
Checklist 3.2. 
 

Highlight patterns, critical features, big 
ideas, and relationships 
 
 
Acoustic Highlighting 
Acoustic Highlighting is a listening comprehension practice in which a teacher places 
emphasis on specific words or phrases in order to accentuate information and make it 
more auditorily available for students. Much like a highlighter marker is used to draw 
attention to certain parts of a text, Acoustic Highlighting makes words more salient by 
altering how keywords are presented in comparison to the rest of the audible message 
(e.g., words or phrases can be accented, sung, stated at a slower pace). This strategy is 
primarily used after a student has missed key information in an auditory message and as a 
means to provide the student with the message again with additional scaffolded support 
(e.g., “It is now time to clean up.”). While Acoustic Highlighting can be implemented to 
support listening comprehension at any grade level, it can also be used to specifically to 
support individualized speech and language targets as well as challenges that multi-step 
directions may present for students.  
 
Alliteration Prompting 
Alliteration Prompting is an early literacy strategy in which a teacher engages students in 
interactive exercises that prompt students to identify words that begin with the same 
sound in order to build phonemic awareness. The teacher uses phrases, reads books (e.g., 
“Silly Sally”), sings songs (e.g., "Miss Mary Mack") and plays games (e.g., word sorts) that 
include alliteration. While exposing students to alliteration, the teacher uses prompting to 
challenge students to identify the repetitive letter and/or sound (e.g., “Which words did I 
read that begin with the same sound?”). Alliteration Prompting effectively highlights the 
beginning sounds of words in an engaging way to help young learners isolate phonemes, 
supporting the development of phonemic awareness.  
 
Anchor Charts 
Anchor charts are a specific type of reference material created by the teacher and 
students during a lesson and are hung on the walls of the classroom for student reference. 
Anchor charts may be used for a variety of purposes such as: to define concepts, terms, or 
strategies; to outline or describe procedures or to provide guidelines for behavior or task 
expectations. Displaying these charts can help encourage student independence and 
self-regulation by acting as a reference which students can access when they have a 
question or need to review what was discussed. Because they are created during the 
lesson, and not pre-made, students' understanding of the concept being taught, as well as 
the value and comprehension of the chart as a later reference, is heightened.  
 



Clock Appointments 
Clock Appointments is a communication strategy in which students make “appointments” 
in order to conduct multiple, short discussions to deepen understanding. Using the 
simulation of scheduling appointments with peers (e.g., 12:00, 3:00, 6:00, 9:00 time slots) 
students create ready-made sets of partners. These appointments do not reflect the 
actual time of day the students will meet, rather they serve as a signal for which partner 
to meet with at certain points during the activity. After scheduling appointments, the 
teacher presents a question (e.g., “What’s the author’s purpose in this book? How do you 
know?). Students are then cued to meet (e.g., “Meet with your 12 o'clock appointment to 
discuss!”). Partners meet until another cue occurs with a new question for students to 
deliberate. Students continuing rotating until all appointments have been met. Clock 
Appointments differ from other partner strategies in that it incorporates movement in a 
specific, well-controlled manner, and it improves students’ cognitive engagement.  
 
Comic Strip Writing 
Comic Strip Writing is a strategy where teachers use Comic Strips to encourage student 
understanding of reading and writing. This strategy can be used as a pre/post reading 
activity to reinforce story structure, or as a pre-writing strategy. Students can fill-in blank 
Comic Strips (e.g., students choose backgrounds, characters, props, and compose 
dialogue), alter existing Comic Strips (e.g., change the dialogue), or can fill in a part of a 
Comic Strip (e.g., beginning and ending, just the middle). Comic Strip Writing motivates 
students by taking a break from traditional reading and writing responses and can be a 
useful strategy for all ages. It also provides teachers with the option of introducing or 
re-teaching content in a way that allows for student choice and creativity.  
 
Concept Mapping 
Concept mapping is a way of visually organizing and representing knowledge around a key 
term or concept. Concept mapping is a teaching tool that helps students understand the 
key concept through making connections of words and phrases with the main idea (e.g. 
key concept).  
 
Ending Sounds Prompting 
Ending Sounds Prompting is a phonological awareness strategy in which a teacher 
prompts students to segment the sounds of several words in order to identify words that 
end with the same sound. To begin, the teacher presents students with simple, familiar 
words (e.g., CVC words, high-frequency words). The teacher then models segmentation of 
each word (e.g., "Cat. /c/ - /a/ -/t/"), placing great emphasis on the final ending sound 
through repetition and chanting (e.g., "Cat. /t/, /t/, /t/"). Following modeling, the teacher 
prompts students to determine which words in the set have the same ending sounds. As 
students become proficient, the teacher frequently integrates Ending Sounds Prompting 
into interactive, engaging activities (e.g., word sorts, games, rhymes). Repetition and 
active engagement make Ending Sounds Prompting effective in supporting emergent 
readers in solidifying phonological concepts.  
 



Felt Storyboard 
A Felt Storyboard is an instructional visual aid made of a felt or flannel board that the 
teacher adheres felt objects to in order to represent the elements of a story. To 
implement, the teacher obtains or creates a felt or flannel board to serve as the backdrop. 
Next, the teacher selects a developmentally appropriate text or song and creates felt 
pieces to visually represent the story elements including characters, setting, and events. 
During a guided read aloud, the teacher and students add the felt pieces to the storyboard 
to correspond with the narration. Felt pieces can also be manipulated before or after a 
read aloud to practice reading comprehension skills (e.g., sequencing events, identifying 
story elements, making predictions). Utilizing tangible objects during storytelling creates a 
multi-sensory, hands-on experience for students. As Felt Storyboards encourage 
engagement, imagination, and literary connections, they are particularly effective for early 
learners.  
 
Fraction Strips 
Fraction strips are strips of paper, foam, cardboard, etc. that are equal in length and 
sectioned off to represent various ways of dividing the whole length into equal parts. They 
can come in different shapes, widths and colors and can be used for many fraction lessons 
because they are good visual representations of equivalent fractions (e.g. 4/8, 3/6, 2/4 all 
equal ½). Students can use the fraction pieces to compare to the whole or they can 
compare parts to each other (e.g. two 1/4 pieces equal one 1/2 piece).  
 
Gist Statements 
A Gist Statement is a reading comprehension strategy where students convey the main 
idea of a text in 20 words or less. After reading a text, students, independently or in pairs, 
answer the "Five W's and One H" about the content (i.e., who, what, when, where, why, 
how), and condense the information into one sentence. Teachers can have students write 
down their Gists or share them verbally. In contrast to other summarizing strategies, Gist 
differs in that it challenges students to convey their knowledge precisely by using a 
specific number of words, helping students recognize the difference between a main idea 
and a summary.  
 
Guided Reading 
In Guided Reading, the teacher provides targeted reading instruction to students placed in 
small, temporary groups based on current reading abilities. A teacher forms groups using 
student benchmark assessments (e.g., student reading levels and observations), and 
identifies specific target skills for each group (e.g. phonics, using context clues, identifying 
key details). Then, the teacher meets with each group to teach targeted skills while 
reading and analyzing an engaging, instructional level text (e.g., one level higher than their 
independent reading level). While the teacher is working with a group, the other students 
work on an independent reading task that supports or maintains a previously learned skill. 
As students' reading skills advance, they are placed into groups that correspond with their 
new reading level.  
 



Highlighting 
Highlighting could include highlighting key words/phrases, key points or arguments or text 
structures such as headings. This adaptation can assist students in locating the key 
information in a written passage or narrow down the focus of the text that the student is 
expected to read. 
 
Color-coding can be used to visually distinguish between different categories of key 
information.  
 
Inquiry Chart 
An Inquiry Chart is a graphic organizer that students use to generate meaningful inquiry 
questions about a topic (e.g., pre-reading) and record information to answer those 
questions (e.g., while reading) in order to foster critical thinking, deepen reading 
comprehension, and help students organize their writing. Once a topic is selected (e.g., 
pre-selected by the teacher, self-selected by the student), students activate prior 
knowledge by considering what they already know about the topic. Next, students 
develop inquiry questions (e.g., what students want to learn or know more about), which 
are then added to the top of each column on the Inquiry Chart. After, students listen to, or 
read and review multiple sources to research information related to their inquiries, which 
is then recorded onto their chart. Lastly, students form summaries of collected 
information and compare their details (e.g., post-reading). An Inquiry Chart can be 
completed independently, with partnerships, in small groups, or as a whole class.  
 
Interactive Notetaking 
Interactive Notetaking is a process in which the teacher leads students through the 
notetaking process. The teacher may use specific notetaking templates such as Cornell 
notetaking, t-charts or other graphic organizers. With the modeling, the class may read a 
document or literature book, listen to a lecture or story, or watch a historical film. As the 
students are reading and/or following the lecture, the teacher models how to take notes 
by recording the main facts or ideas, outlining the plot or structure of the document, etc. 
Once the students have learned how to take notes, they can practice taking notes during 
lectures and/or when reading academic content.  
 
Interactive Read Aloud 
Interactive Read Aloud is a reading comprehension strategy in which a teacher actively 
engages students in repeatedly reading a single text, incrementally increasing the rigor of 
the readings in order to support students in reaching deeper levels of comprehension. 
Prior to reading a new text, the teacher leads students through a walk-through of the 
book, pointing out illustrations, exploring visual elements and making predictions in order 
to build background and heighten engagement. Over the course of the week, the teacher 
repeatedly reads the book, modeling fluency, emphasizing key details and actively 
engaging students with carefully crafted questions. With each subsequent read aloud, the 
focus progresses from engagement and recall to more rigorous interaction with the text 
(e.g., summarizing, reflection, evaluating content). Interactive Read Aloud actively involves 
young learners in increasingly sophisticated guided readings, promoting engagement, text 



comprehension and vocabulary understanding, all of which collectively support students’ 
emergent literacy development.  
 
Modeled Writing 
Modeled Writing is an instructional strategy used to pre-teach and reinforce specific 
writing skills or concepts. Modeled writing can be used to illustrate a wide range of skills 
related to writing from grammar and conventions to crafting a piece for a specific purpose 
and audience. During this activity, students are primarily listening and watching. As they 
observe the teacher’s decision-making process and internal dialogue while writing, 
students gain knowledge of strategies to use in their own writing. Modeled writing helps 
make the cognitive processes going on inside a writer’s head visible, and therefore, can 
help demystify the writing process. Modeled writing can be used as a scaffolded step to 
support writers of all ages with the goal of helping students move toward independently 
applying targeted skills.  
 
Open Notes 
When test-taking, open notes is a strategy that a student can use to refer to notes to 
answer questions on the test. Open notes typically refer to all notes that the student has 
taken on a given topic or during a unit lesson. However, the teacher and/or the IEP 
document may specify what notes can or cannot be used during test-taking.  
 
Paragraph Template 
A paragraph template is a graphic organizer specifically designed to assist students in 
writing a paragraph. In particular, paragraph templates help students identify the 
components of a paragraph (e.g. topic sentence, supporting details, conclusion) as well as 
their the sequence and order. 
 
For example, in a "Hamburger Chart", the details of the paragraph make up the inside of 
the template (e.g. meat, lettuce, tomato) while the top of the bun is the introduction and 
the bottom of the bun is the conclusion.  
 
Paraphrasing 
Paraphrasing is a part of the research and writing process in which students summarize 
information in their own words in order to explain ideas from a text they have read while 
avoiding plagiarism. Paraphrasing should take place when students are writing about 
source material for an essay or research project; students must use this strategy when 
they refer to an author’s ideas but do not quote directly. Paraphrasing supports students 
in deeply analyzing and understanding the full meaning of and intention behind a text in 
order to rephrase and clearly explain the information in their own words. Paraphrasing 
helps students thoughtfully approach and respect source material in an 
information-saturated world while learning from an author’s ideas. Successful 
Paraphrasing empowers students to transfer research ideas into their writing while 
avoiding plagiarism and integrate those ideas effectively into an essay with proper 
citation.  
 



Productive Academic Talk 
Productive Academic Talk is a student-led discussion where participants make 
observations and ask questions that add to, clarify or challenge statements made by 
others in response to a question or prompt. Students hold each other accountable to 
making logical, evidence-based observations and claims while also evaluating the quality 
of the evidence used. Although students are expected to take a critical lens to their peers’ 
standpoints, they are not debating a topic (i.e., there is no “winner”). Instead, it is an 
opportunity to share and create knowledge. Students are expected to maintain a safe, 
respectful environment while engaging in this academically rigorous discourse. 
 
Essential Components to Productive Academic Talk: --Group Agreements: Students hold 
one another accountable to the group agreements --Evidence-Based Claims: Statements 
and observations are supported with thorough and relevant evidence --Academic Rigor: 
Students defend and challenge statements, make predictions, and link claims to previously 
learned knowledge  
 
Reading Flashcards 
Reading Flashcards provide guided practice and support students in focusing on individual 
words. Students should practice reading the words aloud or silently almost every day. 
Printed or handwritten flashcards of sight words and/or words with specific features (e.g., 
word families, blends) should be used. Reading Flashcards can be used individually, with 
the teacher, or in small groups throughout the day, before a reading lesson, during 
transitions, or at home. Each flashcard isolates a specific word, like sight words or new 
vocabulary, so that students can focus on decoding one word at a time instead of a 
sentence or longer text. Using Reading Flashcards helps students find patterns among 
words. Through practice, students’ reading fluency and decoding skills will improve.  
 
Reading Prompts 
Reading Prompts are cues or targeted questions that a student uses in order to reinforce 
reading comprehension skills and deepen understanding of texts. Reading Prompts can be 
offered to support all students, from developing pre-emergent readers to fluent proficient 
readers. Teachers can scaffold instruction by providing prompts while reading one-on-one 
with students, or while students read in small groups (i.e., Guided Reading). After, 
teachers can give students additional tools to help practice these skills and build 
independence (e.g., bookmarks with individualized prompts). 
 
Reading Prompts can be used to support students with: 
 
Decoding (e.g., freezing on a word or skipping it) 
Self-monitoring (e.g., mispronouncing a word, making a substitution for a word) 
Making Predictions 
Asking Questions 
Inferring 
Understanding Author’s Purpose 
Summarizing  



 
Reciprocal Teaching 
Reciprocal Teaching is a student-led discussion strategy where students in small groups 
are assigned roles related to a comprehension strategy (i.e., summarizer, questioner, 
clarifier, and predictor). Students take turns assuming the role of teacher in order to guide 
the group’s discussion in an organized and comprehensive manner. Before Reciprocal 
Teaching takes place, a teacher predetermines what text groups will analyze and what 
initial roles students will oversee leading. After the group reads a few paragraphs of an 
assigned text, students take turns leading and deepening the conversation based on their 
assigned roles. After, the roles then switch to analyze a new section of the text. This 
process continues until each student has the chance to lead each comprehension strategy.  
 
Service Learning 
Service Learning is when students apply content knowledge and skills in real-world 
environments in order to benefit others. When implementing Service Learning the teacher 
first determines the learning goals for the project and establishes any relationships with 
community members necessary to facilitate the Service-Learning project. The teacher 
then introduces the project to students and guides them in completing the objectives. For 
example, to build students’ reading fluency and narrative writing skills a teacher can 
design a learning opportunity where students read stories, they have authored to 
residents at a nearby nursing home. Service Learning gives students a deeper 
understanding and appreciation of curriculum content by demonstrating how this 
knowledge is useful in their lives and for their community. Service Learning also helps 
students develop valuable life skills (e.g., communication, time management, etc.) and 
promotes a sense of civic responsibility.  
 
Shared Reading 
Shared reading is an interactive reading activity during which the teacher guides a group 
of students or the whole class through reading a common text. The purpose of shared 
reading is for the teacher to model fluent oral reading and the metacognitive skills that 
support a reader in making meaning of a text. While shared reading can take many 
different forms, in all cases it requires that students can see and follow along with the text 
that is being read aloud. As the teacher pauses occasionally to demonstrate reading 
strategies through think alouds, students gain knowledge of the skills needed to read and 
understand difficult texts. At lower grade levels, the text is often read multiple times, with 
opportunities for the students to join the teacher in reading aloud. Although shared 
reading is most used in lower elementary grades to support the development of early 
reading skills (concepts of print, sight word recognition, etc.), it can also benefit middle 
and high school students. For older students, shared reading is particularly helpful in 
improving students’ attitudes toward reading and increasing their ability to read diverse 
texts, including historical documents and informational texts. Additionally, as students 
come together to actively engage in a shared text, this promotes classroom community by 
connecting students through a common language and shared experience.  
 



Somebody Wanted but So Then 
Somebody Wanted But So Then is a summarizing strategy that uses a series of prompts to 
name key fictional story elements. Each word in the name of the strategy is used to help 
students focus on different aspects of a text. After a teacher introduces this strategy, 
students can independently use these prompts to summarize and monitor their 
comprehension (e.g., Somebody: Who is the main character? / Wanted: What are they 
trying to achieve? / But: What issue do they face? / So: How do they attempt to fix it? / 
Then: What happened in the end?). This can be an effective strategy when introducing 
problem and solution in texts, or to support students that are demonstrating difficulty 
keeping track of key story elements across a text.  
 
Songs, Raps and Chants 
Songs, raps and chants provide a fun and engaging method of teaching content to children 
while building oral language. Songs, raps and chants can perform several functions, from 
teaching students conversational English and vocabulary to helping them learn 
mathematical facts. Providing repeated practice with a selected song, rap or chant 
provides students with the opportunity to learn from pattern and rhythm. Adding 
movements also encourages students to make connections to the meaning of the words in 
the song, rap or chant.  
 
Structured Phonics Texts 
Structured Phonics Texts are specific texts that contain consistent phonics patterns and do 
not contains other textual supports (e.g., pictures clues, repetition, predictive text) in 
order to make sure that students develop their ability to correctly decode words when 
reading a text. These texts feature words that contain single letter sound practice (e.g., 
consonant s /s/) or letter combinations (e.g., th/sh/ch, oa /o/). After teaching a phonetic 
pattern, the teacher provides the student with a text that uses words that follow the new 
pattern, other familiar letter patterns, and known sight words. Students practice reading 
the text independently in order to develop automaticity with the phonics pattern.  
 
Think Aloud 
A think aloud is an interactive process in which the teacher shares her internal cognitive 
thinking process aloud as a way to support and scaffold various reading comprehension 
strategies such as summarizing, retelling, asking questions and making connections (e.g. 
text-to-self, text-to-text, text-to-world). As the teacher is reading a text aloud, she helps 
students by modeling and constructing the meaning of the story by verbalizing what she is 
thinking. With the think aloud, the teacher may focus on 1-2 reading comprehension 
strategies. The purpose of a think aloud is for students to learn how to monitor their 
comprehension and understanding of the story as they are actively engaged in the reading 
process.  
 
 
Thinking Beyond the Text 
Thinking Beyond the Text is a reading engagement and comprehension strategy that 
involves students in actively reading, inferring, synthesizing information, and making 



connections. The strategy is effective because structured questions guide students 
through delving deeper into the text during whole class or small group discussion or 
journaling. The questions facilitate inference-making and reflecting on their current 
knowledge or beliefs to incorporate new knowledge from the fiction or nonfiction texts. 
Inferences and synthesis are complex tasks, so students are prompted by questions to 
develop metacognitive reading skills and a deeper comprehension of a text. Students will 
engage with texts and enjoy reading more when they connect the text to their lives or 
other texts by making connections. 
  
Venn Diagram 
A Venn Diagram is a chart that contains two or three overlapping circles that students can 
use to compare topics in a logical and organized manner. When completing Venn 
Diagrams, the overlapping region is typically used to record similarities between concepts, 
while differences are listed in the outer circles. As with other graphic organizers, a Venn 
Diagram is a strategic way to represent complex relationships and abstract ideas visually. 
This tool is a powerful way to support students in making connections between topics, 
determining key ideas, and distinguishing facts. Venn Diagrams can be used across 
content areas for brainstorming, note-taking, pre-writing exercises, and assessment.  
 
Word Family Practice 
Word Family Practice is an early literacy strategy in which a teacher engages students in 
interactive exercises (e.g., rhyming games, flip books, word-building activities) that 
support students in fluently decoding words that follow simple letter patterns and have 
similar sounds (e.g., an, can, fan, man). To begin, the teacher displays a series of words 
from the same word family (e.g., cop, mop, stop) and prompts students to identify the 
common characteristics of the words. Next, the teacher encourages students to generate 
additional words that follow the same word family pattern. The class repeats this process 
with frequency, reviewing previously learned word families and adding new ones over 
time. As students gain proficiency with the concept of word families, the teacher also 
includes games and interactive activities to Word Family Practice opportunities. Repetition 
and student-engagement make Word Family Practice effective for emergent readers 
decoding simple word parts, a skill they will use to decode larger words as they develop 
reading fluency.  
 
Word Sorts 
Word Sorts are hands-on spelling and vocabulary development activities that involve 
students grouping a set of words into specific categories (e.g., by spelling patterns, vowel 
sounds, etc.). Word Sorts can be teacher or student-directed and help students focus on 
essential features of words, such as sounds, structure, meaning, use and parts of speech. 
First, a teacher introduces the list of words and students discuss and identify the 
highlighted skill. Next, students receive and cut apart a set of the same words to begin 
making discoveries and generalizations through a variety of sorting activities and games. 
 
Common Sorting Activities: 
 



Basic Sort: Students group words based on patterns they notice or given categories. 
Speed Sort: Individually or competing with a partner, students sort words as quickly as 
possible. 
Blind Sort: Working in pairs, one student reads a word aloud and the other chooses where 
to place it.  


