-identified intervals (e.g., quarterly, after each lesson, at the end of a unit), the teacher 
re-assesses the student(s) to measure the progress they have made. If progress has been 
demonstrated, the data is used to help identify which instructional practices are effective, and the 
teacher may choose to increase the criteria for mastery (e.g., 80% accuracy to 90% accuracy). If 
progress has not been demonstrated, the teacher analyzes the data to identify how to best change 
instruction in order to improve outcomes (e.g., identify opportunities for re-teaching, select 
different instructional interventions). Data collection for Progress Monitoring can take various 
forms, including using curriculum based assessments (e.g., teacher-created assessments, 
rubric-scored projects), criterion-referenced tests (e.g., state standardized assessments, Advanced 
Placement Exams), or behavior charting (e.g. task analysis, ABC data, frequency data). 
 
 
 

Recasting An Auditory Message  
Recasting An Auditory Message is a listening tool in which a teacher repeats a student’s utterances 
and expands each message or adjusts it to be grammatically correct (e.g., a teacher recasts a 
student's statement of "I eated snack," by replying, "Oh, you ate your snack quickly. It must have 
been delicious!"). A teacher can use a student’s simple utterances or even gestures, such as 
pointing or reaching for an item, when recasting and expanding messages into complete 
sentences. When presenting a recast auditory message, a teacher first makes sure to be within 
proximity to the student (e.g., within range of a student’s hearing equipment). Presenting recast 
auditory messages using a reduced pace also helps to ensure that the student can process the 
newly modeled utterance. Recasting an Auditory Message helps students of all ages expand their 
language skills since basic language skills are required in order for this strategy to be used. 
 
 
 

Rubric  
A Rubric is a table or matrix that provides a list of criteria or learning targets for an assignment 
(e.g. topic sentence, supporting details, concluding statement, spelling and punctuation) and 
gradations of quality with descriptions of what work would look like at each level (e.g. advanced, 
meets standard, approaching standard). Rubrics are given to students prior to beginning a task, to 
make the learning targets and expectations clear. Students are encouraged to reference the Rubric 
as they complete the task, to ensure all required and expected elements meet expectations. 
Afterward, the Rubric is used to evaluate students' work and provide specific feedback around 
observed strengths and areas for improvement. Because Rubrics explicitly describe the 
expectations for a high-quality product or performance, students can use the rubric as a 
step-by-step guide for how to revise their work or improve on similar tasks in the future. The use 
of Rubrics focuses both the student and teacher on the learning goals, resulting in increased 
student engagement and overall learning. 
 
 
 

Self-Monitoring  
Self-monitoring is a process by which the student is actively engaged in reflecting, assessing and 
working toward academic, behavioral and social goals. With the support of a teacher or mentor, 
the student has determined the skills and steps necessary to achieve a pre-determined goal. In 



order to learn how to self–monitor, the student might start off with a checklist of the tasks 
required to achieve a certain goal. As the student is working, he would assess progress with the 
goal using the task list. He can compare his behavior or skills to a determined set of tasks or 
behaviors that are listed as necessary to reach a goal and determine whether he is on target. 
 
 
 

Shared Progress Monitoring  
Shared Progress Monitoring is when the student and teacher work together to assess and reflect 
on the progress toward mastery of an academic or behavioral goal. First, the student and teacher 
use baseline data to identify a goal. Then, they develop an action plan for how to achieve the goal 
and what type of data to collect and how. Together, the student and teacher analyze the collected 
data, celebrate progress, and adjust goals as needed. This strategy differs from traditional, 
teacher-centered progress monitoring models in that students identify and articulate their own 
areas of strength and growth, and teachers use this information to focus their instruction to 
support each individual student. 
 
 
 

Visual Cue Cards  
A cue card is a visual reminder of a specific social skill, classroom rule or appropriate behavior that 
the teacher has taught and expects the students to demonstrate during academic and 
non-academic times throughout the school day. Once a student or group of students has learned 
the skill or rule related to the cue card, the teacher may use the it as a non-verbal reminder to 
students of how to behave or complete a task. Visual cue cards can also be available for 
self-monitoring and supporting a student with using calming strategies for de-escalation or 
requesting time away from classroom activities. 
 
 
 
 


