
Checkpoint 5.3. 
 

Build fluencies with graduated levels 
of support for practice and 
performance 

 
Acknowledge Actions  
Acknowledge Actions is a social-emotional learning strategy in which the teacher takes purposeful 
action (e.g., positive verbal statements, eye contact, gesturing, proximity) in order to make it clear 
to early learners that they are heard and noticed in a classroom setting. To implement, the teacher 
reviews the instructional plans for the day and anticipates any opportunities for when students 
may benefit from extra acknowledgement (e.g., entering the classroom, centers rotations, 
transitions). Additionally, the teacher acts as a mindful observer throughout the school day to 
identify moments when students require increased attention (e.g., withdrawn, off-task, 
attention-seeking behaviors). Teachers develop a range of approaches for Acknowledging Actions 
and determine which methods best suit a given situation. Acknowledge Actions shows students 
that they are valued members of the classroom environment, which is effective in boosting the 
confidence and motivation of early learners. 
 
 
 

Acoustic Highlighting  
Acoustic Highlighting is a listening comprehension practice in which a teacher places emphasis on 
specific words or phrases in order to accentuate information and make it more auditorily available 
for students. Much like a highlighter marker is used to draw attention to certain parts of a text, 
Acoustic Highlighting makes words more salient by altering how keywords are presented in 
comparison to the rest of the audible message (e.g., words or phrases can be accented, sung, 
stated at a slower pace). This strategy is primarily used after a student has missed key information 
in an auditory message and as a means to provide the student with the message again with 
additional scaffolded support (e.g., “It is now time to clean up.”). While Acoustic Highlighting can 
be implemented to support listening comprehension at any grade level, it can also be used to 
specifically to support individualized speech and language targets as well as challenges that 
multi-step directions may present for students. 
 
 
 



Alternative Teaching  
Alternative Teaching is a co-teaching model where one teacher works with a small group of 
students, as the other teacher instructs the large group. The small group lesson can take place in 
or outside the classroom and can focus on content that is similar or different from what is being 
taught to the rest of the class. The small group instruction provides an opportunity for the teacher 
to preteach, reteach, enrich, or assess specific skills. During planning, teachers identify learning 
objectives for both whole class and small group instruction and combine their expertise to create 
engaging lessons targeted at student needs. Alternative Teaching allows teachers to provide 
greater differentiation and scaffolding for individual students or small groups in an inclusive 
classroom setting. 
 
 
 

Auditory Positioning  
With Auditory Positioning, a teacher strategically positions themselves near a student with hearing 
loss after a breakdown in understanding occurs, such as a missed word or difficulty discriminating 
a word. This allows the student to receive optimal auditory access with an assistive hearing device 
(e.g., cochlear implants, hearing aids). When applying Auditory Positioning, the teacher often sits 
next to the student and positions their head sideways and behind the head of the student. This 
allows the teacher to provide auditory input directly into the device. The strategic positioning of 
the teacher’s turned head also ensures that there is no additional noise picked up by the 
microphones (e.g., most commonly the speaker’s breathing). After Auditory Positioning is used, a 
teacher will typically ask the student to repeat what was heard to help monitor student 
understanding. 
 
 
 

Big Body Play  
Big Body Play is a physical, gross motor activity in which students move their bodies to run, jump, 
hop, and partake in other activities that require large physical movements. In an open area, the 
teacher encourages students to spread out, maintaining personal space. Then, the teacher directs 
students, through verbal direction or music, to make specific movements. Students listen to the 
directions (e.g. “Leap like a kangaroo!”) and carry out the exercises. After an allotted time, frame 
has passed, the teacher suggests another big body action for students to imitate (e.g. “Run like a 
cheetah!”). The class continues the instructional strategy until physical playtime is over. Big body 
exercises actively engage young children in physical play while supporting gross motor growth, 
self-control, and social development. 
 
 
 

Big Books  
Big Books are enlarged versions of texts that allows an educator to implement Shared Reading -- 
sharing a common and intimate reading experience with a larger group of students. Shared 
reading and the use of big books are a research-based strategy that can help new readers and/or 
new readers in the language (i.e. ELL). Big Books often contain illustrations and 
repeated/predictable passages of text that facilitate comprehension and interaction. 



 
 
 

Book Buddies  
Book Buddies is a collaborative reading strategy that pairs primary readers with intermediate 
mentor students in order to build community across grade levels. Book Buddies blends social 
interaction with literacy activities that can be used in cross grade level partnerships (e.g., shared 
reading, read aloud, echo reading). This strategy begins with teachers from separate grade level 
classrooms meeting to plan partnerships to help manage student interactions and to choose a 
convenient and consistent time for Book Buddies to meet and build a routine. Buddies meet at 
least 1-2 times per month. During each visit, partnerships spread out around the classroom and 
enjoy one-on-one reading time together. Book Buddies helps all students build confidence and a 
love for reading as each partnership bonds and grows together. 
 
 
 

Calming Strategies  
A calming strategy is a self-regulation tool that can be taught to a student or group of students to 
use or implement when facing difficult or challenging situations. The calming strategy supports the 
student in making a choice other than the student’s typical response. There are many calming 
strategies including deep breathing, muscle relaxation, visual imagery, self-coaching, taking a 
break, sensory support. In order for these calming strategies to be effective during the stressful 
situation, it is best to teach and practice with the student ahead of time in non-stressful situations. 
In addition, visual cues (hand signal, visual cue card, visual behavior poster) can be incorporated to 
remind the student to use the calming strategy when encountering the difficult situation. 
 
 
 

Choral Reading  
Choral reading is when a teacher models fluently reading a short text as students follow along with 
eyes or fingers (e.g. text is either projected up on the board or students have a copy of the text). 
Then, using the same text, the whole class or a group of students reads aloud in unison. Choral 
reading helps build students' fluency by providing a teacher model, but also promotes 
engagement and motivation for self-conscious readers because they have automatic group 
support. 
 
 
 

Co-Teaching Stations  
Co-Teaching Stations is a model where two teachers simultaneously conduct different lessons or 
activities related to the same content at stations or learning centers. Teachers work together to 
pre-plan teacher-led stations where new content can be introduced to groups, as well as 
independent stations where students can engage in reinforcement activities. To enable smooth 
transitions during rotations, all stations are paced so that teaching ends at the same time and 
independent work is rigorous and sustainable. Co-Teaching Stations should not be used for 
intervention or re-teaching to small groups. Instead, both teachers are actively introducing and 



delivering new content to each group. Co-Teaching Stations are an efficient use of time that allows 
students to experience repeated exposure to content and enables teachers to deliver targeted, 
small group instruction. 
 
 
 

Dialogic Reading  
Dialogic Reading is an early-literacy strategy in which students "read" their favorite books to 
classmates, emulating a teacher-led read aloud in order deepen comprehension, concepts of print 
and verbal expression. The teacher and a small group of students sit in a circle with a favorite 
book. Each student takes a turn acting as the teacher to the small group while the teacher takes on 
the role of student. During the read aloud, students "read" the book while the teacher can look for 
evidence of pre-determined focus skills (e.g. retelling, book directionality, sequencing). By actively 
engaging students in the read aloud process as storytellers, this strategy is effective in boosting 
pre-emergent readers’ comprehension and verbal expression. 
 
 
 

Directed Reading-Thinking Activity  
The Directed Reading-Thinking Activity is a metacognitive reading comprehension strategy in 
which teachers are guiding students to monitor their reading thought-process. Before reading the 
assigned text, teachers Direct the students to make predictions about the text using the text 
features (e.g., title, pictures, etc) to access any background knowledge they have on the topic. 
Then students read the text, pausing at specific sections of the text marked by the teacher to 
Reflect on what they read and modify any predictions, referring to evidence from the text. At the 
end of the each section the students Think about what they have read and make final 
modifications. The strategy can be modeled by a teacher in a class mini lesson, small group, or 
individual reading conference. Good readers use metacognitive strategies automatically to 
understand what they are reading. The DRTA is a guided way teachers can demonstrate how that 
process works in their brains. 
 
 
 

Discussion Protocols  
Discussion protocols are interactive strategies that create more equitable discussion practices 
within the classroom. When students are not participating in classroom discussions because of 
communication or confidence barriers, these strategies provide low-stakes ways to demonstrate 
their understanding. Low-stakes discussion protocols provide support for students who have 
difficulty processing language, such as English Language Learners. They also are support strategies 
for introverts and kinesthetic learners in the classroom. Protocols are necessary and effective 
because often verbal participation and extroverts are valued over other types of communication in 
the classroom. The teacher can analyze which students are not participating and why and solve 
those problems by using more creative participation methods, such as anonymous participation 
apps, polling the class in response to a question 
 
 
 



Elkonin Boxes  
Elkonin Boxes are a set of boxes that are commonly used by early elementary students to model 
segmenting words into individual sounds/phonemes. These boxes can be pre-made or drawn on 
the spot by the teacher to demonstrate the number of phonemes in each word. After the teacher 
reads the word, the student repeats it and begins segmenting the individual sounds as he/she 
slides tokens or manipulatives into each sound box. For example, to segment the word “ship,” a 
student would slide tokens into three boxes to represent the individual sounds they hear (“sh,” “i,” 
“p”). This multi-sensory approach builds phonological awareness and early literacy skills (e.g., 
decoding, noticing spelling patterns) by helping students recognize the distinct sounds that make 
up a word. 
 
 
 

Equation Template  
An equation template is a graphic organizer in which an equation is written with blank spaces for 
some or all the equation's symbols. Students fill in the blanks with specific number values or 
specific operations to construct the equation needed for a problem or scenario. By reducing the 
number of possible equations for students to choose from, equation templates allow students to 
focus on the way coefficients and operations affect the behavior of a graph, function, or equation. 
 
 
 

Formulating Research Questions  
Formulating Research Questions is a method to be used as part of the research process in which 
the teacher guides students as they construct relevant questions that structure a research project 
in order to focus the scope of the project and gather research sources. This strategy begins the 
research process because questions guide the search for specific, relevant research sources. 
Formulating Research Questions helps students focus their research using thought processes and 
tools that can be applied again in the future. While students conduct preliminary research, the 
teacher helps them first form open-ended questions for investigation and then narrow the 
questions to address their topic. Research questions should be logically connected, and the depth 
of questions should match the desired scope of the research project. Formulating Research 
Questions provides structure for students to create manageable, relevant questions to effectively 
guide and organize research projects. 
 
 
 

Free Play  
Free Play is a student-initiated exercise in which young learners actively engage in self-selected 
unstructured play (e.g., dramatic play, blocks, cars, playdough, art) in order to develop social and 
language skills in an organic and meaningful way. In an early learning environment, the teacher 
equips the classroom with engaging activities and materials for students to play with and builds in 
opportunities for Free Play as part of the daily routine. As students are engaged in Free Play, the 
teacher observes students, assessing their interactions, roles and engagement to identify and 
support their needs. While Free Play is primarily student-driven, the teacher may occasionally 
interject to support or challenge learners, using dialogue and probing questions to facilitate critical 



thinking and assist with problem-solving. Free Play supports children's social-emotional 
development as students actively explore their environment, thoughtfully interact with peers, 
make decisions about their play and practice solving problems. 
 
 
 

Give One, Get One  
Give One, Get One is a discussion strategy where students actively and intentionally seek and 
share information with one another. Students first write down several ideas or important learnings 
in response to a prompt or question provided by the teacher. Students circulate the classroom and 
at the teacher’s prompting pair up with a partner. Each partner “gives” or shares one of their ideas 
as the other partner "gets" or listens and writes it down. After a couple minutes, the teacher 
signals for students to find new partners and repeat the process. Following several partner 
changes, the class discusses the key ideas they learned from one another. Give One, Get One can 
be used to help students generate ideas about a new topic, review key concepts after a unit, or 
gather evidence in response to a text-based question. Utilizing this strategy also encourages 
participation as students collaboratively share and build knowledge on a topic. 
 
 
 

Gradual Release Model  
In the Gradual Release Model (i.e., "I Do, We Do, You Do), students are only expected to complete 
a task independently after the teacher has first demonstrated the skill and then practiced it with 
the students. Teachers first initiate the “I Do” phase by providing direct instruction to students, 
explicitly teaching and demonstrating the skill. Next, teachers engage students in the “We Do” 
phase, inviting students to work with them on the learning task. Lastly, students are given the 
opportunity to complete the learning task independently in the “You Do” phase, which teachers 
can use as an assessment for understanding. Gradually releasing responsibility builds up student 
confidence and promotes independence by providing early opportunities to experience success. 
 
 
 

Graduated Guidance  
Graduated Guidance is an instructional technique in which the teacher provides manual prompts 
to complete a sequence of actions and then fades the prompts by changing their intensity and 
type. Initial support consists of hand-over-hand guidance, which decreases as the student 
completes tasks successfully, fading to prompts at the wrist, arm, elbow, and shoulder. Graduated 
supports can include shadowing the student's hand without contact, verbal prompting, and 
gesturing or modeling from a distance. Adjust prompts as necessary until student is able to 
complete a task without prompting. 
 
 
 

Gross Motor Tools & Toys  
Gross Motor Tools & Toys are manipulatives that strengthen students' large muscle groups to 
support daily functions such as walking, running and jumping. To support students’ gross motor 



development, teachers integrate a variety of gross motor tools (e.g., hula hoops, step stools, balls) 
into instruction, activities and centers to support students’ coordination, movement, balance and 
muscle strength. The teacher models how to appropriately use Gross Motor Tools & Toys and 
affords students frequent opportunities to practice during classroom activities or outdoor 
exercises once they have learned how to safely use the equipment. Gross Motor Tools & Toys 
effectively engage students in building strength, balance and coordination, all of which are 
necessary elements of children's physical development. 
 
 

Guided Peer Discussions  
Guided Peer Discussions are discussions between students where the teacher provides scaffolding 
and specific tools to facilitate the discussion. Guided Peer Discussions allow teachers to use 
strategies in a natural context to support student growth in communication, expression, and 
language discourse. Prior to Guided Peer Discussions, the teacher models specific peer discussion 
techniques (e.g. Think-Pair-Share, using Talking Chips) and pre-teaches any necessary skills or 
vocabulary. The teacher also provides supports such as communication sentence starters (e.g. I 
think that ___. I agree/disagree with ___. Although the author states _, I believe.), visual aids (e.g., 
images, writing discussion frames on the whiteboard) and graphic organizers. During the 
discussion, the teacher can support engagement and communication by prompting students to 
clarify, elaborate, respond to comments, build on each other’s ideas, ask questions, and 
participate equitably. 
 
 
 

Guided Reading  
In Guided Reading, the teacher provides targeted reading instruction to students placed in small, 
temporary groups based on current reading abilities. A teacher forms groups using student 
benchmark assessments (e.g., student reading levels and observations), and identifies specific 
target skills for each group (e.g. phonics, using context clues, identifying key details). Then, the 
teacher meets with each group to teach targeted skills while reading and analyzing an engaging, 
instructional level text (e.g., one level higher than their independent reading level). While the 
teacher is working with a group, the other students work on an independent reading task that 
supports or maintains a previously learned skill. As students' reading skills advance, they are 
placed into groups that correspond with their new reading level. 
 
 
 

I-Messages  
An I-Message is a statement about one's feelings or beliefs expressed as a sentence beginning with 
"I" and is completed with a "you-statement". I-Messages can support students in 
conflict-resolution and self-expression of social and emotional needs. I-Messages are also used to 
avoid accusatory or escalatory language. By beginning with "I" rather than "you" the speaker takes 
ownership of his or her feelings rather than implying that they are caused by another person. For 
example, a student might say: "I feel anxious because I won't be able to finish my work on time. I 
would like if you could give me back my pencil," rather than: "You are hogging my pencil." 
I-Messages often consist of three parts including a feeling/emotion, event, and behavior. 
 



I-Message 3-Part Model: 
 
I feel... (insert feeling word) 
when... (tell what caused the feeling). 
I would like... (describe what you want to happen instead). 
 
 
 

Individual Reading Conferences  
Individual Reading Conferences are a one-on-one meeting between the student and teacher that 
allows the teacher to provide personalized feedback (e.g., specific goals, next steps, book 
selection) to support individual reading instruction. A teacher begins a conference by noticing a 
behavior that is positively influencing a student’s reading abilities (e.g., “I noticed that you are 
re-reading the parts you do not understand!”). During each conference, a student can read a 
selection of a text with support, answer comprehension questions given by the teacher, and/or 
discuss reading behaviors and book selection. At the end of the conference, the teacher uses 
observations of the student’s reading abilities to provide targeted instruction to improve the 
student’s reading skills (e.g., one or two helpful reading strategies provided on a sticky note or 
written in a reading journal). The student takes this feedback and practices applying the strategies 
independently. 
 
 
 

Interactive Notetaking  
Interactive Notetaking is a process in which the teacher leads students through the notetaking 
process. The teacher may use specific notetaking templates such as Cornell notetaking, t-charts or 
other graphic organizers. With the modeling, the class may read a document or literature book, 
listen to a lecture or story, or watch a historical film. As the students are reading and/or following 
the lecture, the teacher models how to take notes by recording the main facts or ideas, outlining 
the plot or structure of the document, etc. Once the students have learned how to take notes, 
they can practice taking notes during lectures and/or when reading academic content. 
 
 
 

Interactive Read Aloud  
Interactive Read Aloud is a reading comprehension strategy in which a teacher actively engages 
students in repeatedly reading a single text, incrementally increasing the rigor of the readings in 
order to support students in reaching deeper levels of comprehension. Prior to reading a new text, 
the teacher leads students through a walk-through of the book, pointing out illustrations, 
exploring visual elements and making predictions in order to build background and heighten 
engagement. Over the course of the week, the teacher repeatedly reads the book, modeling 
fluency, emphasizing key details and actively engaging students with carefully crafted questions. 
With each subsequent read aloud, the focus progresses from engagement and recall to more 
rigorous interaction with the text (e.g., summarizing, reflection, evaluating content). Interactive 
Read Aloud actively involves young learners in increasingly sophisticated guided readings, 
promoting engagement, text comprehension and vocabulary understanding, all of which 
collectively support students’ emergent literacy development. 



 
 
 

Invented Spelling  
Invented Spelling is an early literacy strategy in which a teacher encourages students to use their 
emerging letter-sound knowledge in order to spell out words rather than asking students to spell 
correctly. To successfully implement this strategy and support spelling development, students are 
given meaningful opportunities to practice spelling and writing (e.g., lists, labels, menus, simple 
sentences and stories). While writing, the teacher offers little to no corrections. Rather, the 
teacher encourages students to use their own phonetic knowledge to write (e.g., “Write the sound 
that you hear.”). Invented Spelling coincides with explicit instruction in letter naming and 
letter-sound correspondence. To further support students’ use of Invented Spelling, the teacher 
uses modeling through shared writing activities (e.g., teacher thinks aloud how to spell while 
drafting a class story). As Invented Spelling requires early learners to assess the sounds they hear 
and formulate words rather than memorizing letter-sound correspondence individually, it 
supports students in developing a stronger association between letters and sounds. 
 
 
 

Jigsaw  
Jigsaw is a form of cooperative learning where students become “experts” on the content or 
materials and teach each other the key terminology, understandings and learnings of the research 
or analysis of the text. Initially, the students are broken into small groups in which each group 
works on a section of a theme, lesson or reading content. The content could be a short reading 
section in a chapter of a book, research material on a specific topic or a precise area in academic 
subjects (e.g. natural disasters, people in the civil war, science instruments). In each “expert” 
group, the students work together to read the assigned text or research material, analyze and 
comprehend the content, summarize the text and understand key terms, timelines, etc. Once the 
students have become experts on their topic/section, each expert moves into another cooperative 
learning group (e.g. jigsaw group) that has one expert from each of the earlier groups such that all 
content from the lesson or theme can be shared/taught in the second group. Because it is small 
group in nature, each student can communicate and share what he/she has learned and teach 
other students the content. This process helps students to learn how to work together to break 
down and understand the material as well as orally share what they have learned. This supports 
both comprehension of the material as well as increasing incorporating language in academic 
group work. 
 
 
 

Low-Tech Handwriting Adaptations  
Low-tech handwriting adaptations can help address certain underlying factors that impact a 
student's quality and quantity of written work. Factors related to the physical act of writing include 
postural control; shoulder, arm or hand strength; manual dexterity; ocular-motor control; visual 
perception; visual-motor ability; and sensory processing. Sometimes, a simple adaptation or 
low-tech piece of equipment can make a big difference for these students. To determine what 
type of adaptation would be most useful for an individual student, look at seating, the writing 
surface, the paper, the writing utensils, and the presentation of text. After determining a student's 



needs, you can implement adaptations such as specialized paper or writing utensils. Some 
students may only need these accommodations temporarily, while other students may need them 
long term. 
 
 
 

Make-Believe Play  
Make-Believe is a play-based learning strategy in which students engage in imaginary exercises 
while the teacher observes and offers support in order to promote students’ critical thinking, 
language and social skills. First, the teacher determines the skills to focus on (e.g. sharing, 
resolving conflict, engaging in conversation). Next, the teacher prepares aligned areas of play 
within the classroom. Students take the lead in actively exploring the areas, initiating play and 
engaging in make-believe scenarios. As students are engaging in imaginative play, the teacher 
observes peer dialogue and interactions. The teacher scaffolds support, as needed, through 
probing questions, prompting or by actively participating as an additional play partner. 
Independence and active exploration make this strategy particularly effective for young learners 
practicing self-regulation, social interaction, early language and literacy skills. 
 
 
 

Mindfulness Break  
A Mindfulness Break is a self-regulation tool in which a teacher guides students through 
consciously calming their minds and bodies in order to focus their attention on the present 
moment. First, the teacher asks students to sit quietly and pay close attention to what they see, 
hear, smell, feel and taste (e.g. “Let’s turn on our spidey senses!”). Students remain quietly seated 
for about 60 seconds, using their senses to take in observations. Upon conclusion of the 
Mindfulness Break, the teacher signals the end of the break (e.g. turn off “spidey senses”) and 
proceeds with follow up questions about the experience (e.g. “How do you feel after the break?”). 
This strategy supports students with self-regulation and expression, which are critical for young 
learners as they build social skills and the capacity to focus. 
 
 
 

Mini-Lessons for Writing  
Mini-Lessons for Writing are a part of the writing process in which a teacher provides instruction 
about a relevant writing skill (e.g., citing textual evidence) because several students need specific, 
timely support in order to continue working effectively on a larger writing task. Teachers 
determine the topic for a whole class or small group Mini-Lesson based on observations of 
recurring student challenges or questions. During a 5-30-minute Mini-Lesson, the teacher explains 
and models a writing skill, provides supporting resources (e.g., exemplars, writing checklists), and 
leads students in guided practice. Instead of repeating individual instruction when students have 
problems with a similar writing skill, teacher and students work together to analyze exemplars and 
share and apply writing strategies to solve problems or face challenges that occur during the 
writing process. Mini-Lessons for Writing provide relevant instruction right when students need it 
through short, applicable lessons. 
 
 



 

Mistakes Can Lead to Lessons  
Mistakes Can Lead to Lessons is a reading comprehension strategy where students analyze the 
mistakes a character makes in order to determine the central message of the text or an 
overarching lesson that can be learned. Students begin by reading a text and identifying instances 
where a character makes a mistake or feels badly about a decision they have made. After reading, 
students determine what the character learned from their decisions and write a statement 
describing a lesson from the text that can applied in real-world contexts. Mistakes Can Lead to 
Lessons allows students to practice making inferences and drawing conclusions. Additionally, this 
strategy promotes engaged reading as students connect a character’s actions to personal 
experiences and generalize the theme of a text to their own lives. 
 
 
 

Modified Arithmetic  
Math problems that are too complex for some learners can be adapted to the student’s level. This 
could involve fewer steps in a problem, adjusting the difficulty of the problem, making the 
problem personally interesting to a student or having the student complete a portion of a 
problem. Students can also be given access to supports, such as manipulatives or calculators. 
 
 
 

Modified Assignment  
Teachers may provide modified assignments when grade-level work is inappropriate for students. 
Modified assignments assess the same skill(s) or standard(s) as the assignments from which 
they're derived but are altered to accommodate students' varied needs and abilities. Modifications 
may include increasing or decreasing the scope of an interdisciplinary project, adjusting the 
required length of a writing piece, creating a timeline or to-do list for a long-term project, or 
altering the required contribution to a group activity. Modify assignments based on assessment 
data, knowledge of students, and the associated objective. Ideally, modified assignments are 
tailored to individual student needs, and maintain the rigor, opportunities for practice, and 
intended outcomes of the original assignment. 
 
 
 

Modified Distance, Pace, or Duration  
Modified Distance, Pace, or Duration refers to any adjustment in distance, pace, or duration that 
allows students to complete tasks with success (e.g., decreasing 15 warm-up laps around a 
gymnasium to 8 laps, reducing a sprinting pace to a jog/walk, minimizing duration at a fitness 
station from 5 minutes to 3 minutes). Modified Distance, Pace, or Duration is typically 
implemented in the physical education (PE) setting, and expectations are explained before 
students engage in the tasks to guide student participation and performance. On the other hand, 
this strategy can also be applied in the classroom setting by allowing a student to work at a 
modified pace or duration of time (e.g., complete 10 math problems instead of 20 in 10 minutes, 
work for 7-8 minutes then take a 1 minute break before continuing independent work). Modifying 



Distance, Pace, or Duration supports students by making tasks achievable thereby instilling a sense 
of accomplishment for students. 
 
 
 

Modified Text  
Modified Texts are grade level reading passages that have been simplified both in language, 
length, and complexity to meet the instructional level needs of a reader. Modifications can involve 
altering the reading level of the text, summarizing the text using simpler terms, as well as adding 
images to add context and relevance. While adapted texts change how a student accesses reading 
material (e.g. Braille, enlarged text, less sentences per page), Modified Texts adjust what is 
actually being read (e.g. simplified vocabulary, shortened passages, less complex sentences). 
 
 
 

Multiple Choice  
Before students are comfortable generating a free-form response, they can demonstrate their 
knowledge by selecting the correct answer(s) from a fixed set of choices. The challenge of the task 
can be adjusted by increasing/decreasing the number of answer choices. Answer choices do not 
need to be limited by just text, but can include pictures or real physical objects. 
 
 
 

Name Emotion  
In Name Emotion, a teacher supports early learners in identifying their emotions through 
reflective listening and expressive language in order to bolster students’ emotional intelligence. 
When working with young students, the teacher remains actively engaged in observing and 
“listening” to students’ behavior. As notable behaviors arise, the teacher acknowledges students' 
emotions and helps students name what they are feeling (e.g., Ella, you are mad. A friend took 
your toy and you are mad.”). As students gain familiarity identifying emotions, the teacher begins 
to encourage students to express their feelings using language skills (e.g., “Instead of throwing the 
toy at your friend, what words can you use to let your friend know how this made you feel?”). 
Name Emotion supports students' self-awareness and offers validation of powerful emotions, 
which is effective for young learners that are actively building language and communication skills. 
 
 
 

Number Line  
A number line is visual line where every point along the line represents a real number. A number 
line can start or end with any number but is assumed to extend towards infinity in either direction. 
As one moves along the number line from left to right, the values of the numbers increase or 
decrease. Any number that is to the right of zero is a positive number and any number to the left 
of zero is a negative number. Students can use number lines to understand math concepts such as 
adding and subtracting, positive and negative integers, fractions, greater than, less than, etc. 
Number lines can also be used for understanding early number sense such as counting and 
comparing whole numbers. 



 
 
 

One Teach, One Assist  
One Teach, One Assist is a co-teaching model where one teacher takes primary responsibility for 
delivering whole-class instruction while another teacher assists students with their work and 
maintaining expected behaviors, or provides other support as needed. This strategy offers 
teachers the opportunity to teach content without interruption while simultaneously supporting 
individual student needs. Before applying One Teach, One Assist, the teachers choose roles for 
each given lesson and determine the supports that should be in place for successful lesson 
implementation (i.e., students needing specific accommodations or modifications, behavior 
supports, reteaching, etc.). One Teach, One Assist differs from Team Teaching in that, only one 
teacher delivers the lesson, while the other teacher sits adjacent to student(s) that require 
additional support or circulates to manage engagement. This strategy is commonly used in the 
beginning stages of co-teaching and allows teachers to take turns leading instruction and 
supporting students. 
 
 
 

One Teach, One Observe  
One Teach, One Observe is a co-teaching model where one teacher observes and collects 
purposeful data while the other teacher is delivering instruction. To implement this strategy, 
teachers first decide on roles for a given lesson (e.g., instructor/observer) and what types of data 
to collect. During the lesson, the observing teacher sits to the side of the room or makes rounds in 
the classroom to discreetly record valuable anecdotal notes about student behavior, participation, 
and social interactions. This strategy improves accurate data collection on student performance in 
the classroom, which can then be used to inform future instruction and plan interventions or 
accommodations for specific students. 
 
 
 

Parallel Teaching  
Parallel Teaching is a collaborative teaching method where two teachers (e.g., general education 
teacher, special education teacher, student teacher, etc.) use their individual strengths and 
teaching styles to jointly plan a lesson, then divide the class in half and each teach the same lesson 
to the two groups at the same time. The class can be split randomly, according to learning profiles 
(e.g., reading levels), behavior tendencies (e.g. separating students who tend to argue), or to 
strategically combine or distribute students with various strengths, needs, or characteristics (e.g., 
talkative students). Working with a smaller group increases support for each student and the 
teacher’s ability to monitor the students for understanding. Parallel Teaching also allows for 
students with disabilities or learning needs to receive a higher level of support within group 
settings with a decreased level of social stigma that is sometimes associated with individual 
support. 
 
 
 



Participation Scripts  
Participation Scripts are messages that are pre-stored to an Augmentative and Alternative 
Communication (AAC) device to support AAC users in participating in conversations. After carefully 
considering a student’s needs and abilities, the Speech Language Pathologist (SLP) and/or teacher 
create Participation Scripts for different conversation opportunities (e.g., cooperative activity, 
studying for a test) and store them in a “Participation Scripts” folder on the student’s AAC device. 
Each Participation Script is organized to suit the particular type of conversation and includes 
language to initiate (e.g., “Hey guys.”), maintain (e.g., “What do you think about…”), and 
terminate (e.g., “That’s all for today.”) the conversation. The SLP and/or teacher support the 
student (e.g., verbal or visual cueing) in accessing the Participation Scripts until the student can 
navigate the scripts with independence. Participation Scripts assist AAC users in learning how a 
conversation is organized and how to overcome barriers related to using a device, such as 
difficulty initiating conversation, being limited to only responding, improving rate of delivery, 
minimizing physical effort, overcoming vocabulary constraints, and allowing for turn-taking. 
 
 
 

Partner Reading  
Rather than reading independently, students can be divided into pairs or small groups and read 
the text aloud together or take turns reading aloud to each other. This is a cooperative learning 
activity that fosters pragmatic skills (e.g. taking turns), provides opportunities for students to 
model fluency for each other and allows the teacher to move around the room and informally 
assess fluency. 
 
 
 

Peer Editing  
Peer editing is a process in which students pair up or work in groups to edit each other’s writing 
after having completed the prewriting, drafting and revising stages of writing. Peer editing 
generally helps students to improve, revise and edit a piece of writing. Peer editing breaks down 
the task of editing into manageable steps. 
 
 
 

Pictorial Directions  
Pictorial Directions are visual task outlines in which students are given images, such as pictures, 
photos, or diagrams in sequence, in order to navigate the actions required to successfully 
complete classroom tasks (e.g., daily morning routines, center time responsibilities, small group or 
independent work). A teacher uses simple images for Pictorial Directions (e.g., hand drawn, free 
clip art images, actual photographs) to support visual learners as well as students with hearing loss 
that might have difficulty processing instructions presented verbally for a task. Pictorial Directions 
are typically displayed in a universally accessible area while a student is completing the task (e.g., 
at the student’s desk, on a wall near a center/activity location). While strategies like a checklist 
also support students that have difficulty independently following multistep directions, Pictorial 
Directions differs in that it provides students with imagery while completing a variety of tasks. 
 



 
 

Play Partners  
Rather than working or playing independently, students can engage in any center work or play 
with a partner. Partnering gives students the opportunity to both model play and work behaviors 
for their peers and observe the behaviors of a peer. Social skills like taking turns and waiting for a 
turn can be practiced and reinforced during partner time, as can problem-solving and 
communication skills (e.g., How to disagree with a peer, how to ask a peer for help). The youngest 
students benefit greatly from watching their peers perform fine and gross motor skills. 
 
 
 

Pre-K Journals  
In Pre-K Journals, students draw pictures, scribble write and write strings of letters about a 
provided or self-selected topic in individual notebooks to build early literacy skills (e.g. 
phonological awareness, narrative skills). First, the teacher models writing by “thinking aloud” 
about what to write about and draws a picture or writes words to display to the whole class (e.g. 
on an easel and large writing pad). Next, the teacher writes a sentence about the picture and 
models how to "sound out" the words, copying any sight words needed from the word wall. After 
teacher modeling, students practice recording their ideas in individual notebooks. Young learners 
benefit from frequent modeling, daily practice and the freedom and encouragement to take risks 
and express their thoughts through journaling. 
 
 
 

Prewriting Web  
A prewriting web is a tool used for stimulating ideas. While prewriting webs may be used across 
content areas for many purposes, they are particularly useful for generating ideas during the 
prewriting phase of the writing process. The simplest prewriting webs include a visual with a circle 
in the center of a blank page. The central concept or idea is recorded inside the circle and related 
ideas are recorded around the central concept. A more extensive prewriting web can include 
multiple tiers. For example, an advanced web may include main points stemming from the central 
concept and subpoints that extend from each of the main points. Representations such as phrases, 
words or pictures can be used. Creating an idea web is a relaxed and fun activity where ideas are 
not limited, rewarded or criticized. There are no bad ideas! 
 
 
 

Reading Buddies  
Reading Buddies is an early literacy strategy in which students select a stuffed animal to “read” a 
book to in order to practice early reading skills with confidence and comfort. First, the teacher 
gathers several stuffed animals and places them in a labeled container or designated area of the 
classroom. When introducing the strategy, the teacher establishes that the stuffed animals are to 
be read to and models the procedure of reading to a Reading Buddy. Each student then selects a 
stuffed animal and takes it to a quiet area of the classroom to practice reading. While beginning 
readers read to their Reading Buddies, pre-readers practice early reading strategies, such as 



pointing to sight words, describing illustrations, or talking about the story elements from memory. 
Reading Buddies encourage young students to practice critical new skills in a fun and relaxed 
manner, reducing intimidation related to the early stages of reading. 
 
 
 

Reflective Participation Prompt  
Reflective Participation Prompt is a social-support strategy in which the teacher uses reflective 
prompts to assist students in effectively entering cooperative play situations. When the class is 
engaged in interactive learning (e.g., free play, Circle Time), the teacher scans the room to identify 
students that are not engaged in play but appear to desire entering cooperative play with one or 
more classmates. The teacher uses reflective statements to acknowledge the student's desire to 
play with classmates (e.g., "It looks like you may want to play with the puzzles, too."). Once the 
desire is confirmed by the student, the teacher uses reflective statements and questions (e.g., 
"How can you ask if you can play too?") to support the student in brainstorming strategies to 
successfully join in. Reflective Participation Prompts make the nuances of engaging in social 
interaction clearer and less intimidating for young learners building their social skills. 
 
 
 

Rereading Favorite Books  
In Rereading Favorite Books, students listen to the teacher read a favorite picture book several 
times in order to build early literacy skills (e.g. concepts of print, story elements, letter and word 
identification). First, while students are seated at the rug, the teacher reads a big book and models 
concepts of print skills such as reading from left to right, top to bottom, pointing to each word and 
briefly stopping for periods. After the first read, the teacher asks a few simple comprehension 
questions (e.g. "Who are the characters?", "What happened at the beginning and the end of the 
story?"). The teacher continues to read the same book for 4-5 days and on each succeeding day 
presents increasingly rigorous questions. By the last day, some students can identify sight words 
and answer challenging comprehension questions (e.g. "Would you have gone into the Three 
Bears' home when no one was there? Why or why not?"). The familiar texts, repetition, and 
student engagement make this strategy particularly powerful for young learners. 
 
 
 

Revision  
Revision is the process of incorporating feedback, adding on, and refining specific elements of a 
previously submitted written assignment. Teachers may ask students to consider a question when 
revising or to incorporate a newly learned skill or strategy. When returning drafts to students with 
comments and feedback, allowing for revision can encourage student engagement and provide an 
opportunity for students to implement the suggested changes quickly, rather than waiting for the 
next assignment. Working with existing drafts instead of starting from scratch for each writing 
assignment can help students maintain momentum, focus their efforts on specific objectives, and 
build up to "final draft" quality over time. 
 
 
 



Sabotage  
Sabotage is a language stimulation strategy in which the instructor intentionally manipulates the 
learning environment, creating the need for students to communicate. To begin, the teacher 
closely observes students, looking for opportunities in which they can engage in natural 
communication. As opportunities surface, the teacher thoughtfully adjusts the environment (e.g., 
placing desired items within view but out of reach) to promote student-initiated communication. 
The strategy can be used to promote a range of communication including initiating 
communication, voicing a protest, or making a request. As Sabotage compels students to 
communicate within a natural, functional environment, it is often effective in creating a more 
motivating and authentic experience than traditional drill tasks. 
 
 
 

Sensory-Motor Handwriting Instruction  
Sensory-Motor Handwriting Instruction is a developmentally appropriate approach to preparing 
young students before they start learning the physical act of writing by hand and supporting them 
as they learn to write. The idea is to support the physical (postural and fine motor) and perceptual 
(visual-spatial) underpinnings of handwriting. At the pre-k level Sensory-Motor Handwriting 
Instruction does not actually involve writing. Instead, it focuses on developing motor and 
perceptual skills while students become familiar with letter and numbers shapes and spatial 
concepts. This can include a wide range of movement activities such as Simon Says, obstacle 
courses and beanbag play. It can also include tabletop activities such as using a variety of 
manipulatives, cutting with scissors, coloring shapes inside the lines and making letters out of 
playdough to match letter cards. The approach extends through kindergarten and beyond to 
support sensory-motor skills while students are learning to form letters and numbers, and to 
arrange them spatially to make words and sentences. This is a general education approach for all 
young students but can be especially helpful for those who are struggling because of underlying 
motor, visual-motor or visual perceptual issues. 
 
 
 

Sentence Combining  
Sentence Combining is a writing and revision strategy that involves teaching students to develop 
sentence variety, connect ideas, and increase clarity by revising and/or combining sentences. 
Students learn to identify problem sentences and effectively apply multiple ways to improve 
sentences, which helps students revise more substantively and independently leading to enhanced 
quality and clarity of writing. Sentence Combining involves sharing specific strategies through 
structured and open-ended exercises as students revise on the sentence level and eventually 
revise their own drafts. Teachers lead students through structured sentence improvement 
exercises in mini-lessons (e.g., about determining subjects of sentences, grouping related ideas, 
combining with transitions and phrases, adding detail and complexity). Later, teachers implement 
open-ended activities, such as combining teacher-supplied sentences effectively or de-combining 
long, confusing sentences with a partner. Finally, students are ready to apply several methods to 
revise their writing drafts independently. 
 
 
 



Shared Reading  
Shared reading is an interactive reading activity during which the teacher guides a group of 
students or the whole class through reading a common text. The purpose of shared reading is for 
the teacher to model fluent oral reading and the metacognitive skills that support a reader in 
making meaning of a text. While shared reading can take many different forms, in all cases it 
requires that students can see and follow along with the text that is being read aloud. As the 
teacher pauses occasionally to demonstrate reading strategies through think alouds, students gain 
knowledge of the skills needed to read and understand difficult texts. At lower grade levels, the 
text is often read multiple times, with opportunities for the students to join the teacher in reading 
aloud. Although shared reading is most used in lower elementary grades to support the 
development of early reading skills (concepts of print, sight word recognition, etc.), it can also 
benefit middle and high school students. For older students, shared reading is particularly helpful 
in improving students’ attitudes toward reading and increasing their ability to read diverse texts, 
including historical documents and informational texts. Additionally, as students come together to 
actively engage in a shared text, this promotes classroom community by connecting students 
through a common language and shared experience. 
 
 
 

Social Role Play  
Role-play is a type of social support that helps students learn how to interact in typical social 
situations. With role-play, the students take turns practicing what to do in certain situations, such 
as initiating a conversation, playing a game or asking for help. Sometimes, the teacher initially 
models the proper behavior for social interactions. Other times, the students may practice the 
social skills using a script. 
 
 
 

Strategy Groups  
Strategy Groups are student-centered small groups where a teacher meets with 3-5 students who 
need support with a specific strategy or skill, regardless if students are performing at different 
instructional levels. Strategy Groups are designed to be flexible (e.g., no set number of meetings) 
and students move in and out of groups frequently as students begin to independently apply 
strategies and shift to focus on new ones. Before conducting Strategy Groups, a teacher uses 
informal observations and formal assessments to determine individual student needs and target 
skill groups. Next, the teacher provides each group with explicit instruction in a single target area 
(i.e. area of growth), and the group applies the strategy through repeated practice using 
independent level content to help remediate that skill for each student. 
 
 
 

Subset of a Problem  
Working on a subset of a math problem involves allowing a student to work on parts of a problem 
rather than the entire problem. In a complex, multi-step problem, a student may be assigned to do 
one piece of the problem at his/her ability level. This strategy allows all students to participate in 
grade-level math by giving students portions of the problem that meet their goals. 



 
 
 

Teacher Modeling Mindset  
Teacher Modeling Mindset is social emotional development support strategy in which teachers 
use modeling rather than telling to illustrate appropriate attitudes, problem-solving and behavior. 
To effectively facilitate Teacher Modeling Mindset, the teacher acts as a keen observer, attentive 
to students’ interactions, while monitoring students’ behaviors and exchanges. As opportunities 
arise, the teacher responds to students’ needs and intervenes to model appropriate dialogue, 
behavior and provide feedback (e.g., “I sometimes feel overwhelmed, too. When I feel this way, I 
take a big breath and count to three. Let’s try it together!”). By acknowledging students’ needs 
and responding calmly through modeling, students are able to internalize and transfer increasingly 
sophisticated mindsets to future situations, bolstering social emotional development, particularly 
emotional intelligence. 
 
 
 

Team Teaching  
Team Teaching is a co-teaching model in which two or more people plan for and/or teach the 
same class or lesson. Team Teaching combines the expertise of multiple teachers within the 
classroom and provides more opportunities for small group learning and one-to-one teaching. 
Drawing on each teacher’s experience and content knowledge, the teachers collaborate to plan 
engaging, culturally responsive, and academically rigorous lessons. During class, the teachers may 
take turns delivering instruction and supporting students or divide the class into groups and teach 
the same content using different instructional approaches (lecture, independent practice, 
hands-on activities, scaffolded support, etc.). Team Teaching enhances student learning by 
allowing teachers to better accommodate various learning styles and provide targeted support to 
students. 
 
 
 

Think-Pair-Share  
Think-Pair-Share is a collaboration strategy that requires students to individually respond to a 
question or solve a problem, discuss their responses with a peer, and then synthesize and 
communicate their learnings with the entire class. This strategy is distinct in that rather than 
having students focus solely on their own individual contributions to a discussion, Think-Pair-Share 
requires students to incorporate two perspectives into a single response to share with the whole 
class. Think-Pair-Share removes barriers related to public speaking (e.g., processing time, shyness) 
by providing enough time for students to reflect independently as well as time to practice sharing 
their ideas in a one-to-one setting. As ideas are presented to the entire class, Think-Pair-Share 
builds community within the classroom by giving students the opportunity to learn from their 
peers and consider multiple perspectives while creating a shared understanding of a topic. 
 
Essential Components: 
 
Think - Students individually reflect and respond to a prompt given to the entire class. 
 



Pair - Students take turns sharing and listening to one another's responses and identify key 
information to present to the class. 
 
Share - Each pair is given the opportunity to share their ideas with the whole class (e.g., oral 
response, poster) 
 
 
 

Turn and Talk  
Turn and Talk is a structured discussion that invites students to turn and face a designated partner 
in order to discuss an idea or question to deepen understanding. During a lesson or activity, the 
teacher poses a question or topic and signals for students to discuss with their Turn and Talk 
partner. While students are engaged in Turn and Talk, teachers can listen-in to partnerships and 
intermittently choose to highlight common ideas or new thinking to the whole group. Teachers 
should strategically pair students based on the lesson or activity with respect to students' 
strengths, preferences, and learning styles. Turn and Talk differs from other paired discussions in 
that students share their thinking with the same partner over an extended period of time (e.g., 
across a unit, for an entire semester, etc.), allowing students to feel more comfortable discussing 
ideas. 
 
 
 

Warm Ups for Paper & Pencil Work  
Physical warm up activities immediately before writing by hand, keyboarding or other fine motor 
tasks are designed to optimize physical and attentional readiness for tabletop work. Examples 
range from finger circles and clapping to tossing bean bags and dancing. Benefits of utilizing 
physical warm up activities include: waking up the postural system to encourage the best position 
for using both vision and the arms and hands, stimulating the muscles in the arm and hand to 
support efficient manipulation of the pencil, and supporting an alert and calm arousal state for 
focus and on-task behavior. Many of these exercises are quick and can be done in chairs. They are 
great in the younger grades, when students are still forming habits of how they sit and handle 
writing utensils. Older students also benefit from movement breaks before sitting down for 
tabletop tasks but stretch breaks or a quick yoga pose may be more age-appropriate than 
exercises used in the lower grades. 
 
 
 

Weekend News  

Weekend News is a writing strategy in which early learners share personal “news-worthy” 
highlights from their weekend every Monday in order to build foundational writing skills (e.g., 
printing, sentence construction, narrative skills). To begin, the teacher shares a personal story 
from the weekend and models writing out the highlights and crafting an illustration to match. The 
teacher then prompts students to think about their personal highlights from the weekend and 
record their stories in a Weekend News journal. In the beginning of the year, students’ Weekend 
News entries may include pictures, scribbles or simple print (e.g., sight words, invented spelling). 
As students develop their writing skills over the course of the year, the teacher integrates focus 



skills (e.g., stretching out sounds to construct words) while modeling Weekend News entries. 
Additionally, the teacher encourages students to apply newly-learned skills (e.g., spaces between 
words, lowercase letters, punctuation) while drafting the Weekend News. Since Weekend News 
becomes a familiar weekly activity, students are able to focus their attention on narrative details, 
grammar, and sentence structure, rather than the big idea of a mini-lesson. 

 
 
 

Word Sorts  
Word Sorts are hands-on spelling and vocabulary development activities that involve students 
grouping a set of words into specific categories (e.g., by spelling patterns, vowel sounds, etc.). 
Word Sorts can be teacher or student-directed and help students focus on essential features of 
words, such as sounds, structure, meaning, use and parts of speech. First, a teacher introduces the 
list of words and students discuss and identify the highlighted skill. Next, students receive and cut 
apart a set of the same words to begin making discoveries and generalizations through a variety of 
sorting activities and games. 
 

Common Sorting Activities: 
 
Basic Sort: Students group words based on patterns they notice or given categories. 
Speed Sort: Individually or competing with a partner, students sort words as quickly as possible. 
Blind Sort: Working in pairs, one student reads a word aloud and the other chooses where to place 
it. 
 
 
 

Writing Conferences  
Writing conferences are a part of the writing process in which students meet with the teacher in a 
one-on-one setting at specific times in the writing process (e.g., when a draft is ready for revision, 
when a student feels stuck) in order to receive feedback and support in a timely manner. Before 
meeting, the teacher should review a writing draft and develop a specific objective to guide the 
conference (e.g., Does the textual evidence in paragraph #2 support the thesis statement?). The 
focused nature of the conference provides the student with individual attention and 
encouragement, which motivates the student to reflect on his/her writing and confidently pursue 
the next step of the writing process. During the conference, the student and teacher discuss a 
draft, possible revisions, and/or relevant writing strategies for improvement. After the conference, 
the student independently revises work based on feedback. 
 

 

 


