
Checkpoint 4.1 

 

Vary the methods for response and 
navigation 
 
 

6-Second Pause 
 
 
A 6-Second pause is a self-regulation tool a student can use to gain self-control during an 
emotionally-charged or escalating situation. The 6-second pause strategy supports emotional 
regulation by creating a moment in which the student can force his brain to put emotions "on 
hold" and then engage his "thinking brain" so that he is able to choose a constructive response 
to his emotions. During a 6-second pause, the student engages the analytical part of his brain 
for at least 6 seconds (the minimum amount of time needed to create an emotional interruption) 
by participating in higher-order thinking. He can do this by recalling 6 math facts, naming 6 
friends or thinking of 6 favorite foods. Within 6 seconds, the student's emotional response to the 
situation is interrupted and his analytical (e.g. logic and reasoning) response is activated. 
 
 
 

Act Out a Problem 
 
Acting out the Problem is a strategy in which students physically act out what is taking place in a 
word problem. When given a written word problem in math, students can discuss the critical 
elements of the text including what the problem is asking and which aspects are relevant or 
irrelevant. Then, problems can be acted out by actual students, who may utilize props or 
manipulatives to illustrate what is taking place in the problem. Navigating word problems can be 
challenging for many reasons including academic vocabulary, reading level requirements and 
the multiple steps involved. Acting out the Problem can bring the problem to life, helping 
students to conceptually understand what the task involves and aiding in comprehension and 
problem-solving. Additionally, this strategy may increase student motivation and add personal 
relevance to the problem-solving process. While math teachers of all grade levels may use this 
strategy, elementary math teachers are likely to find the strategy most useful. 



 
 
 

Adapted Scissors 
Adapted Scissors are alternative scissors which enable students with fine motor needs to 
access and coordinate scissors in order to cut a variety of materials or shapes. There are many 
different types of adapted scissors to accommodate a wide variety of fine motor needs. For 
students requiring significant support (e.g. orthopedic or cognitive impairments), table top 
scissors may be most appropriate. Students that exhibit challenges coordinating the opening 
motion of scissors will benefit from a spring loaded scissor. When maintaining isolation of 
fingers to place into scissors (i.e. thumb on top, additional fingers on bottom) is difficult or 
orthopedic impairments are present, a loop scissor will offer support. Adapted scissors offer 
several options to remove barriers while encouraging fine motor development. 
 
 
 

Adaptive Pencils and Pencil Grips |  
Adaptive Pencils and Pencil Grips change the diameter, shape, and/or texture of writing utensils 
to help students working on fine motor control or hand-eye coordination to write more 
comfortably and legibly. To begin, a teacher closely observes students as they use drawing and 
writing utensils, taking note of awkward grasp patterns, difficulty controlling marks, fatigued 
appearance and general signs that indicate a student may need more support. The teacher then 
selects a variety of Adaptive Pencils and Pencil Grips to support the particular needs of the 
student (e.g., triangular pencil grip or wide diameter pencil for early learners, Y shape pencil or 
highly specialized writing instrument for students with more significant fine motor requirements). 
An Occupational Therapist (OT) can assist the teacher in identifying an ideal match. Adaptive 
Pencils and Pencil Grips offer a simple, accessible alternative to the traditional writing utensil, 
empowering young learners with developing hand muscles or students with fine motor needs 
with a positive and successful writing experience. 
 
 
 

Adaptive Switches |  
Adaptive Switches are access devices that enable people with significant motor limitations to 
use technology or operate other electronic devices. The simple movements used to operate a 
switch replaces complex actions that limit independent access for some students (e.g., pressing 
a button instead of turning a knob). Switches can be plugged into many types of devices such 



as computers, voice-output communication tools, kitchen appliances, toys, etc. Students who 
use these switches increase their independence, engagement, and participation in their school, 
home, and community. 
 
 
 

Book Page Turners | UDL Strategies - Goalbook Toolkit 
Book Page Turners are simple adaptations that are added to the pages of books to make 
reading material more accessible to students that need support to turn the pages of a book 
independently. As students are manipulating reading materials, the teacher closely observes 
and notes any signs of difficulty turning pages (e.g., tearing pages, unable to locate desired 
page). The teacher then selects the most ideal Book Page Turner materials (e.g., sticky notes, 
paperclips, picture frame dots) to use for the given book and attaches them to each consecutive 
page, often in a staggered sequence from top to bottom. As Book Page Turners create space 
between pages, they make independently navigating literature more accessible for small 
children with developing hand muscles as well as students with emerging fine motor abilities. 
 
 
 

Choice Boards  
Choice Boards display images or icons of available options from which students can use to 
communicate their wants and needs with others. When asking a student to make a choice, the 
teacher presents a board with a phrase or heading to indicate the purpose (e.g. “The Snack I 
Want Is…”, “The Activity I Want to Do Is…”) with icons or images that represent familiar people, 
objects, and activities attached to it. The student then points to or physically hands the image of 
their choice to another person. When a student makes a choice, the teacher either immediately 
honors the student’s choice or informs the student when the activity or object will be available. 
Choice Boards give students more autonomy over their academic and social environments. 
While this strategy can be used with all students, it is particularly helpful for students who need 
support with expressive language (i.e. mentally retrieving vocabulary), as well as those who do 
not have vocal language (i.e. students who are unable to speak out loud). 
 
 
 

Communication Board  
A Communication Board is an Augmentative and Alternative Communication System (AAC) in 
which students communicate using pointing or controlled eye gaze to select pictures, words or 



symbols that are displayed on a physical surface or digital screen. A low-tech, Static Display 
Communication Board is often made of plexiglass or a board with a hole cut out in the center. It 
includes pictures that the user selects (e.g., through eye gaze, pointing) to communicate wants 
and needs (e.g., food, bathroom) or letters to allow users to spell out messages. Similarly, 
electronic Static Display Communication Boards display a limited, fixed set of symbols or 
images for users to choose from. However, unlike the low-tech board, these devices allow the 
user to generate limited speech (e.g., a single word or simple sentence). Dynamic Display 
Communication Boards (DDCB) store multiple pages of displays that can be organized and 
personalized into folders (e.g., by setting, subject area, social speech) for the individual user to 
access.These devices are speech-generating and allow for more advanced communication 
(e.g., extended responses, social conversations). Communication Boards empower students to 
overcome barriers related to traditional communication and effectively communicate their wants, 
needs and ideas. 
 
 
 

Contracted Braille 
Contracted Braille (i.e., Grade 2 Braille and standard form of Literary Braille) uses abbreviations 
and a shorthand system of raised dot combinations (i.e., cells) in which single symbols are used 
to represent words, such as the letter “c” for ‘can’ or the letters “td” for ‘today,’ instead of the 
letter-for-letter translations as represented in Uncontracted Braille (i.e., Grade 1 Braille). Single 
symbols can also be used to represent common letter combinations (e.g., -ing, -er, -sh). This 
more advanced, short form of braille can be used to support students with varying levels of 
vision loss to read more quickly, and it also takes up less space on a page. Contracted Braille 
consists of 189 main contractions, and is also the form that is most commonly used for books, 
signs in public places, and menus. 
 
 
 

Enlarged Equipment  
Enlarged Equipment is modified equipment that students use during game play or skill 
development activities that is larger than its standard counterpart (e.g., foam noodles as 
bats/hockey sticks, beach balls/balloons as volleyballs, larger goals or hula-hoops as enlarged 
targets). Enlarged Equipment increases accessibility for students that require physical supports 
to experience success and a sense of accomplishment during physical activities, while 
simultaneously helping those students build foundational skills for lifelong physical engagement. 
This equipment is primarily provided in the Physical Education (PE) setting to support students 
that are working to strengthen their fine motor skills. Alternatively, this equipment can also be 
used in the classroom setting to support a student that demonstrates signs of anxiety, stress, or 



loss of focus (e.g., allowing a student to lightly bounce on an oversized exercise ball before 
instruction to “calm the body”). 
 
 
 

Everyday Sign Language  
Everyday Sign Language is a complete, complex language that incorporates hand movements, 
facial expressions, and body postures that students can use to convey meaning while 
communicating nonverbally. While Everyday Sign Language is typically taught to students who 
are deaf or hard of hearing, everyday Everyday Sign Language can also be taught and used by 
all students to express their thoughts throughout the school day. A teacher can introduce 
Everyday Sign Language letters, numbers, and short responses/phrases (e.g, yes, no, agree, 
disagree, hello, goodbye, thank you, water, toilet, snack) for students to use during academic 
and social situations to effectively communicate ideas. While other body language techniques 
can be a way to non-linguistically communicate, Everyday Sign Language differs in that it 
involves simultaneously combining hand shapes, orientation and movement of the hands, arms 
or body, and facial expressions to express a speaker’s thoughts. 
 
 
 

Eye Gaze Communication  
Eye Gaze Communication is an Augmentative and Alternative Communication System (AAC) 
where students use sustained eye-contact with images, words, and symbols to communicate 
wants, needs, and observations instead of using their voices to speak. When prompted by the 
teacher or a familiar communication partner, the student responds using a predetermined eye 
gaze system (e.g., high-tech device with keyboard, low-tech communication board with pictures 
or letters). Eye Gaze Communication is also used, with the support of a communication partner, 
to demonstrate attending and allow for participation (e.g.,Teacher points to illustration and says, 
"Look at the brown bear." The student scans the book, locates the the image, and gazes at it.). 
Eye Gaze Communication empowers students who are unable to communicate in a traditional 
method, yet have the ability to utilize controlled eye movements, to communicate ideas, express 
needs and have greater participation in the learning environment. 
 
 
 



Fine Motor Tools & Toys  
Fine Motor Tools & Toys are manipulatives that strengthen the small muscles in children’s 
hands and fingers. Fine motor development is an essential skill students need to color, cut, 
write, and play, when manipulating small objects (e.g., beads, Legos). To effectively support 
students’ fine motor development, teachers integrate an intentional variation of Fine Motor Tools 
& Toys that support fine motor strength (e.g., play dough, scissors, lacing cards, tweezers) into 
planned activities and centers for free exploration. Integrating Fine Motor Toys & Tools is a 
developmentally appropriate approach for young learners building the fine motor strength 
necessary for future academic tasks (e.g., sophisticated pencil grip, handwriting). Fine Motor 
Tools & Toys afford young learners the “right” level of challenge, promoting persistence, 
frequent practice and also providing a sense of accomplishment. 
 
 
 

Keyboard Adaptations  
Keyboard Adaptations refer to any change to software or hardware that enables people with 
specific disabilities to use a keyboard for word processing and other computer functions. 
Keyboard Adaptations increase accessibility to technology for those with barriers related to fine 
and gross motor functions as well as cognitive or visual impairment. Universal design features in 
many operating systems as well as other add-on applications change how a computer responds 
to the use of keys (e.g. simplified keyboard functions, delayed responsiveness, increased push 
sensitivity). Similarly, physical adaptations to the keyboard itself can increase access for some 
individuals by changing the layout, mechanical action or the appearance. 
 
 

Line of Continuum  
A Line of Continuum is a discussion strategy where students demonstrate a wide range of 
opinions about a topic by physically distributing themselves in correspondence with their opinion 
(e.g., creating a line or a U-shape). First, the teacher designates two areas in the room that 
represent opposing responses (e.g., strongly agree/disagree, overjoyed/heartbroken, two 
characters from a novel) and degrees of intensity between them (e.g. agree/neutral/disagree, 
happy/neutral/sad). After deliberating, students can choose to stand on the far end of either side 
of the continuum based on the intensity of their opinion or can remain in the middle if they are 
unsure or neutral. While lined up, students discuss the topic with a partner or the entire class 
and are encouraged to defend their stance by using evidence. The physical movement required 
in this strategy gives students an opportunity to share silently and the continuum aspect 



provides opportunities for students to see opinions are complex and diverse rather than right 
and wrong. 
 
 
 

Low-Tech Handwriting Adaptations  
Low-tech handwriting adaptations can help address certain underlying factors that impact a 
student's quality and quantity of written work. Factors related to the physical act of writing 
include: postural control; shoulder, arm or hand strength; manual dexterity; ocular-motor control; 
visual perception; visual-motor ability; and sensory processing. Sometimes, a simple adaptation 
or low-tech piece of equipment can make a big difference for these students. To determine what 
type of adaptation would be most useful for an individual student, look at seating, the writing 
surface, the paper, the writing utensils, and the presentation of text. After determining a 
student's needs, you can implement adaptations such as specialized paper or writing utensils. 
Some students may only need these accommodations temporarily, while others students may 
need them long term. 
 
 
 

Menu of Options  
A Menu of Options is a list of activities or tasks that students can choose from when asked to 
demonstrate understanding of content or mastery of a skill. This list of academic tasks is created 
to leverage different learner preferences (e.g., written, oral, visual, kinesthetic, reflective) by 
varying the format and requirements of a task (e.g., essays, posters, collages, role plays, journal 
entries). Like a restaurant menu, the list consists of “appetizers” (i.e., less rigorous tasks), 
“entrees” (i.e., highly rigorous tasks), and “desserts” (i.e., enrichment tasks). At the end of a 
lesson/unit, the teacher provides the menu to students. Students are expected to complete a 
combination of tasks (e.g., for shorter lessons: 2-3 “appetizers” / for unit assessments: 2 
“appetizers”, 1 “entree”, and 1 “dessert”). Unlike other assessment strategies, a Menu of 
Options is asset-based, enabling students to use their strengths to demonstrate understanding 
of concepts/skills. 
 
 

Modified Equipment  
Modified Equipment refers to any substituted or enhanced version of standard equipment that 
students utilize during game play or physical development activities to promote success and 
provide modified accessibility (e.g., using lighter/heavier ball options, offering scoops for 



catching or batting tees). Modified Equipment is primarily used in the Physical Education (PE) 
setting to support students with fine/gross motor skill deficits. A PE teacher might alter the 
requirement to hit a baseball to hitting a beach ball so that students can make contact with the 
target easier (e.g., due to enlarged size as well as a slower delivery pace based on lightness), 
which a defender can also field with greater ease and less anxiety (e.g., due to the slower, 
softer quality of the ball being received). While enlarged adjustments to equipment supports 
many students, Modified Equipment differs in that it expands accessibility options when helping 
students build foundational lifelong physical activity skills. 
 
 
 

Modified Rules for Games 
Modified Rules for Games are accommodations in which standard game rules are changed or 
eliminated to make physical activities and tasks achievable and comprehensible (e.g., allowing 
every student a chance to kick during a game of kickball before changing innings, having fewer 
students on a team to allow for more interaction, offering peer assistance, enforcing a no 
strike-out rule in wiffleball, allowing students to stand anywhere to serve a volleyball, eliminating 
out of bounds or time limits). A teacher applies Modified Rules for Games prior to game play in 
the Physical Education (PE) setting to support students that cannot reasonably complete or 
comprehend a game without the modifications. Modified Rules can also be implemented in the 
classroom setting to instill a sense of accomplishment and success for students (e.g., allowing a 
student to work on independent tasks with a peer tutor, eliminating or extending certain time 
limits or due dates for projects). 
 
 
 

Multiple Choice  
Before students are comfortable generating a free-form response, they can demonstrate their 
knowledge by selecting the correct answer(s) from a fixed set of choices. The challenge of the 
task can be adjusted by increasing/decreasing the number of answer choices. Answer choices 
do not need to be limited by just text, but can include pictures or real physical objects. 
 
 
 
 
 



Narrative Obstacle Courses 
In Narrative Obstacle Courses, students simultaneously build literary comprehension and 
sensory-motor integration skills by acting out parts of a text using gym or occupational therapy 
equipment to represent different story elements. A teacher physically constructs an environment 
to symbolize a story setting (e.g., a large wedge cushion as a mountain) and fine motor 
materials to support mimicking actions throughout a story (e.g., playdough as pizza dough). 
Narrative Obstacle Courses help students develop the ability to plan, sequence, execute, and 
adjust performance of a multi-step task (e.g., packing backpack, class projects) while also 
building understanding of story elements (e.g., plot, characters, setting). While this type of 
kinesthetic activity is particularly effective with early childhood learners and students with 
executive functioning disorders, it can be implemented at many grade levels to support cognitive 
and language development. 
 
 
 

Noisy Syllables  
Noisy Syllables are a type of instruction in which students make noises for syllables in order to 
count the number of syllables in a word. Knowing how to divide words into smaller chunks, or 
syllables, leads to decoding longer words. Working with spoken syllables helps students 
practice breaking written words into chunks. To begin, students are given a word with two or 
more syllables and directed to clap or stomp at each syllable. The teacher might model how 
many syllables are in a word and have students repeat or follow along. This strategy allows 
students to explore syllables in a hands-on way, which helps students who learn best 
kinesthetically, because they experience syllables while using their bodies. 
 
 
 

Open Mind Diagram  
Open Mind Diagram is a summarizing strategy in which students visually display information 
about a particular topic by adding images, symbols, words, quotes, or other phrases into a blank 
outline of a head (e.g., the head embodies thoughts about a topic, character, or historical 
figure). A teacher first decides the parameters of the Open Mind Diagram activity (e.g., 
conducting in small groups of 4-5 students, partnerships, or independently). Next, the 
expectations are introduced (e.g., students must add 3 images/symbols, 4 related words or 
phrases, 2 citations or quotes into each diagram). The teacher also frames this activity as a 
“planning step” before creating a summary or extended response about the topic, in order to 
reduce pressure and help students pre-write ideas to reflect on later. While other summarizing 



strategies allow students to bulk together information about a topic, Open Mind Diagram differs 
in that it helps students retain instructional content through visually brainstormed 
representations. 
 
 
 

Pass The Picture  
Pass the Picture is a comprehension activity where students work in small groups to answer a 
series of pre-determined questions about an image that is passed around to their teammates, 
one-by-one. While seated in a circle, each group is presented with a picture with questions 
attached to the back. The first student holding the picture reads the first question aloud and 
teammates respond by sharing their knowledge and perspectives. Once the question has been 
answered, as determined by the group or after a set amount of time has passed, the picture is 
passed to the next student and the next question is read aloud and answered. Teachers can 
have students participate verbally, require students to take notes, or have the group collectively 
write one paragraph on the topic during this process. 
 
 
 

Peer Buddies 
A Peer Buddy is a student or group of students who support a student with a disability to 
enhance or facilitate positive peer interactions, increase opportunities for socializing and help 
the student understand and negotiate his/her social landscape. A Peer Buddy is oftentimes an 
ambassador for the student with the disability and helps the student interpret the environment 
around him and socialize with others. 
 
 
 

Physical Accessibility for Wheelchairs  
Physical Accessibility for Wheelchairs is the ease of physical access available to students 
bound to wheelchairs in order to eliminate disadvantages or barriers to their needs for success, 
including but not limited to ramps to entrances, wider lanes for wheelchair use, wider doorways 
for entrances and locker rooms, and leveled surfaces. Physical Accessibility for Wheelchairs 
can be applied in a Physical Education (PE) or classroom setting. Often a teacher rearranges 
the environment so that a student bound to a wheelchair can easily maneuver and access 
classroom supplies. Also, students might also be provided with certain privileges to support 
transitions and accessibility (e.g., allowing a student bound to a wheelchair an early dismissal to 



avoid hallway traffic). Teachers and assisting staff members (e.g., paraprofessionals, 
educational assistants, school aides) collaborate to help determine easy access points in the 
learning environment and to plan daily routines to support Physical Accessibility for 
Wheelchairs. 
 
 
 

Picture Choices  
A type of communication that allows students to respond using a picture, symbol, or illustration. 
Picture choices can be used for multiple choice where the student answers a question or prompt 
by selecting or sequencing the correct picture(s) (optionally including a word or caption) from a 
fixed set of other pictures. It can also be used to support verbal communication for students by 
allowing them to express themselves by pointing, raising, or giving a picture to another student 
or adult in place of communicating verbally. 
 
 
 

Preferred Modes of Expression  
Preferred Mode of Expression is an engagement strategy where students are given the choice 
of different methods to express themselves (e.g., verbal responses, drawing, acting/movement 
demonstration) when presenting information or understanding of what they have learned. First, 
a teacher explains that some individuals can best express themselves through oral modes, 
visual channels, and others through movement. Next, a teacher helps students evaluate which 
approach works best for them in particular contexts through discussions or administering a 
survey (e.g., discovering a student prefers verbal responses for reading and drawing a model 
for math). After, the teacher structures classroom activities with a list of options that reflect 
student expression preferences. As a result, students can apply their strengths and interests to 
demonstrate knowledge, increasing engagement and minimizing communication barriers. 
 
 
 

Plastic Sleeves  
Plastic sleeves are clear pockets in which one can slip pages into for student practice. They 
allow students to easily write and change responses using erasable markers. Plastic sleeves 
offer students a format to easily update, edit and revise work based on teacher feedback and 
new understanding. The sleeves can be used with practice problems, particularly those with 
multiple steps. They can also be an efficient tool for facilitating guided practice with resources 



intended for manipulation, such as a graphic organizer, graph or coordinate grid. Because 
students can quickly revise their responses with little effort, student anxiety is often reduced with 
the use of plastic sleeves and erasable markers. 
 
 
 

Picture Communication System 
A Picture Communication System is a type of Augmentative and Alternative Communication 
System (AAC) that allows individuals with communication impairments to communicate using 
pictures and/or symbols. To request tangible items, students select pictures of the desired items 
and either hand them to a communication partner or attach them to the front of a binder. 
Students learn to utilize a Picture Communication System by progressing through increasingly 
demanding communication tasks with a Speech-Language Pathologist, allowing them to 
become more proficient at communicating with the picture system. Typically used with 
nonverbal individuals, a Picture Communication System is a low-cost method to give students a 
way to communicate within a social context. Additionally, the visual and tactile nature of a 
Picture Communication System is powerful in supporting students developing early speech 
skills. 
 
 
 

Scooter Boards  
Scooter Boards are physical supports with four wheels attached to a narrow board in which 
students sit or lay on to move in order to improve strength, balance, coordination, and reflexes 
while simultaneously experiencing sensory stimulation. Scooter Boards should have wheel 
shields to prevent clothing or hair from tangling in the wheels. Scooter Boards are often 
incorporated into the physical education setting (e.g., at least once per week, after daily 
warm-ups, for at least 30 minutes). Service providers, such as an Occupational Therapist (OT), 
might also use Scooter Boards to support students with gross motor needs. In the classroom 
setting, Scooter Boards can support learners that require sensory stimulation (e.g., allowing a 
student to sit and lightly roll on a Scooter Board during class to relieve signs of stress and 
anxiety, or to improve focus and stimulate learning). Incorporating movement and coordination 
through the use of Scooter Boards strengthens muscles and promotes better alignment of the 
body, which can lead to improved physical body responses. 
 
 
 



Sports Buddies 
A Sports Buddy is a student that works in partnership with an instructor to support another 
student with a physical disability in order to promote positive peer interactions, increase mobility, 
and enhance success in the physical education environment. To begin, an instructor selects 
students to serve as Sports Buddies based on predetermined competencies (e.g., strong 
communication, patient temperament). Next, the instructor identifies opportunities for Sports 
Buddies to assist students requiring physical support and creates training opportunities to 
effectively prepare the Sports Buddies (e.g., meetings prior to each unit of instruction, ongoing 
feedback and coaching). Sports Buddies follow a regular schedule to provide support in the gym 
or classroom settings for their peers that can benefit from the extra assistance. The integration 
of Sports Buddies can help students with physical disabilities to increase mobility and expand 
friendships with general education peers, who also benefit from the friendships, personal 
growth, and increased disability awareness that the strategy affords. 
 
 
 

Tactile Bump Dots 
Tactile Bump Dots are physical indicators, such as raised circular dots made of plastic, that 
support students with vision loss to distinguish a specific area on an object by altering the height 
or texture of the surface (e.g., an enter key or spacebar on a keyboard, a lever on a soap 
dispenser, on/off buttons on an audio player). To use Tactile Bump Dots, a teacher first 
identifies the specific location on an object that the student most frequently needs to identify or 
access for classroom use. Next, the teacher strategically places a Tactile Bump Dot on the area 
to serve as an indicator (e.g., dot placed on a specific bin in the paper choice area to signify the 
Braille paper bin) or a point of reference for other closely placed objects (e.g., the “F” and “J” 
keys on a keyboard for finger placement while typing). Using Tactile Bump Dots provides 
students with the opportunity to easily identify items with independence. 
 
 
 

Uncontracted Braille  
Uncontracted Braille (i.e., Grade 1 Braille) uses basic raised dot combinations (i.e., cells) to 
symbolize each letter of the alphabet and number system, as well as main punctuation symbols. 
Cells consist of six dots in two vertical rows of three dots, and each dot in the cell is referred to 
by number for easy reference (e.g., on the left side from top to bottom, dots one, two and three; 
on the right side from top to bottom, dots four, five, and six). Most Uncontracted Braille is used 
for labeling or accessing small portions of text (e.g., labeling objects or the classroom 



environment) due to its relatively simple design, in contrast to Contracted Braille, which uses 
abbreviations and contractions to represent words. This system can be used to introduce braille 
to students with varying levels of vision loss in order to learn individual letters, as well as basic 
fluency and decoding skills. Once Uncontracted Braille is mastered, students will graduate to 
the Contracted Braille system. 
 
 
 

Whisper Phone  
The Phonics Phone is a curved c-shaped tube that students place to their ear and mouth while 
they quietly read, or whisper read, a text out loud. As they read into the phone, their voice 
travels up the tube to their ear and students experience the magnification of their voice as they 
read out loud. This intentional focus on hearing the sounds they are producing helps build 
phonemic awareness and supports the student’s ability to self-correct miscues, or when a word 
is read wrong. The physical presence of the phone encourages focused attention during oral 
reading. Phonics Phones can be used during whole group quiet reading times, small group 
guided reading lessons, or in small group center times. 
 
 
 

White Board Response 
Individual white boards, also known as dry erase boards, are a tool the student actively uses 
during an academic or social lesson. As an alternative to pencil and paper, each student has a 
white board measuring approximately 12 inches by 12 inches with a dry erase marker and 
eraser. With prompting by the teacher, the student completes assigned tasks throughout the 
lesson (e.g. a single math problem). After completing tasks, students follow the teacher's 
prompts to turn their white boards so their work is facing the teacher. As each student has a 
white board, and the work is completed in marker, white board response allows teachers to 
effectively and efficiently assess the understanding of the entire class. Teachers are 
empowered to provide immediate and targeted feedback. White boards are also highly 
engaging for students as they are an alternative to paper and pencil, allow for brisk pacing and 
yield meaningful practice with the teacher's support and feedback. 
 
 
 



Word Wheels and Letter Flip Charts  
Word wheels and letter flip charts are literacy manipulatives, serving as physical graphic 
organizers that can be used as a learning tool for young readers. They provide a visual for the 
teacher or student to manipulate targeted phonemes within a word. A student or teacher would 
change the word by rotating a wheel to expose changing letters and could read the word, say it 
aloud or write it down to list all the possible words he/she is creating. Word wheels and letter flip 
charts can be used to increase a child’s mastery of phonics. 
 
 
 

Write Around  
Write Around is a writing fluency and reflection activity where students take turns responding to 
an open-ended question in a small group setting, with each member elaborating on the previous 
responses. First, small groups are formed (e.g., 3-4 students), and then the teacher poses the 
question for groups to respond to. Next, the first student in each group is given 30 seconds to 
write a response. After responding, the paper gets passed to the next group member who is 
given 30 seconds to read the response, plus an additional 30 seconds to add, clarify, or expand 
any information as they respond. This process repeats until each student in the group has 
contributed. Lastly, groups have several minutes to verbally continue their discussions, before 
participating in a whole-class share. 
 
 
 
 


