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Auditory Equipment Self-Help  
Auditory Equipment Self-Help is a self-monitoring strategy in which a student is encouraged to 
recognize and report equipment issues with personal hearing devices (e.g., hearing aids, cochlear 
implants, FM Systems) using self-advocacy statements, such as “My batteries are dead” or “I’m 
having signal malfunctions.” A teacher first introduces common issues that the student might face 
while using hearing devices along with helpful terminology to use while seeking auditory 
equipment support. This strategy can be used to bring awareness to equipment issues (e.g., “Oh 
no, I notice that your cochlear implant is not working.”) or to encourage a student to 
independently seek support (e.g., “Next time, you can tell me, “I need new batteries.”). While 
applying this strategy typically happens in real time when breakdowns with devices occur, a 
teacher could also set up scenarios where the student can practice Auditory Equipment Self-Help 
(e.g., planning when batteries die to strategically work on a student’s use of self-advocacy 
statements). 
 
 
 

Calming Space  
A calming space is an area where a student can go to relax, refocus and center. Sometimes, school 
situations or the classroom environment itself can create sensory overload or over-stimulation for 
some students. In addition, students who find themselves reacting or responding negatively to a 
peer interaction can oftentimes use the calming space to remove themselves from the situation 
and/or create a pause instead of reacting. The calming space can be as simple as having a rocking 
or bean bag chair – or could also have room for stretching, or other simple sensory supports. It is 
important to respect the student's time in the calming space and only engage in conversation or 
processing of the events after the student has calmed down. 
 
 
 

Contracts  
A Contract is an agreement that a student makes with their teacher and/or parents to follow 
through with an action plan to change their learning, emotional, or social behavior. A Contract 
makes students aware of expectations and holds them accountable for their actions, which 
increases student success. These agreements are often part of a monitoring system where the 
student’s behavior or academic progress are regularly and consistently assessed. A Contract 
typically contains a goal for the student, a detailed plan for achieving the goal (e.g., steps to follow, 
resources or supports to use, reinforcement plan, etc.), a description of how progress will be 



measured, and space for student and teacher signatures. Contracts may be implemented in 
conjunction with self-monitoring checklists, behavioral charts, or reinforcement schedules. 
 
 
 

Feedback Rubric  
A Feedback Rubric for peer revision is a tool that helps students evaluate the quality of the 
feedback they give to their peers during the revision process. A Feedback Rubric might include 
criteria for success (describing ineffective, moderately effective, and highly effective feedback, for 
example) and possibly examples of high-quality feedback that students can use to create or 
improve upon feedback when responding to peers’ writing. A Feedback Rubric informs students 
about what is expected when they share constructive feedback about their peers’ writing, which 
helps students move beyond vague feedback (e.g., “That was good”) to constructive, helpful 
advice. Feedback Rubrics could be used when analyzing an entire paper, but peer revision sessions 
are most useful when focusing on one part of the writing task (e.g., focusing a thesis statement, 
organizing a body paragraph). A Feedback Rubric works hand-in-hand with the rubric used to 
grade the writing assignment. 
 
 
 

Fixing the Fuzziness  
In Fixing the Fuzziness, students use questions or prompts to help them identify content that is 
unclear (i.e. "fuzzy") while reading a text, then apply previously taught reading comprehension 
strategies to "fix" or clear up the content to gain a better understanding. A teacher explains that 
strong readers constantly check for meaning (e.g. at the end of a sentence, paragraph, page, end 
of a book or passage) by asking self-monitoring questions, such as, "What's the 'who', 'what', and 
'where' of what I just read?", "Can I make a movie in my mind?", or "Did I have a 
feeling/reaction?" When a student identifies a self-monitoring question they cannot answer (i.e. 
"fuzziness"), they are directed to use a variety of reading strategies to "fix-up" misunderstandings 
and gain more clarity (e.g. re-read the text, summarizing, context clues). This strategy allows 
students to actively self-monitor, and it teaches students techniques to independently correct 
confusions while reading. 
 
 
 

Help Signal  
Help Signal is a communication tool in which a student displays an unobtrusive signal on the desk 
or table (e.g., a help flag, color coded cup, green/red sided placard) to alert when help is needed 
while working independently, and selects an alternative related assignment to work on until 
assistance is provided. Once a teacher selects which Help Signal system to use, the strategy is 
introduced to inform the teacher when students are feeling “stuck,” and reduce off-task behaviors 
(e.g., “giving up” on the task and sitting passively, distracting others). The teacher prepares 
multiple copies of content-related activities for students to access during independent work 
periods (e.g., supplemental math practice sheets reinforcing previously taught content, articles, 
short stories). While other communication tools signal for teacher support, Help Signal uniquely 
encourages students to engage in productive academic tasks while waiting for support to be 
provided. 



 
 
 

Learning Logs  
Learning logs are a tool that allow students to write about key concepts they are learning. They 
generally look like a two-column graphic organizer. On the left-hand side, students or the teacher 
write topics they are learning or questions they have on a given concept they have been studying. 
In the right-hand column, students write corresponding notes or answers. The teacher can 
respond and make notes as well. Learning logs promote student reflection, allow students to 
monitor their own learning and push students to synthesize and organize ideas learned. Learning 
logs can be filled out the last few minutes of class or at the end of the week. 
 
 
 

Problem Solving Checklist  
A Problem Solving Checklist is a checklist that can be used by a student and/or class that outlines 
the steps necessary to complete simple or complex math problems. The Problem Solving Checklist 
might include an approach or a step-by-step algorithm for solving the math problem. These 
checklists can help students master simple and complex algorithms, organize mathematical steps 
and complete math problems independently. 
 
 
 

Progress Monitoring  
Progress Monitoring is a process in which data is collected and analyzed to determine the 
effectiveness of instructional practices, and then used to make strategic changes in instruction to 
increase students' skill or standard mastery. To Progress Monitor, the teacher selects a specific 
skill or learning standard to teach and assess for a whole class, small group, or individual student. 
Next, the student(s) are assessed to identify strengths and gaps within the skill or standard; this 
information is used to generate a timed, measurable learning target or goal. Then, during 
pre-identified intervals (e.g., quarterly, after each lesson, at the end of a unit), the teacher 
re-assesses the student(s) to measure the progress they have made. If progress has been 
demonstrated, the data is used to help identify which instructional practices are effective, and the 
teacher may choose to increase the criteria for mastery (e.g., 80% accuracy to 90% accuracy). If 
progress has not been demonstrated, the teacher analyzes the data to identify how to best change 
instruction in order to improve outcomes (e.g., identify opportunities for re-teaching, select 
different instructional interventions). Data collection for Progress Monitoring can take various 
forms, including using curriculum based assessments (e.g., teacher-created assessments, 
rubric-scored projects), criterion-referenced tests (e.g., state standardized assessments, Advanced 
Placement Exams), or behavior charting (e.g. task analysis, ABC data, frequency data). 
 
 
 

Reading Stamina Chart  
A Reading Stamina Chart is a visualization tool in which students track the amount of time spent 
engaged in reading independently (i.e., without becoming distracted or distracting others) in order 



to monitor stamina and progress over time. Students use their charts to set daily achievable goals 
based on previous performance (e.g., a student who was able to focus and read independently for 
9 minutes on Day 1, might set a goal of 10 minutes for Day 2). Over several consecutive 
independent reading sessions (e.g., one week up to one month), students use a timer to gauge 
how long they were able to read without interruption, and then color boxes in a column to 
represent daily times on the graph. To support students’ ability to focus and read independently 
for increasingly longer periods, a teacher provides strategies for building stamina (e.g., sit away 
from distractors, the right to “abandon” a book after realizing it strongly lacks interest). 
 
 
 

Rubric  
A Rubric is a table or matrix that provides a list of criteria or learning targets for an assignment 
(e.g. topic sentence, supporting details, concluding statement, spelling and punctuation) and 
gradations of quality with descriptions of what work would look like at each level (e.g. advanced, 
meets standard, approaching standard). Rubrics are given to students prior to beginning a task, to 
make the learning targets and expectations clear. Students are encouraged to reference the Rubric 
as they complete the task, to ensure all required and expected elements meet expectations. 
Afterward, the Rubric is used to evaluate students' work and provide specific feedback around 
observed strengths and areas for improvement. Because Rubrics explicitly describe the 
expectations for a high-quality product or performance, students can use the rubric as a 
step-by-step guide for how to revise their work or improve on similar tasks in the future. The use 
of Rubrics focuses both the student and teacher on the learning goals, resulting in increased 
student engagement and overall learning. 
 
 
 

Running Records  
A Running Record is an ongoing formative assessment that helps teachers identify a student’s 
independent reading abilities and comprehension of a leveled text. While administering a Running 
Record, a teacher reminds students to use word-solving strategies and to cross-reference while 
reading since the student must read without teacher support. As a student reads a short passage 
or book at their anticipated independent reading level, the teacher uses specific annotations on a 
separate copy of the text to keep a “record” of the student’s performance (e.g., miscues, 
omissions, self-corrections, re-reads, substitutions). After reading, the teacher does not teach into 
errors the student made. Instead, the teacher assesses student comprehension by asking the 
student to summarize or answer literal and inferential questions related to the text. 
 
 
 

Self-Coaching  
Self-Coaching is a self-monitoring technique in which the student learns how to say or repeat 
words that remind or encourage the student towards the desired behavior, attitude or action. 
With self-coaching, the student is taught a mantra or silent repetition of a saying. As soon as the 
challenging situation occurs, the student can repeat the mantra silently or quietly. This can 
support the student in making good decisions by focusing on the desired behavior rather than 



moving into the instinctual or typical response. It will also help the student have a more calming 
approach to situations that could have escalated in previous times. 
 
 
 

Self-Monitoring  
Self-monitoring is a process by which the student is actively engaged in reflecting, assessing and 
working toward academic, behavioral and social goals. With the support of a teacher or mentor, 
the student has determined the skills and steps necessary to achieve a pre-determined goal. In 
order to learn how to self–monitor, the student might start off with a checklist of the tasks 
required to achieve a certain goal. As the student is working, he would assess progress with the 
goal using the task list. He is able to compare his behavior or skills to a determined set of tasks or 
behaviors that are listed as necessary to reach a goal and determine whether he is on target. 
 
 
 

Self-Portrait Books  
In Self-Portrait Books, early learners periodically draw portraits of themselves throughout the 
school year, allowing teachers and students routine opportunities to monitor and evaluate the 
development of fine motor skills. At the beginning of the year, the teacher explicitly models how 
to create a self-portrait by showing students the building blocks of drawing one’s face (e.g., shapes 
that make up facial features). Following teacher modeling, students use the acquired skills to draw 
pictures of themselves and write their names on a line below their drawings. Once students 
complete their portraits, the portraits are displayed in the classroom and later preserved in a 
Self-Portrait Book. Students create new portraits periodically (e.g., monthly, quarterly) to add to 
their books. Throughout the year, the teacher prompts students to evaluate their own 
developmental growth (e.g., more controlled lines and shapes, increased attention to detail). As 
young learners are rapidly developing fine motor skills, Self-Portrait Books are effective in allowing 
teachers and students to concretely measure and celebrate ongoing progress. 
 
 
 

Student To-Do Lists  
Student to-do lists are planning tools that can help students navigate the school day and manage 
their responsibilities. Many adults rely on written to-do lists, grocery lists and planners to 
remember the details of daily life. Similarly, students can refer to, or generate, lists to keep on top 
of what they are expected to do, remember what materials they need or complete tasks in the 
correct order. Students can develop higher organizational skills by creating their own lists and 
internalizing the process of thinking ahead, planning and making their own memory aids. Students 
with executive functioning or motor planning issues may need ongoing teacher support or 
scaffolding for using to-do lists if they struggle with memory, initiation, task persistence or 
sequencing. Lists or step-by-step sequence plans can be adapted for different grade levels or 
disabilities and may include images. They can be analogue or digital, simple and informal or highly 
structured. 
 
 
 



Task Analysis  
A Task Analysis is specific direct instruction of a skill broken down into smaller, more manageable 
discrete steps that allows students to work on the task one part at a time, instead of trying to 
master the whole task at once. When creating a Task Analysis, the teacher first identifies a target 
skill (e.g., logging onto a computer to access a specific program). Next, the teacher determines 
what prerequisite knowledge and skills an individual student has before outlining the sequential 
steps the student will need to follow in order to complete a task successfully (e.g., some students 
can handle larger steps, while others require smaller steps). After, the teacher provides direct 
instruction of each step and offers students multiple opportunities for guided practice to ensure 
success. 
 
 
 

Visual Task Schedule  
A visual task schedule can help students learn basic classroom routines or the steps for completing 
specific academic and behavioral tasks. The schedule can have visual icons and text for each step 
in the classroom routine or academic task. The student refers to the visual schedule and can check 
off when he/she has completed the steps in the routine or remove the picture icon from the task 
schedule. 
 
 
 

Vocabulary Knowledge Rating Sheet  
Vocabulary Knowledge Rating Sheet (Kinsella/Feldman, 2004) can be incorporated into lessons to 
help students with language learning needs to pre-assess their knowledge of key vocabulary as 
they are encountering new words. This process increases student engagement and active 
involvement, activates prior background knowledge and prepares the student to learn and 
incorporate new words into his/her vocabulary. 
 
When using the Vocabulary Knowledge Rating Sheet during explicit vocabulary instruction, the 
teacher introduces a word or list of words by writing the vocabulary list on a whiteboard. Students 
then transfer the list by first reading the word aloud with the teacher and then writing the word 
on the Vocabulary Knowledge Rating Sheet. For each word, the students individually rate their 
prior knowledge of the word on a scale of 1-4. 
 
4 – I can use/teach the word. 
3 – I can define the word. 
2 – I have heard or seen this word before. 
1 – I have never seen or heard this word before. 
Once the students have self-assessed, they write what they think the word means on the 
Vocabulary Rating Sheet. Throughout the lesson, the teacher explicitly teaches the meaning of the 
word by pronouncing, explaining through examples, providing the context and common usage of 
the words. At the end of the lesson, students reassess their word knowledge using the 4-point 
scale. 
 
 
 



 


