
Checkpoint 2.3. 
 

Support decoding of text, 
mathematical notation, and symbols 
 
Alliteration Prompting 
Alliteration Prompting is an early literacy strategy in which a teacher engages students in 
interactive exercises that prompt students to identify words that begin with the same 
sound in order to build phonemic awareness. The teacher uses phrases, reads books (e.g., 
“Silly Sally”), sings songs (e.g., "Miss Mary Mack") and plays games (e.g., word sorts) that 
include alliteration. While exposing students to alliteration, the teacher uses prompting to 
challenge students to identify the repetitive letter and/or sound (e.g., “Which words did I 
read that begin with the same sound?”). Alliteration Prompting effectively highlights the 
beginning sounds of words in an engaging way to help young learners isolate phonemes, 
supporting the development of phonemic awareness.  
 
Annotated Example Problem 
An annotated example problem is a specific type of reference material that provides 
students step-by-step instructions for completing a certain type of math problem. It 
usually includes the worked-out solution to a sample problem and a written explanation 
of each step in the problem-solving process. Similar to a “think aloud” on paper, the 
example problem reveals the thinking that happens while moving through each step of 
the problem and answers questions like: How can I tell what the problem is asking?, What 
do I need to do first?, What parts of the problem are tricky or challenging? -and- How do I 
check my work? 
 
The purpose of the annotated example math problem is to grow students’ 
problem-solving and reasoning skills as they apply the strategies provided in the example 
to solve similar problems. As the strategy exposes the problem-solving process, all 
students would stand to benefit from an annotated example problem. Those students that 
struggle with organization, memory or attention may find the strategy especially powerful 
as they work to solve complex problems.  
 
Ask Questions: Word Sounds 
Ask Questions: Word Sounds is a phonological awareness strategy in which students 
identify which word begins with a specific sound. First, the teacher identifies the target 
sound and prepares a small set of 3-7 words, one of which begins with the target sound. 
Next the teacher prompts students to determine which word in the set begins with the 
sound. For example, “Which word begins with the /s/ sound? Seal, toes or bear?” Once 
the class identifies the correct word, the teacher engages students in chanting the word 
and beginning sound (e.g. “seal, /s/, /s/, /s/.”). The teacher may lead the class through 
identifying the remaining beginning sounds in the word set (e.g. toes and bear). Chanting 



and repetition make this strategy engaging and effective in helping students listen for, and 
identify, beginning word sounds.  
 
Assisted Reading 
Assisted Reading is a fluency intervention in which a struggling reader is supported by a 
proficient reader (e.g. peer, teacher, parent) in order to provide immediate feedback to 
build fluency skills (e.g. phrasing, expression, word count). The teacher provides a passage 
that is at the child’s instructional reading level (90-94% word accuracy). The student reads 
aloud for 1 minute while the proficient reader tracks his/her errors. If a student stumbles 
on a word for more than 5 seconds, the proficient reader will provide the word. The 
proficient reader tallies the number of words read correctly in one minute. Then they go 
over the errors together and the student practices reading sentences that contain the 
errors. Finally, the proficient reader and struggling reader reread the passage together. 
This strategy provides immediate fluency and decoding support, which allows struggling 
readers to build their reading skills and confidence.  
 
Echo Reading 
Echo Reading is a type of instruction in which students read text after a teacher reads the 
same text aloud in order to help students develop fluency, expression, and decoding skills. 
The teacher models fluent, expressive reading while reading aloud small chunks (e.g. a 
sentence, a paragraph) to students. Teachers and students use copies of the same text or 
a shared big book. After listening, students read aloud the same portion of the text after 
the teacher. The strategy supports the skills of both turning printed text into spoken 
words and building expression when reading aloud. Through modeling by teacher and 
peers, students learn to integrate fluency and expression into their reading.  
 
Elkonin Boxes 
Elkonin Boxes are a set of boxes that are commonly used by early elementary students to 
model segmenting words into individual sounds/phonemes. These boxes can be pre-made 
or drawn on the spot by the teacher to demonstrate the number of phonemes in a word. 
After the teacher reads the word, the student repeats it and begins segmenting the 
individual sounds as he/she slides tokens or manipulatives into each sound box. For 
example, to segment the word “ship,” a student would slide tokens into three boxes to 
represent the individual sounds they hear (“sh,” “i,” “p”). This multi-sensory approach 
builds phonological awareness and early literacy skills (e.g., decoding, noticing spelling 
patterns) by helping students recognize the distinct sounds that make up a word.  
 
Ending Sounds Prompting 
Ending Sounds Prompting is a phonological awareness strategy in which a teacher 
prompts student to segment the sounds of several words in order to identify words that 
end with the same sound. To begin, the teacher presents students with simple, familiar 
words (e.g., CVC words, high-frequency words). The teacher then models segmentation of 
each word (e.g., "Cat. /c/ - /a/ -/t/"), placing great emphasis on the final ending sound 
through repetition and chanting (e.g., "Cat. /t/, /t/, /t/"). Following modeling, the teacher 
prompts students to determine which words in the set have the same ending sounds. As 



students become proficient, the teacher frequently integrates Ending Sounds Prompting 
into interactive, engaging activities (e.g., word sorts, games, rhymes). Repetition and 
active engagement make Ending Sounds Prompting effective in supporting emergent 
readers in solidifying phonological concepts.  
 
Familiar Text 
Familiar Texts are previously taught books or passages used as a practice text when 
students are learning a new skill. Using a familiar text creates an opportunity for students 
to focus on the new literacy skill without getting hung up on decoding or comprehension. 
Working with a familiar text while taking on a new task can also promote student 
confidence and engagement.  
 
Functional Print 
Functional Print is an early literacy strategy in which students use a print rich classroom 
environment to develop print awareness and practice emergent reading. First teachers 
create a print rich environment by labeling all meaningful classroom areas (e.g. calendar, 
various centers, library, playhouse etc.) with large print. The teacher includes labels that 
remain posted throughout the year (e.g. alphabet, name labels on cubbies, name cards for 
centers), as well as interactive print that is updated ongoing (e.g. calendar bulletin board, 
pocket chart sentences, graphic organizers, student work). The teacher engages students 
in practicing reading functional print daily. Daily practice enables students to make 
connections between print and its meaning and develop confidence as emergent readers.  
 
Heart Words 
Heart Words is a literacy strategy in which students memorize irregular parts of words, 
rather than entire sight words, to minimize frustration levels when reading or spelling 
words that do not follow regular phonics patterns. Students are prompted to recognize 
the portion of the word that is irregularly spelled and must be memorized “by heart”. 
Students draw a heart around the irregularly spelled portion of the word to reinforce this 
idea. Rather than memorize many sight words, this process requires that students 
memorize a few word parts. This strategy can be used to teach specific words that 
students struggle to read or misspell frequently in their writing (e.g. said or friend) and can 
be used during individual reading or writing conferences, small group, or whole group 
instruction. This “shortcut” can be used to quickly improve reading and writing, and for 
this reason it is particularly appealing for struggling readers.  
 
Invented Spelling 
Invented Spelling is an early literacy strategy in which a teacher encourages students to 
use their emerging letter-sound knowledge in order to spell out words rather than asking 
students to spell correctly. To successfully implement this strategy and support spelling 
development, students are given meaningful opportunities to practice spelling and writing 
(e.g., lists, labels, menus, simple sentences and stories). While writing, the teacher offers 
little to no corrections. Rather, the teacher encourages students to use their own phonetic 
knowledge to write (e.g., “Write the sound that you hear.”). Invented Spelling coincides 
with explicit instruction in letter naming and letter-sound correspondence. To further 



support students’ use of Invented Spelling, the teacher uses modeling through shared 
writing activities (e.g., teacher thinks aloud how to spell while drafting a class story). As 
Invented Spelling requires early learners to assess the sounds they hear and formulate 
words rather than memorizing letter-sound correspondence individually, it supports 
students in developing a stronger association between letters and sounds.  
 
Noisy Syllables 
Noisy Syllables are a type of instruction in which students make noises for syllables in 
order to count the number of syllables in a word. Knowing how to divide words into 
smaller chunks, or syllables, leads to decoding longer words. Working with spoken 
syllables helps students practice breaking written words into chunks. To begin, students 
are given a word with two or more syllables and directed to clap or stomp at each syllable. 
The teacher might model how many syllables are in a word and have students repeat or 
follow along. This strategy allows students to explore syllables in a hands-on way, which 
helps students who learn best kinesthetically, because they experience syllables while 
using their bodies.  
 
Partner Reading 
Rather than reading independently, students can be divided into pairs or small groups and 
read the text aloud together or take turns reading aloud to each other. This is a 
cooperative learning activity that fosters pragmatic skills (e.g. taking turns), provides 
opportunities for students to model fluency for each other and allows the teacher to 
move around the room and informally assess fluency.  
 
Phonemic Word Wall 
A Phonemic Word Wall is a bulletin board or chart displaying words that are categorized 
by phonemes (sounds) or vowel patterns. Phonemic Word Walls are used to support 
emerging readers in recognizing spelling patterns and building phonics skills (i.e., the 
connection between printed letters and sounds). Phonemic Word Walls are different from 
traditional Word Walls because words are sorted by phonemes (e.g., long-i, short-e, /sh/, 
etc.) instead of alphabetically. Within each phoneme category, words can be further 
grouped by specific spelling or vowel patterns. For example, a Word Wall could have a 
long-a category that includes the following subgroups: “ay” (e.g., way, say, day), “ai” (e.g., 
wait, rain), and “a_e” (e.g., late, cake). By increasing students’ awareness of the vowel and 
spelling patterns that create different sounds in words, Phonemic Word Walls improve 
students’ reading fluency and build spelling skills.  
 
Play-Related Print 
Play-Related Print is an early literacy strategy in which a teacher intentionally promotes 
engagement with relevant environmental print materials within play centers in the 
classroom. To begin, a teacher thoughtfully integrates labels and related print materials 
into the classroom's play centers (e.g., restaurant menus in the dramatic play center, 
construction instructions in the block area). During play, the teacher encourages 
interaction with the labels and print materials using prompting or modeling, as a play 
partner, to engage students (e.g., The teacher looks at the menu and says, “I will order the 



cheese pizza, please.”). As play is significant in the learning and development of young 
students, integrating Play-Related Print into relevant and meaningful contexts is powerful 
in supporting emergent literacy skills.  
 
Print Tracking Tools 
Print Tracking Tools are used by students to better follow or track text in order to focus 
students on individual words and help them understand one-to-one correspondence, the 
idea that one written word corresponds to one spoken word. Students move a Print 
Tracking Tool under each word while reading aloud, to focus on individual words. Tracking 
Tools can be useful and fun; they might include laser pointers and craft sticks or creative 
versions like plastic witch fingers or wands. The strategy is effective for new or struggling 
readers because it minimizes distractions by helping students focus only on the words that 
they are supposed to decode Through this process, they develop an understanding of 
one-to-one correspondence, building a bridge between the written and spoken word.  
 
Read Aloud 
Read Aloud refers to presenting written text in an auditory format. The teacher can read 
aloud to the class or students can take turns reading aloud to each other. The written text 
can be presented through an audio recording (e.g. tape, CD, MP3) or through the use of 
text to speech software. 
 
Having access to the text via audio does eliminate the need to read the text itself. The 
student can be exposed to the read aloud version before they engage in reading it 
themselves to facilitate comprehension. Alternately, they can listen to the read aloud as 
they are reading the text to facilitate accurate decoding.  
 
Reading Flashcards 
Reading Flashcards provide guided practice and support students in focusing on individual 
words. Students should practice reading the words aloud or silently almost every day. 
Printed or handwritten flashcards of sight words and/or words with specific features (e.g., 
word families, blends) should be used. Reading Flashcards can be used individually, with 
the teacher, or in small groups throughout the day, before a reading lesson, during 
transitions, or at home. Each flashcard isolates a specific word, like sight words or new 
vocabulary, so that students can focus on decoding one word at a time instead of a 
sentence or longer text. Using Reading Flashcards helps students find patterns among 
words. Through practice, students’ reading fluency and decoding skills will improve.  
 
Reference Materials 
Reference materials are resources that a student can use when completing academic or 
social and emotional learning tasks. These materials provide pertinent and useful facts 
and information that can make work accurate and easy to understand. They also shift the 
focus of the task from simple memorization and recall to higher level thinking and 
processing. 
 
Some reference materials can be general and readily available such as a dictionary. 



Reference materials may also be more specialized and specific to the task and the learner 
such as a writing checklist or glossary of key vocabulary words. Reference materials can be 
developed by the teacher or can also be made by the student such as open notes or a 
word bank which can then be referred to throughout the lesson.  
 
Rereading Favorite Books 
In Rereading Favorite Books, students listen to the teacher read a favorite picture book 
several times in order to build early literacy skills (e.g. concepts of print, story elements, 
letter and word identification). First, while students are seated at the rug, the teacher 
reads a big book and models concepts of print skills such as reading from left to right, top 
to bottom, pointing to each word and briefly stopping for periods. After the first read, the 
teacher asks a few simple comprehension questions (e.g. "Who are the characters?", 
"What happened at the beginning and the end of the story?"). The teacher continues to 
read the same book for 4-5 days and on each succeeding day presents increasingly 
rigorous questions. By the last day, some students can identify sight words and answer 
challenging comprehension questions (e.g. "Would you have gone into the Three Bears' 
home when no one was there? Why or why not?"). The familiar texts, repetition, and 
student engagement make this strategy particularly powerful for young learners.  
 
Structured Phonics Texts 
Structured Phonics Texts are specific texts that contain consistent phonics patterns and do 
not contains other textual supports (e.g., pictures clues, repetition, predictive text) in 
order to make sure that students develop their ability to correctly decode words when 
reading a text. These texts feature words that contain single letter sound practice (e.g., 
consonant s /s/) or letter combinations (e.g., th/sh/ch, oa /o/). After teaching a phonetic 
pattern, the teacher provides the student with a text that uses words that follow the new 
pattern, other familiar letter patterns, and known sight words. Students practice reading 
the text independently in order to develop automaticity with the phonics pattern.  


