
Checkpoint 7.1. 
 

Optimize individual choice and 
autonomy 
 

Alternative Seating  
Alternative Seating are different types of seating equipment (e.g. seat cushions, therapy balls, 
bean bag chairs) that support students' need for movement or body sensation. Alternative Seating 
gives students the opportunity to generate more sensations including shifting weight, bouncing 
gently, engaging postural muscles for balance, or snuggling into a support or cushion. This can help 
some students maintain focus while working on tabletop activities or stay engaged in a group 
lesson on the rug. Other forms of Alternative Seating may be helpful during sensory breaks from 
work, such as rocking chairs or bean bag chairs. The strong drive some students demonstrate for 
body sensation is similar to the habits of so many people who jiggle a foot, chew on the end of a 
pencil, hum, make small rhythmic body movements or bounce. Alternative Seating is an effective 
strategy to facilitate the nervous system in regulating arousal state and helping stay focused. 
 
 
 

Break Card  
A Break Card is a card that students point to or give to someone to request a break. The card can 
vary in size and have written language, icons, and/or pictures to symbolize the concept of a break. 
Using a Break Card often prevents behavior escalation by giving students a physical means of 
communication when they cannot express themselves in conventional ways or feel too 
overwhelmed to communicate verbally. Honoring a student’s request for a break also reinforces 
emerging communication skills. When preparing Break Cards, the teacher should first decide the 
appropriate size of the card and language or graphics to include based on the student’s preferred 
modes of communication, motor skills, and visual abilities. The teacher can then provide Break 
Cards to target students and establish expectations for their use (e.g., how to request a break, 
frequency of breaks, etc.). 
 
 
 

Choice Boards  
Choice Boards display images or icons of available options from which students can use to 
communicate their wants and needs with others. When asking a student to make a choice, the 
teacher presents a board with a phrase or heading to indicate the purpose (e.g. “The Snack I Want 
Is…”, “The Activity I Want to Do Is…”) with icons or images that represent familiar people, objects, 
and activities attached to it. The student then points to or physically hands the image of their 
choice to another person. When a student makes a choice, the teacher either immediately honors 
the student’s choice or informs the student when the activity or object will be available. Choice 
Boards give students more autonomy over their academic and social environments. While this 
strategy can be used with all students, it is particularly helpful for students who need support with 



expressive language (i.e. mentally retrieving vocabulary), as well as those who do not have vocal 
language (i.e. students who are unable to speak out loud). 
 
 
 

Choice Spinners  
A Choice Spinner is an instructional tool, typically shaped like a wheel and labeled with a variety of 
options that teachers and students spin in order to make choices that are randomly selected. 
Choice Spinners can be effectively integrated in the classroom setting for a wide range of purposes 
including content instruction (e.g., selecting a writing prompt, math problem, or learning center), 
classroom management systems (e.g., selecting a behavior reward, calling on students), and 
games (e.g., an alternative to rolling dice). Choice Spinners are most often simple devices made of 
card stock and/or plastic. However, higher-tech Choice Spinners exist and can be operated by a 
switch or run digitally through online tools or mobile applications (i.e., apps). Choice Spinners are 
effective in increasing student engagement by adding an element of surprise and may help 
motivate students who are unwilling to comply with work demands by allowing them some control 
over the situation. 
 
 
 

Comic Strip Writing  
Comic Strip Writing is a strategy where teachers use Comic Strips to encourage student 
understanding of reading and writing. This strategy can be used as a pre/post reading activity to 
reinforce story structure, or as a pre-writing strategy. Students can fill-in blank Comic Strips (e.g., 
students choose backgrounds, characters, props, and compose dialogue), alter existing Comic 
Strips (e.g., change the dialogue), or can fill in a part of a Comic Strip (e.g., beginning and ending, 
just the middle). Comic Strip Writing motivates students by taking a break from traditional reading 
and writing responses and can be a useful strategy for all ages. It also provides teachers with the 
option of introducing or re-teaching content in a way that allows for student choice and creativity. 
 
 
 

Dialogic Reading  
Dialogic Reading is an early-literacy strategy in which students "read" their favorite books to 
classmates, emulating a teacher-led read aloud in order deepen comprehension, concepts of print 
and verbal expression. The teacher and a small group of students sit in a circle with a favorite 
book. Each student takes a turn acting as the teacher to the small group while the teacher takes on 
the role of student. During the read aloud, students "read" the book while the teacher can look for 
evidence of pre-determined focus skills (e.g. retelling, book directionality, sequencing). By actively 
engaging students in the read aloud process as storytellers, this strategy is effective in boosting 
pre-emergent readers’ comprehension and verbal expression. 
 
 
 

Enlarged Equipment 1 
 



Enlarged Equipment is modified equipment that students use during game play or skill 
development activities that is larger than its standard counterpart (e.g., foam noodles as 
bats/hockey sticks, beach balls/balloons as volleyballs, larger goals or hula-hoops as enlarged 
targets). Enlarged Equipment increases accessibility for students that require physical supports to 
experience success and a sense of accomplishment during physical activities, while simultaneously 
helping those students build foundational skills for lifelong physical engagement. This equipment 
is primarily provided in the Physical Education (PE) setting to support students that are working to 
strengthen their fine motor skills. Alternatively, this equipment can also be used in the classroom 
setting to support a student that demonstrates signs of anxiety, stress, or loss of focus (e.g., 
allowing a student to lightly bounce on an oversized exercise ball before instruction to “calm the 
body”). 
 
 
 

Flipped Classroom  
A Flipped Classroom is an instructional approach where students are given the responsibility to 
explore and study new content independently (generally as a homework assignment preceding the 
class session), while most class time is spent digging deeper into the content through enrichment 
or reinforcement activities. This approach inverts the traditional classroom structure where the 
teacher’s primary role is to provide direct instruction in class and practice is done by students 
independently at home. Providing content beforehand enables students to prepare for the next 
day’s learning and engage in the material at their own pace and allows the teacher to differentiate 
the content and its presentation format based on student needs ( e.g., PowerPoint handouts, 
videos, readings, podcasts, etc.). Because less class time is spent learning new material, students 
can engage in more interactive activities focused on applying new knowledge and skills in 
meaningful ways as the teacher provides targeted support. 
 
 
 

Free Play  
Free Play is a student-initiated exercise in which young learners actively engage in self-selected 
unstructured play (e.g., dramatic play, blocks, cars, playdough, art) in order to develop social and 
language skills in an organic and meaningful way. In an early learning environment, the teacher 
equips the classroom with engaging activities and materials for students to play with and builds in 
opportunities for Free Play as part of the daily routine. As students are engaged in Free Play, the 
teacher observes students, assessing their interactions, roles and engagement to identify and 
support their needs. While Free Play is primarily student-driven, the teacher may occasionally 
interject to support or challenge learners, using dialogue and probing questions to facilitate critical 
thinking and assist with problem-solving. Free Play supports children's social-emotional 
development as students actively explore their environment, thoughtfully interact with peers, 
make decisions about their play and practice solving problems. 
 
 
 

Modified Rules for Games  
Modified Rules for Games are accommodations in which standard game rules are changed or 
eliminated to make physical activities and tasks achievable and comprehensible (e.g., allowing 



every student a chance to kick during a game of kickball before changing innings, having fewer 
students on a team to allow for more interaction, offering peer assistance, enforcing a no 
strike-out rule in wiffleball, allowing students to stand anywhere to serve a volleyball, eliminating 
out of bounds or time limits). A teacher applies Modified Rules for Games prior to game play in the 
Physical Education (PE) setting to support students that cannot reasonably complete or 
comprehend a game without the modifications. Modified Rules can also be implemented in the 
classroom setting to instill a sense of accomplishment and success for students (e.g., allowing a 
student to work on independent tasks with a peer tutor, eliminating or extending certain time 
limits or due dates for projects). 
 
 
 

Preferred Modes of Expression  
Preferred Mode of Expression is an engagement strategy where students are given the choice of 
different methods to express themselves (e.g., verbal responses, drawing, acting/movement 
demonstration) when presenting information or understanding of what they have learned. First, a 
teacher explains that some individuals can best express themselves through oral modes, visual 
channels, and others through movement. Next, a teacher helps students evaluate which approach 
works best for them in particular contexts through discussions or administering a survey (e.g., 
discovering a student prefers verbal responses for reading and drawing a model for math). After, 
the teacher structures classroom activities with a list of options that reflect student expression 
preferences. As a result, students can apply their strengths and interests to demonstrate 
knowledge, increasing engagement and minimizing communication barriers. 
 
 
 

Preferred Topic or Text  
Allowing students to select a preferred topic or text for a project increases engagement and 
balances the cognitive load when students are learning or practicing a new skill. Teachers may 
present a menu of choices, provide guidelines for the kinds of topics or books students may select, 
or leave the decision fully up to students, depending on the nature of the assignment. The 
element of choice can help students develop a sense of ownership and make the learning 
experience more relevant to students' lives. 
 
 
 

Save The Last Word For Me  
Save The Last Word For Me (STLWFM) is a discussion strategy where students select 3-5 excerpts 
(e.g., words, sentences, quotes) from a text that they agree or disagree with, found interesting, or 
still have questions about, to discuss with peers and deepen understanding. Students are given 
index cards to record and identify these reactions. On the front of the card, students highlight 
direct information that stood out for them. On the back, students include comments about “why” 
they choose this information (e.g., what it meant to them, a connection they made to their 
personal life). In small groups, a focus student first reads the statement on the front of their card. 
After, only the other group members discuss and debate why they think this information was 
selected. After sharing their reactions, the focus student “gets the last word” by vocalizing their 
original comments (i.e., identified on the back of their card). Students take turns sharing excerpts 



until all insights have been addressed. While other discussion strategies foster collaboration, 
STLWFM differs in that it structures meaningful conversations using student-generated inquiries. 
 
 
 

Scientific Sensory Station  
Scientific Sensory Station is a play-based learning center in which students use their senses to 
explore scientific concepts. First, a teacher prepares the center by identifying the concept to focus 
on (e.g. weather, cause and effect, water cycle). Then, the teacher gathers materials that allow for 
engaging, hands-on exploration of the selected concept. Stations typically contain a variety of 
materials to touch and observe (e.g. seeds, cups of soil, rocks, sticks, shells), as well as other 
materials to engage all of the students’ senses (e.g. fragrant flowers and herbs, audio recordings of 
nature sounds with headphones). Stations may also include picture books about the five senses for 
students to explore. A Scientific Sensory Station allows students to engage all their senses for an 
immersive learning experience. 
 
 
 

Silhouette  
In Silhouettes, students create an outline of an image that represents a topic or subject and fill the 
center of it with relevant drawings, images, and words. When assigning Silhouettes, the teacher 
provides guidelines for the type of content the students are expected to display in their work. 
Teachers can ask students to fill Silhouettes with symbolic representations of themes and 
motivations as well as facts and significant events. Teachers can use Silhouettes to showcase key 
facts about individual students, story characters, historical figures, countries, and many other 
areas of study. This strategy allows students to visually and kinesthetically process content, 
helping students make connections between key concepts, symbols, and ideas. 
 
 
 

Standing Desks  
Standing Desks are tables that are raised to waist height when standing and are used in both 
school and work settings. Teachers can have students stand for part or all of an assignment, 
individually or in groups. Standing improves task persistence by allowing students an opportunity 
to move around and generate the necessary amount of body sensation needed in order to focus. It 
can also help students who experience fatigue in their core muscles when sitting upright in chairs 
for long periods of time. Providing an alternative workstation for students who need a significant 
position change can help keep them on track for a variety of activities including reading, writing, 
and using technology. 
 
 
 

Sustained Silent Reading  
Sustained Silent Reading (SSR) is a dedicated block of class time (e.g. 20 minutes) in which students 
independently and quietly read a book of their choice in order to develop reading comprehension 
strategies and explore a variety of reading materials. SSR occurs routinely and consistently in the 



classroom (e.g. daily after lunch) to promote the habit of regular and recreational reading. 
Throughout the year, teachers coach students how to choose reading material that is appropriate 
for their reading level and appeals to their interests. Outside of SSR, teachers also provide explicit 
instruction on comprehension strategies and tools (e.g. decoding) that students can then 
independently apply to SSR to monitor and regulate their own understanding of their book. SSR 
supports a student’s growth as a reader by building vocabulary, allowing for comprehension, and 
providing dedicated reading time on a consistent basis. 
 
 
 

Text Sets  
Text Sets is a reading and engagement strategy that motivates reading by building connections 
between texts (e.g. movies, books, music, nonfiction, and images), around a common theme, 
topic, or subject, inspired by a book students have read. Students or teacher create a bundle of 
related texts. Text Sets connect to students interests, deepen understanding of a text, and 
encourage higher level thinking skills as students make or find connections between texts and 
ideas. Text Sets motivate reluctant readers to read more and learn to search for new texts and also 
challenge students who love to read to engage on a deeper level and share their enthusiasm with 
others by investigating themes across disciplines and creating new Text Sets. A teacher can share 
an already completed Text Set with a student, begin building a Text Set during reading 
conferences, or assign Text Set creation to a student or whole class. 
 
 
 

Video Production  
Video production is a hands-on, experiential tool that students can use to share information with 
classmates, demonstrate knowledge and reinforce learning. Video production could include 
reenactment of plays and literature stories, informal or formal interviews, how-to demonstrations, 
book reviews and analysis of events. Through video production, students also learn important 
skills such as learning how to script, make and edit videos. 
 
 
 

Visual Task Schedule  
A visual task schedule can help students learn basic classroom routines or the steps for completing 
specific academic and behavioral tasks. The schedule can have visual icons and text for each step 
in the classroom routine or academic task. The student refers to the visual schedule and can check 
off when he/she has completed the steps in the routine or remove the picture icon from the task 
schedule. 
 
 
 


